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CONCENTRATION LEARNING CONTRACT AND EVALUATION FOR THE MSW PROGRAM 

 

Name of Agency _______________________________________________________________________________________________________ 

 

Student’s Name (print)___________________________  Student’s Signature ________________________________________________ 

 

Field Instructor (print)____________________________  Field Instructor’s Signature __________________________________________ 

 

Field Liaison Name (print)________________________  Field Liaison’s Signature ____________________________________________ 

 

Dates of Field Experience:  Start Date ___/___/___ End Date ___/___/___     

 

Days of Week &Scheduled Hours in Field ____________________________________________________________________________________ 

 

Day for Scheduled Supervision (minimum 1 hour/week): __________ 

 

LEARNING CONTRACT 

The purpose of the learning agreement is to ensure that the student, practicum instructor and field liaison understand what is expected and what will 

be achieved during the semester of the field work experience.  Students must submit this page and their Competency-Based List of Activities by the 

due date listed in the Field Seminar syllabus.  Students are encouraged to use the Evaluation Form for examples of activities and levels of expected 

performance.  The Competency-Based List of Activities may be updated before midterm and final completion of the attached Evaluation Form.   

 

At the end of the semester, the field instructor will assess the student’s performance using the following scale:   

 

0 = did not assign/did not observe 

1 = did not achieve expected performance 

2 = minimally met the expected performance 

3 = moderately met the expected performance 

4 = achieved the expected performance 

5= highly achieved (exceptional performance) 



  

For midterm and end-of-semester evaluations, please provide explanations for any assessments of 0, 1 or 2, including your recommendation of steps 

that will need to be taken to improve the individual’s performance.  Recommendations should be included at the end of the document. 

 

EPAS 2008 

Accreditation  

Standards – Core 

Competencies  

Practice 

Behaviors 

NOT 

ACHIEVED 

 

 

MINIMALLY 

ACHIEVED 

 

 

MODERATELY 

ACHIEVED 

 

 

ACHIEVED 

 

 

 

HIGHLY  

ACHIEVED 

 

 

 

EP2.1.1: Identify 

as a professional 

social worker and 

conduct oneself 

accordingly 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1) advocate for 

client access to 

the services of 

social work; 

 

0/1 

 

No concrete evidence 

of client advocacy 

 

 

2 

 

Discusses need for 

client advocacy in 

supervision but has 

taken no action 

 

3 

 

Discusses in 

supervision a plan 

for client advocacy 

and took minimal 

action 

4 

 

Student has planned 

action for client 

advocacy and 

executed plan 

5 

 

Student advocates for 

client access to 

services on a 

consistent basis 

 

 

 

2) practice 

personal 

reflection and 

self-correction 

to assure 

continual 

professional 

development; 

 

 

0/1 

 

Demonstrates a 

resistance to personal 

reflection and self-

correction in 

supervision. Does 

not use personal 

reflection and self –

correction to enhance 

practice 

2 

 

Personal reflection 

and self-correction 

not initiated unless 

prompted by others 

(e.g., field instructor, 

professor, etc.). 

3 

 

Has demonstrated 

personal reflection 

and self-correction 

on occasion (2 – 3 

times) 

4 

 

Student weekly 

demonstrates (in 

supervision) the 

ability to be self-

reflective and to take 

the necessary steps 

for continued 

professional 

development 

5 

 

Consistently comes 

to supervision 

prepared with 

evidence of on-going 

personal reflection 

and self-correcting 

behavior 

 

 

 

3(a) attend to 

professional 

roles  

(see Field 

Manual for list 

of roles) 

 

 

 

 

0/1 

 

Student seems 

unaware of 

professional roles 

(broker, advocate, 

facilitator,  etc.) as 

well as the role and 

function of the 

agency. 

2 

 

When called to 

his/her attention, the 

student can identify 

possible role issues 

but skill in this area 

suggests limited 

ability to transfer to a 

new situation. 

3 

 

Student recognizes 

different role issues 

(e.g., when to act as a 

broker rather than as 

a counselor), 

although on 1-2 

occasions there has 

been role confusion 

and/or understanding 

of agency’s role 

seems limited. 

4 

 

Student evidences 

the knowledge and 

skill to identify role 

issues and to act 

appropriately in 

varying situations. 

5 

 

Student demonstrates 

the ability to 

anticipate possible 

role issues and to 

prepare a plan for 

dealing with them 

professionally. 

Works within role 

and function of 

agency, 

demonstrating good 



use of community 

resources. 

 

EP2.1.1: Identify 

as a professional 

social worker and 

conduct oneself 

accordingly. 

 

Cont. 

 

 

 

 

 

3(b) attend to 

professional 

boundaries; 

 

 

 

 

 

 

0/1 

 

Student seems 

unaware of 

appropriate 

boundaries as well as 

the role and function 

of the agency. 

2 

 

When prompted, the 

student can identify 

possible boundary 

issues but shows 

limited ability to 

transfer ideas to a 

new situation. May 

misunderstand 

agency’s role. 

3 

 

Student recognizes 

different boundary 

issues, although 

follow through has 

been inconsistent 2-3 

times and/or 

understanding of 

agency’s role seems 

limited. 

4 

 

Student evidences 

the knowledge and 

skill to identify 

boundary issues and 

to understand role of 

agency and other 

community 

resources. 

5 

Student shows the 

ability to anticipate 

possible boundary 

issues and to plan 

well for dealing with 

them. Works within 

role and function of 

agency with good 

use of other 

community 

resources. 

  

 

4(a) 

demonstrate 

professional 

demeanor in 

behavior in 

calm and 

objective 

approach. 

 

.  

 

0/1 

 

Student frequently 

does not maintain a 

calm and objective 

demeanor.  Student 

allows emotional 

reactions to interfere 

with client service.  

2 

 

Student shows a lack 

of poise or 

professional 

demeanor when 

dealing with ordinary 

circumstances. 

Behavior (70% of the 

time) is in accord 

with agency and 

professional 

standards. 

3 
 

Generally poised and 

has an objective 

demeanor under 

ordinary 

circumstances.  

Behavior (80% of the 

time) is in accord 

with agency 

expectations and 

professional 

standards. 

4 
 

Calm and objective 

under ordinary 

circumstances and 

frequently in 

stressful situations.  

Behavior (90% of the 

time) is consistent 

with agency 

expectations and 

professional 

standards. 

5 
 

Exhibits calm and 

objectivity even 

under stressful 

situations.   



  

4(b) 

demonstrate 

professional 

demeanor in 

behavior in 

dependability 

and punctuality.  

0/1 

 

Student has poor 

time management 

skills that interfere 

with the work of the 

agency.  Student 

punctuality is poor 

and/or overall 

dependability is 

inconsistent.  

2 

 

Student is 

inconsistent with 

regard to punctuality 

and dependability. 

Behavior (70% of the 

time) is in accord 

with agency and 

professional 

standards. 

3 

 

Generally punctual 

and dependable 

under ordinary 

circumstances.  

Behavior (80% of the 

time) is in accord 

with agency 

expectations and 

professional 

standards.  

4 

 

Punctual and 

dependable.  

Behavior (90% of the 

time) is consistent 

with agency 

expectations and 

professional 

standards. 

5 

 

Always punctual and 

dependable, 

consistent with 

agency expectations 

and professional 

standards. Time 

management skills 

are exemplary. 

 

 

EP2.1.1: Identify 

as a professional 

social worker and 

conduct oneself 

accordingly. 

 

Cont. 

 

 

 

4(c) 

demonstrate 

professional 

demeanor in 

appearance; 

 

 

 

 

 

0/1 

 

Student frequently 

does not maintain a 

professional 

appearance. 

 

 

2 

 

Student is 

inconsistent with 

regard to appearance 

being, at times, not in 

accord with agency 

and professional 

standards.   

3 

 

Appearance (80% of 

the time) is typically 

consistent with 

agency expectations 

and professional 

standards, including 

clothing and 

accessories. 

4 

 

Appearance (90% of 

the time) is 

consistent with 

agency expectations 

and professional 

standards. 

5 
 

Appearance 

(including clothing 

and accessories) is 

always consistent 

with agency 

expectations and 

professional 

standards.  

  

4(d) 

demonstrate 

professional 

demeanor in 

oral 

communication; 

0/1 

 

Student frequently 

does not maintain a 

professional level of 

communication (e.g., 

uses slang, has 

disregard for titles, 

uses value-laden 

language, etc.)   

2 

 

Student is sometimes 

disrespectful of 

others and 

inconsistent with 

regard to 

professional oral 

communication 

(according to agency 

and professional 

standards).  

3 

 

Oral communication 

is (80% of the time) 

consistent with 

agency expectations 

and professional 

standards. Speech is 

clear and respectful.  

There is an on-going 

need to develop, but 

improvement is 

evident. 

4 

 

Oral communication 

is (90% of the time) 

consistent with 

agency expectations 

and professional 

standards. Oral 

communication is 

generally clear, 

concise, accurate, 

and respectful of 

others. 

5 

 

Oral communication 

is always consistent 

with agency 

expectations and 

professional 

standards.  Skill in 

this area is beyond 

that typically evident 

in an intern at 

student’s level. 



 

 
 

4(e) 

demonstrate 

professional 

demeanor in 

written 

communication; 

 

 

0/1 

 

Student frequently 

does not maintain a 

professional level of 

communication (e.g., 

uses slang instead of 

social work terms, 

has poorly written 

case notes, etc.)   

1 

 

Student’s written 

communication is 

adequate, but does 

not meet standards 

for written 

communication 

according to agency 

and professional 

standards. For 

example, case notes 

have judgments of 

clients; writing 

makes notes tough to 

understand. 

1 

 

Communication is 

(80% of the time) 

consistent with 

agency expectations 

and professional 

standards.  Writing is 

accurate and 

respectful of others. 

There is an on-going 

need to develop 

written 

communication, but 

improvement is 

evident. 

1 

 

Communication is 

(90% of the time) 

consistent with 

agency expectations 

and professional 

standards. Both oral 

and written 

communication is 

generally clear, 

concise, accurate, 

and respectful of 

others. 

1 

 

Written 

communication is 

always consistent 

with agency 

expectations and 

professional 

standards.  Skill in 

this area is beyond 

that typically evident 

in an intern at 

student’s level. 

 

 

EP2.1.1: Identify 

as a professional 

social worker and 

conduct oneself 

accordingly. 

 

Cont. 

 

 

 

 

 

 

 

 

 

5) engage in 

career-long 

learning; and 

 

 

 

 

 

 

 

 

 

 

0/1 

 

Student does not 

demonstrate an 

interest in lifelong 

learning and/or has 

shown no initiative to 

engage in learning 

beyond what is 

minimally necessary 

(e.g., does not seek 

out or attend 

trainings, research 

information pertinent 

to clients and agency, 

etc.). 

 

2 

 

Attends only those 

learning experiences 

that are required by 

the agency or 

strongly suggested 

by the field 

instructor.  Makes 

some effort to learn 

through reading or 

discussions with 

colleagues. 

3 
 

Initiates some effort 

at professional 

development by 

identifying 

opportunities for 

career-long learning 

and will attend 

trainings that are not 

required.  May also 

explore relevant 

readings or discuss 

concepts with 

colleagues. 

4 
 

Actively explores 

opportunities for 

career-long learning 

and demonstrates a 

strong, clear sense 

of personal 

responsibility for 

learning by 

attending 

workshops, reading, 

or discussing 

concepts with 

colleagues. 

5 
 

Takes every 

opportunity to 

expand knowledge, 

skills and values 

through reading, 

workshop/ 

conference/meeting 

attendance and 

discussion with 

colleagues 

 



 

 

6) use 

supervision and 

consultation. 

 

 

0/1 

 

Doesn’t appear to 

utilize supervision in 

a manner consistent 

with on-going 

professional 

development (e.g., is 

ill-prepared, seems 

preoccupied, or has 

poor follow-through).  

2 

 

Inconsistently 

prepared (no agenda, 

no prior self-

reflection, etc.).  Has 

trouble accepting 

constructive input 

and/or does not 

follow through on 

supervisory input. 

3 
 

Consistently prepared 

for supervision and 

sometimes shows 

good follow-through 

on feedback. 

4 
 

Consistently 

prepared, able to 

tactfully disagree, 

but remains open to 

constructive 

feedback.  Good 

follow through on 

feedback. 

5 
 

Maximizes the use 

of supervision to 

grow professionally.  

Consistently well 

prepared.  Excellent 

follow through on 

feedback.  

 

 

 

 

Concentration 

7) recognize the 

unique role of 

social work in 

working with 

the 

multicultural, bi-

national 

populations and 

client systems of 

the border 

region. 

0/1 

 

Does not identify 

how border context 

affects social work 

roles in this setting. 

2 

 

Student can identify 

how border context 

affects social work 

roles, but sometimes 

ignores contextual 

factors that affect 

roles. 

 

 

3 

 

Student shows 

understanding of how 

border context shapes 

social work roles 

(80% of the time). 

4 

 

Student shows 

understanding of 

how border context 

shapes social work 

roles (90% of the 

time) and can 

identify strategies 

for meeting client 

needs in context.  

5 

 

Student displays 

clear understanding 

of how border 

context shapes 

social work roles 

and can implement 

strategies for 

effectively 

addressing possible 

service challenges. 

 

EP2.1.2: Apply 

social work ethical 

principles to guide 

professional 

practice. 

 

  

 

 

1) recognize and 

manage personal 

values in a way 

that allows 

professional 

values to guide 

practice; 

 

 

 

0/1 

 

Allows personal 

values to interfere 

with practice (e.g., 

restricting services or 

options to clients due 

to personal values, 

not advocating in 

support of policies 

beneficial to clients 

due to personal 

prejudices). Appears 

unaware of the values 

of the profession.   

2 

 

Recognizes possible 

conflicts in personal 

and professional 

values but has not 

shown sufficient 

skill in either 

identifying conflicts 

in values or actively 

working to manage 

them.   

3 
 

Once personal/ 

professional value 

conflicts have been 

identified, student 

appears to engage in 

self-reflection and 

openly discusses with 

supervisor ways to 

manage conflicts.  

Can implement 

suggested changes to 

manage conflicts. 

4 
 

Initiates efforts to 

identify conflicts in 

personal and 

professional values 

before openly 

exploring in 

supervision ways of 

managing conflicts.  

Can manage most 

value conflicts 

without supervision. 

5 
 

Readily identifies 

personal/professiona

l value conflicts and 

is frequently able to 

plan effective ways 

to manage them.  

Can successfully 

implement 

management of 

conflicts. 

 



  

2) make ethical 

decisions by 

applying 

standards of the 

NASW Code of 

Ethics2 and, as 

applicable, of 

the IFSW/ 

IASSW  Ethics 

in Social Work, 

Statement of 

Principles;3 

0/1 

 

Decisions seem to be 

unrelated to the 

professional ethical 

standards.  Student 

appears to have 

limited knowledge of 

the Code of Ethics 

and/or how the Code 

relates to practice. 

2 

 

Student appears to 

be knowledgeable 

about the content of 

the NASW Code of 

Ethics but has 

difficulty applying 

the principles to 

practice situations as 

they emerge. 

3 

 

Student has 

demonstrated a 

working knowledge 

of the NASW Code 

of Ethics and has, on 

1 – 3 occasions, 

applied them in 

formulating and 

implementing a plan 

for practice 

situations. 

4 

 

Student has 

consistently 

demonstrated an 

understanding and 

appreciation for the 

values of the 

profession.  The 

student applies these 

values in practice 

situations. 

5 

 

Student has 

demonstrated a 

thorough ability to 

discuss and apply 

the values of the 

profession in 

practice situations 

with multiple types 

of situations ranging 

from macro to 

micro. 

 

EP2.1.2: Apply 

social work 

ethical principles 

to guide 

professional 

practice. 

 

Cont. 

 

 

 

 

 

3) tolerate 

ambiguity in 

resolving ethical 

conflicts; and, 

 

0/1 

 

Student appears 

uncomfortable not 

having one clear, 

direct answer to each 

ethical dilemma.  

Fails to embrace the 

opportunities for 

professional growth 

presented by 

encountering ethical 

dilemmas.   

 

2 

 

Student is aware of 

ethical dilemmas and 

able to discuss them 

but often finds 

ambiguity stressful, 

which negatively 

impacts the helping 

process.  

3 

 

Student can readily 

identify ambiguities 

in resolving ethical 

conflicts and often 

engages in 

discussions showing 

an appreciation for 

multiple 

perspectives. 

4 

 

Student can discuss 

ambiguities and 

appreciate different 

viewpoints in ethical 

conflicts. They can 

tolerate ambiguity in 

practice situations. 

5 

 

Student not only 

recognizes ethical 

conflicts but often 

frequently initiates 

discussions around 

their resolution in 

order to better 

understand 

alternative 

perspectives, thereby 

enhancing their 

professional 

development. 

 

 

4) apply 

strategies of 

ethical 

reasoning to 

arrive at 

principled 

decisions 

 

 

0/1 

 

Student does not 

evidence sufficient 

knowledge of 

strategies of ethical 

reasoning in the 

practice setting. 

Student is unable to 

see varied 

approaches to 

reaching ethical 

decisions. 

2 

 

Student appears to 

have general 

knowledge of 

strategies of ethical 

reasoning but is 

limited in applying 

them to make 

principled decisions 

in the practice 

setting. 

 

3 

 

Student is able to 

discuss strategies of 

ethical reasoning and 

apply them in routine 

practice situations 

4 

 

Student appears to 

have a command of 

strategies of ethical 

reasoning and can 

consistently apply 

them, even in 

challenging practice 

situations. 

5 

 

Student often takes a 

leadership role in 

initiating discussion 

of, and applying, 

strategies of ethical 

reasoning in all areas 

of practice. 

 

 

  0/1 2 3 4 5 



 

 

Concentration 

5) recognize 

that ethical 

reasoning will 

be influenced by 

the differing 

values held by 

diverse 

populations 

 

 

 

Student does not 

evidence sufficient 

knowledge of 

groups’ values or is 

judgmental about 

how those values 

influence others’ 

ethical reasoning. 

 

 

Student appears to 

have general 

knowledge of group 

differences in values 

and ethical 

reasoning. Shows 

limits in applying 

knowledge to make 

decisions.  

 

Student is able to 

discuss how differing 

values will influence 

ethical reasoning and 

apply this knowledge 

when working with 

diverse populations. 

 

Student appears 

knowledgeable about 

how values can 

influence ethical 

reasoning and can 

help people discuss 

and apply their 

values, even in 

difficult practice 

situations. 

 

Student often takes a 

leadership role in 

initiating discussion 

of how different 

values may shape 

ethical reasoning and 

choices in all areas of 

practice.  

 

 

EP2.1.3: Apply 

critical thinking 

to inform & 

communicate 

professional 

judgments. 
 

 

 

 

 

1) distinguish, 

appraise, and 

integrate 

multiple sources 

of knowledge, 

including 

research-based 

knowledge, and 

practice 

wisdom; 

0/1 

 

Student is unaware 

of various sources of 

knowledge on which 

they can draw and/or 

cannot effectively 

integrate learning 

from multiple 

sources into 

professional practice. 

2 

 

While the student 

seems to have a 

general 

understanding of 

multiple sources of 

knowledge, s/he has 

difficulty applying it 

to improve practice. 

3 

 

The student has been 

able on occasion (1 – 

3 times) to 

demonstrate the 

ability to draw upon 

various knowledge 

bases, with 

consideration given 

to their relative 

value.  

4 

 

Student applies 

knowledge from 

various sources 

appropriately, 

dependent on the 

client system and the 

weight of evidence to 

support each 

perspective.   

5 

 

Student readily 

integrates knowledge 

from various sources 

after carefully 

appraising each.  

Student initiates 

opportunities to 

enhance practice by 

investigating 

additional sources of 

knowledge 

appropriate for 

various client 

populations. 

 

 

 

 

2) analyze 

models of 

assessment, 

prevention, 

intervention, 

and evaluation;  

 

 

0/1 

 

Student has not 

demonstrated an 

awareness of models 

of assessment, 

prevention, 

intervention and 

evaluation; or student 

is unable to apply 

models in practice 

settings.  

2 

 

Student has 

demonstrated limited 

ability to analyze 

models of 

assessment, 

prevention, 

intervention and 

evaluation; or has 

demonstrated a 

limited ability to 

apply models. 

3 

 

Student has 

demonstrated the 

ability to analyze 

models (1 – 3 times) 

but has not routinely 

used results to 

inform their practice 

approach. 

 

4 

 

Student routinely 

analyzes various 

models and 

accurately applies 

them to the practice 

setting. 

5 

 

Student is well 

informed about 

various models and 

their differential 

levels of 

effectiveness for 

specific client 

systems.  Student 

seeks out 

opportunities to learn 

more in this area. 



 

EP2.1.3: Apply 

critical thinking 

to inform & 

communicate 

professional 

judgments. 

 

Cont. 

 

3) generalize 

plans for 

interventions 

from one case to 

multiple 

situations 

 

0/1 

 

Student does not 

demonstrate an 

ability to generalize 

from one case to 

similar cases. 

 

2 

 

Student can 

generalize from one 

case to a similar 

case, but does not see 

common themes 

among varied clients.  

3 

 

Student can 

generalize without 

stereotyping from 

one client situation to 

both similar and 

different types of 

cases.  

4 

 

Student can 

generalize across 

cases to describe 

interventions.  

Student sees patterns 

in human behavior 

that create challenges 

and strengths across 

cases (e.g. being able 

to see trauma 

reactions in varied 

populations).  

5 

 

Student can 

comfortably 

generalize from one 

case to others and 

can explain 

differences that 

matter.  Student can 

adapt interventions 

from one case to 

others with regard to 

similarities and 

differences. 

 

 

 

 

 

4 (a) 

demonstrate 

effective oral 

communication 

in working with 

individuals, 

families, groups, 

organizations, 

and 

communities 

(varied 

audiences) 

 

 

0/1 

 

Oral communication 

is not consistent with 

professional 

standards (e.g. uses 

slang, unable to 

communicate with 

clients). Speaking is 

not accurate or 

creates difficulty in 

working with varied 

audiences. 

2 

 

Student has 

demonstrated some 

ability, but limited 

ability to verbally 

report or 

communicate 

effectively with 

varied audiences.  

May include 

difficulty with phone 

calls or group work.  

3 

 

Student has 

demonstrated clear 

oral communication 

(80% of the time) 

across varied 

audiences. 

4 

 

Oral communication 

is clear, concise, and 

cogent (90% of the 

time or more) across 

varied audiences.   

5 

 

Oral communication 

is excellent.  

Communication is 

crafted with 

consideration of the 

audience (e.g., 

vocabulary, cultural 

background, etc.) 

 

  

 

 

4(b) 

demonstrates 

effective written 

communication 

in working with 

individuals, 

families, groups, 

organizations, 

and 

communities. 

0/1 

 

Written 

communication is not 

consistent with 

professional 

standards including 

grammatical or 

typographical errors 

or deadlines are not 

met. 

2 

 

Student has 

demonstrated limited 

ability to document 

and communicate 

accurately in writing.  

Or, some deadlines 

are not met. 

3 

 

Written 

communication 

meets professional 

standards with 

deadlines generally 

being met. 

4 

 

Written 

communication is 

clear, concise, cogent 

and always timely.  

Writing fits audience 

needs. 

5 

 

Written 

communication is 

excellent and 

deadlines are always 

met.  



 

EP2.1.3: Apply 

critical thinking 

to inform & 

communicate 

professional 

judgments.  

 

Cont. 

 

Concentration  

5) Demonstrate 

effective oral 

and written 

communication 

in working with 

multi-cultural 

and bi-national 

individuals, 

families, groups, 

organizations, 

communities, 

and colleagues 

(various 

audiences).  

0/1 

 

Student is unable to 

adapt their oral or 

written 

communication to 

multi-cultural and bi-

national audiences 

(e.g. cannot use 

translators or tools to 

adapt to their 

audience’s needs). 

2 

 

Student shows 

limited ability to 

communicate in 

writing or verbally 

with multi-cultural 

and bi-national 

audiences. Shows 

some ability to adapt 

to audience 

vocabulary or 

literacy.  

3 

 

Student is mostly 

(80% of the time) 

successful in 

communicating 

orally and in writing 

with multi-cultural, 

bi-national audience. 

Uses translators or 

appropriate language. 

 

4 

 

All communication is 

crafted with some 

consideration of 

audience such as 

vocabulary, literacy 

level, or cultural 

background of 

audience. Effective 

use of translators or 

appropriate language. 

5 

 

Oral communication 

and writing are 

crafted with high 

levels of awareness 

of the audience (e.g., 

literacy level, 

vocabulary, or 

cultural background, 

etc.) 

  

Concentration  

6) Understand 

how the context 

of practice 

within the 

Border region 

will shape the 

types of 

problems that 

social workers 

encounter (e.g., 

health, mental 

health, poverty, 

immigration, 

substance abuse, 

violence, etc.). 

0/1 

 

Student appears to 

have little or no 

knowledge of how 

the regional context 

affects the problems 

social workers 

encounter. 

2 

 

Student can describe 

how the regional 

context shapes the 

problems that social 

workers will 

encounter, but only 

links this to work 

with clients when 

prompted. 

3 

 

Student can describe 

how the regional 

context shapes 

problems.  Student 

has clearly 

articulated (1-3 

occasions) how 

clients served have 

been affected by 

their context. 

4 

 

Student has 

demonstrated the 

ability to consistently 

apply his/her 

understanding of the 

regional context for 

problems through an 

empowerment based 

approach to working 

with clients. 

 

5 

 

Student shows the 

ability to use 

understanding of the 

regional context to 

help mobilize others 

(e.g. clients, co-

workers) to take 

action to advance 

human rights and 

social and economic 

justice.  



 

EP2.1.4: Engage 

diversity and 

difference in 

practice. 

 

 

1) recognize the 

extent to which a 

culture’s 

structures and 

values may 

oppose, 

marginalize, 

alienate, or create 

or enhance 

privilege and 

power; 

 

 

 

0/1 

 

Student has 

evidenced little or 

no ability to 

understand possible 

links between 

culture, power and 

privilege. 

 

2 

 

Student can 

identify oppressed 

populations, 

marginalized 

groups, and those 

who have been 

alienated and can 

see cultural values 

and structures as 

determinants of 

power and 

privilege when 

prompted. 

 

3 

 

Student has 

demonstrated the 

ability to identify 

several specific 

cultural values or 

structures that 

have served to 

enhance or 

reduce 

power/privilege 

for a client 

population. 

4 

 

Student 

demonstrates a good 

working knowledge 

of differences in 

cultural values or 

structures and has 

used that knowledge 

to engage clients in 

practice on 2-3 

occasions.  

Consideration of 

power/privilege is 

consistent in that 

engagement. 

5 

 

Student has 

evidenced a strong 

understanding of 

power and 

privilege and has 

initiated 

discussions at the 

agency on ways in 

which client 

diversity/differenc

e relates to 

power/privilege in 

order to enhance 

service delivery.  

  

 

2) gain sufficient 

self-awareness to 

eliminate the 

influence of 

personal biases 

and values in 

working with 

diverse groups; 

 

 

0/1 

 

Student seems 

reluctant or unable 

to engage in self-

assessment and/or 

to address personal 

biases and values 

which may impact 

work with diverse 

client populations. 

 

2 

 

Student seems to 

be aware of 

personal biases 

and values but has 

had difficulty in 

supervision 

addressing how 

they will be 

managed in the 

practice setting. 

 

3 

 

Student’s 

awareness of 

personal biases 

and values is 

consistent.  

Student 

demonstrates in 

supervision an 

ability to discuss 

openly ways to 

work on 

eliminating their 

influence on 

practice. 

4 

 

Student comes to 

supervision after 

careful self-

reflection, well 

aware of potential 

biases and values 

that may impede the 

helping process.  

The student seeks 

assistance in 

eliminating personal 

biases and 

increasing self-

awareness. 

5 

 

Student is able to 

anticipate how 

personal biases 

and values may 

work against the 

helping process 

and actively seeks 

out assistance in 

managing biases 

and values in the 

best interests of 

the client. 



 

EP2.1.4: Engage 

diversity and 

difference in 

practice. 

 

Cont. 

 

 

 

 

3) recognize and 

communicate their 

understanding of 

the importance of 

difference in 

shaping life 

experiences; and,   

 

 

 

 

 

 

0/1 

 

Student appears to 

have little 

understanding of 

the impact of 

difference in 

shaping life 

experiences.  

Student seldom, if 

ever, references 

client differences in 

designing or 

implementing plans 

or evaluations. 

 

 

 

2 

 

Student seems to 

appreciate how 

difference may 

shape life 

experiences but 

seldom integrates 

that appreciation 

into their plans for 

work with clients.  

Application is 

lacking. 

 

 

 

 

3 

 

Student has 

demonstrated an 

ability to 

understand how 

client differences 

have impacted 

life experiences.  

Student is able to 

provide 1 – 2 

examples relative 

to each client. 

 

 

 

4 

 

Student 

consistently 

demonstrates an 

understanding of 

how client 

differences shape 

life experiences and 

has routinely been 

able to discuss 

several ways in 

which this is 

evident in his/her 

clients.   

 

 

 

5 

 

Student understands 

very well the 

importance of 

difference in shaping 

the human 

experience that s/he 

actively investigates 

resources useful in 

selecting 

assessment, 

intervention and 

evaluation strategies 

that are most 

appropriate for the 

client. 

 

 

 

 

 

 

4) view 

themselves as 

learners and 

engage those with 

whom they work 

as informants.  

0/1 

 

Student uses few, if 

any, opportunities 

to learn from others 

(colleagues, clients 

and/or other 

professionals.)  

2 

 

Student is open to 

learning what is 

provided but 

seldom shows 

initiative in asking 

colleagues or 

clients for 

information.  

3 

 

Student is open to 

learning and has, 

on occasion (1 – 

3 times) sought 

information from 

colleagues, 

clients, or other 

professionals to 

enhance his/her 

practice. 

4 

 

Student routinely 

engages in 

activities and 

discussions with 

informants at the 

agency (clients, 

workers, 

supervisors) to 

learn more about 

the clients served, 

thereby enhancing 

practice.  

5 

 

Student consistently 

engages all 

appropriate agency 

resources (clients, 

workers and 

supervisors) as 

informants and has 

shown on several 

occasions how such 

information from 

others has shaped 

practice.  



 

EP2.1.4: Engage 

diversity and 

difference in 

practice. 

 

Cont. 

 

 

Concentration 

5) are aware of the 

intersectionality of 

factors in shaping 

the strengths and 

challenges of 

diverse 

populations in the 

Border region 

 

0/1 

 

Student can list 

factors that shape 

challenges of 

border region, but 

cannot see 

connections or 

intersections 

between different 

kinds of challenges. 

2 

 

Student can list 

ways that the 

intersection of 

factors such as age 

and nationality 

shape the 

challenges and 

strengths of 

diverse 

populations.   

3 

 

Student can name 

strengths and 

challenges rising 

from the 

intersections of 

factors such as 

nationality, age, 

economic status, 

and gender for 

clients in the 

border region.    

4 

 

Student can name 

and explore which 

intersections and 

factors are most 

important and how 

they interact in 

particular clients’ 

or sub-populations’ 

strengths and 

challenges.  

5 

 

Student shows deep 

awareness of factors 

shaping strengths 

and challenges of 

individuals and 

populations.  Can 

identify how these 

intersections might 

have different 

effects in other 

places or cultural 

settings. 

 

EP2.1.5: Advance 

human rights and 

social and 

economic justice. 

 

1) understand the 

forms and 

mechanisms of 

oppression and 

discrimination; 

  

 

 

 

 

 

 

0/1 

 

Student appears to 

have little or no 

knowledge of the 

forms and 

mechanisms of 

oppression and 

discrimination that 

may have impacted 

clients. 

 

2 

 

Student appears to 

understand the 

forms and 

mechanisms of 

oppression and 

discrimination but 

has had only 

limited success in 

demonstrating 

how it has 

impacted clients 

served by the 

agency. 

 

3 

 

Student evidences 

an understanding 

of the forms and 

mechanisms of 

oppression and 

discrimination and 

has clearly 

articulated (on 1 – 

3 occasions) how 

clients served have 

been negatively 

impacted. 

4 

 

Student has 

evidenced the 

ability to 

consistently 

apply his/her 

understanding of 

the forms and 

mechanisms of 

oppression and 

discrimination 

through an 

empowerment 

based approach 

to working with 

clients. 

 

5 

 

Student has 

evidenced the ability 

to use their 

understanding of the 

form and 

mechanisms of 

oppression and 

discrimination to 

help mobilize others 

at the agency 

(clients, co-workers, 

supervisors) to take 

some action to 

advance human 

rights and social and 

economic justice.  



 

EP2.1.5: Advance 

human rights and 

social and 

economic justice, 

cont. 

 

 

 

 

2) advocate for 

human rights and 

social and 

economic justice; 

and 

 

 

0/1 

 

Student has not 

demonstrated the 

ability and/or desire 

to advocate for 

human rights and 

social and economic 

justice.  

 

2 

 

Student has 

demonstrated 

openness to 

advocating for 

human rights and 

social and 

economic justice 

but has not taken 

the initiative to 

participate fully in 

a planned activity. 

 

3 

 

Student has 

participated in an 

activity advocating 

for human rights 

and social and 

economic justice 

although the 

student did not 

initiate or plan the 

activity. 

4 

 

Student has 

consistently 

taken advantage 

of opportunities 

to advocate for 

human rights and 

social and 

economic 

justice. 

 

5 

 

Student has 

consistently taken 

advantage of 

opportunities to 

advocate for human 

rights and social and 

economic justice and 

has engaged others 

(clients, co-workers 

and supervisors) to 

also participate in 

these activities. 

 

3) engage in 

practices that 

advance social and 

economic justice. 

0/1 

 

Student has not 

engaged in practices 

that advance social 

and economic 

justice. 

 

2 

 

Student has 

engaged in 

practices that 

advance social and 

economic justice, 

participating at 

least once when 

called upon. 

 

3 

 

Student has 

provided evidence 

of engaging in at 

least three planned 

activities to 

advance social and 

economic justice. 

4 

 

Student routinely 

(at least 5 times) 

engaged in 

practices that 

advance social 

and economic 

justice and 

encouraged 

others to do so. 

5 

 

Student initiated 

activities with the 

goal of advancing 

social and economic 

justice, serving as a 

leader (planner and 

organizer) for the 

activity.  

  

Concentration  

4) recognize that 

oppression and 

social and 

economic injustice 

are embedded in 

our culture and 

manifest in 

societal 

institutions that 

perpetuate social 

and economic 

injustice. 

0/1 

 

Student can 

recognize individual 

prejudice, but does 

not identify injustice 

in organizations or 

cultural issues. 

2 

 

Student can list 

limited examples 

organizational and 

cultural injustice. 

3 

 

Student can 

describe how 

organizational and 

cultural injustice 

creates barriers for 

clients. Can 

implement 

suggested 

strategies. 

4 

 

Student uses 

their 

understanding of 

organizational 

and cultural 

injustice to assist 

clients and 

assess policies. 

5 

 

Student uses their 

analysis of how 

culture and 

institutional 

practices may 

perpetuate injustice 

to advocate for 

systematic 

institutional and 

cultural changes. 



 

EP2.1.6: Engage in 

research-informed 

practice and 

practice-informed 

research. 

 

1) use practice 

experiences to 

inform scientific 

inquiry; and 

 

 

 

 

 

 

 

 

0/1 

 

Student has been 

unable to 

demonstrate how 

practice experience 

has informed their 

scientific inquiry. 

 

2 

 

Student has been 

able to discuss 

practice 

experience as a 

source of 

knowledge useful 

in planning 

scientific inquiry. 

 

3 

 

At least three times 

student has been 

able to present 

examples of ways 

in which practice 

experience would 

shape scientific 

inquiry (e.g., in 

formulating a 

research plan, 

constructing a 

survey). 

 

4 

 

Student 

consistently (at 

least 5 times) 

provides 

examples of how 

practice 

experience 

would be used 

by him/her to 

inform scientific 

inquiry. 

 

5 

 

Student has 

demonstrated the 

ability to fully 

integrate into a 

research proposal 

considerations 

gleaned from their 

practice experience 

(e.g., cross-cultural 

considerations, best 

practices with 

specific client 

populations, etc.)  

 

 

 

 

2) use research 

evidence to inform 

practice and use 

evidence-based 

intervention 

strategies 

whenever possible 

0/1 

 

Student has been 

unable to 

demonstrate how 

evidence gleaned 

from research could 

be useful in shaping 

their work with 

clients (e.g., findings 

from research 

suggesting best 

practice 

intervention). 

 

2 

 

Student has been 

able to discuss the 

potential value of 

research in 

providing best 

practice, but has 

not provided 

evidence of 

actually 

incorporating such 

information into 

his/her work. 

 

3 

 

Student has been 

able to successfully 

demonstrate (1 – 3 

times) the ability to 

use research 

evidence to inform 

practice (e.g., in 

selecting a best-

practice assessment 

instrument or 

intervention). 

 

4 

 

Student has 

demonstrated 

(on at least five 

occasions) the 

ability to 

integrate into 

their practice 

plan information 

gleaned from 

research. 

 

5 

 

The student 

understands very 

well the relationship 

between research 

and practice that 

s/he frequently 

initiates discussions 

and activities with 

supervisor and 

colleagues to better 

incorporate research 

evidence into agency 

practice. 

 

  



 

EP2.1.6: Engage in 

research-informed 

practice and 

practice-informed 

research. 

 

Cont. 

 

Concentration  

3) knowledgeable 

about evidence-

based practice 

(EBP) models that 

have been 

culturally adapted 

to service the 

multi-cultural, bi-

national 

populations that 

reside in the border 

region including 

Native Americans, 

military personnel 

and their families, 

veterans, bilingual 

populations and 

other groups. 

0/1 

 

Student cannot 

identify EBP 

models that fit the 

Border region’s 

diverse populations. 

 

2 

 

Student can 

discuss why there 

is a need for EBP 

models that have 

been culturally 

adapted to fit 

Border 

populations, but 

has limited 

knowledge of such 

models. 

3 

 

Student can find 

and explain at least 

two EBP models 

that have been 

culturally adapted 

to serve 

populations in the 

border region. 

4 

 

Student has 

demonstrated an 

ability to 

identify and use 

at least one 

culturally 

adapted model 

for EBP or has 

identified an 

EBP model and 

worked to adapt 

it to client 

populations. 

5 

 

Student has 

identified existing 

and needed EBP 

models for the 

Border region’s 

populations. Can use 

such models 

effectively and can 

describe a process of 

adapting models to 

fit culturally-specific 

needs and strengths. 

  

Concentration  

4) able to design 

and implement 

evidence-based 

research designs to 

test the 

effectiveness of 

interventions 

0/1 

 

Student does not 

assess the 

effectiveness of 

their interventions. 

2 

 

Student can assess 

interventions 

using 

standardized, 

prepared formats 

such as customer 

satisfaction 

surveys. 

3 

 

Student can modify 

existing assessment 

methods and use 

them to test the 

effectiveness of 

interventions. 

4 

 

Student can 

design and 

implement basic 

evidence-based 

research designs 

to test the 

effectiveness of 

interventions. 

5 

 

Student can design 

and implement 

complex evidence-

based research 

designs to test the 

effectiveness of 

interventions. 

  

Concentration 

5) can identify and 

use valid and 

reliable 

measurement tools 

that are culturally 

sensitive 

 

0/1 

 

Student struggles to 

identify and use 

valid and reliable 

measurement tools, 

relying only on 

agency tools.  

Student does not 

explore tools’ 

possible biases. 

2 

 

Student can 

identify and use 

valid 

measurement 

tools, but does not 

examine tools’ 

possible cultural 

biases. 

3 

 

Student can 

identify and use 

valid measurement 

tools and can 

identify possible 

cultural biases and 

culturally sensitive 

tools, with some 

errors. 

4 

 

Student can 

identify and use 

valid 

measurement 

tools and can 

name possible 

cultural biases 

and culturally 

sensitive tools. 

5 

 

Student clearly 

understands the need 

for culturally 

sensitive tools, is 

aware of those 

available, and uses 

valid and reliable 

tools consistently. 

 



 

EP2.1.7: Apply 

knowledge of 

human behavior 

and the social 

environment. 

 

1) utilize 

conceptual 

frameworks to 

guide the processes 

of assessment, 

intervention, and 

evaluation; and, 

 

 

 

 

 

 

 

 

 

 

 

0/1 

 

Student has 

provided no 

evidence to support 

that s/he is able to 

use conceptual 

frameworks to 

guide practice.  

Student is unable to 

clearly discuss 

major conceptual 

frameworks 

underlying human 

behavior in the 

social environment 

or to apply them to 

clients. 

 

2 

 

Major conceptual 

frameworks are 

generally 

understood by the 

student but the 

ability to use the 

frameworks to 

conduct an 

appropriate 

assessment, 

intervention and 

evaluation is 

limited (e.g., fails 

to consider stages 

of human 

development in 

doing an intake 

assessment.) 

3 

 

Major conceptual 

frameworks are 

understood by the 

student who has 

demonstrated (1 – 3 

times) the ability to 

apply that 

knowledge in 

concrete ways (e.g., 

in selecting an 

intervention 

appropriate for a 

teenage girl). 

 

4 

 

Student often 

(5+ times) 

considered 

conceptual 

frameworks 

underpinning 

the person-in-

environment 

approach in 

designing 

assessments, 

interventions 

and evaluations 

(e.g., using 

asset-based 

community 

development 

approaches). 

5 

 

Student consistently 

integrates into the 

design and 

implementation of 

his/her assessment, 

intervention and 

evaluation plans 

with clients 

information gleaned 

from knowledge of 

human behavior and 

the social 

environment 

(especially the major 

conceptual 

frameworks). 

  

2) critique and 

apply knowledge to 

understand person 

and environment. 

0/1 

 

Student has not 

provided evidence 

of being able to 

apply knowledge of 

human behavior in 

the social 

environment in 

his/her work with 

clients (e.g., fails to 

consider all parts of 

the human 

experience in 

making 

assessments). 

2 

 

Student has been 

able to apply some 

knowledge from 

HBSE in working 

with clients but 

has not done so 

consistently or has 

only done so when 

prompted (e.g., 

culture not 

considered on a 

consistent basis). 

3 

 

Student has been 

able (at least twice) 

to critique 

knowledge from 

HBSE, applying 

only what is 

appropriate to a 

given client system. 

4 

 

Student 

routinely 

demonstrates (at 

least 5 times) 

the ability to 

accurately 

critique 

knowledge from 

HBSE and apply 

pertinent 

information in 

his/her work 

with clients. 

5 

 

Student consistently 

and accurately 

critiques knowledge 

from HBSE, 

applying valuable 

knowledge in all 

facets of his/her 

work with clients 

(e.g., assessments, 

interventions and 

evaluations)  

  



 

EP2.1.7: Apply 

knowledge of 

human behavior 

and the social 

environment. 

 

Cont.. 

 

Concentration 

3) demonstrate 

knowledge of  

migration theory 

and patterns of 

internal and 

external migration 

and mobility as 

they affect 

practice 

 

0/1 

 

Student does not 

describe how client 

systems or services 

may be affected by 

a highly mobile 

population. 

2 

 

Student can 

describe examples 

of how client 

systems or 

services may be 

affected by a 

highly mobile 

population. 

3 

 

Student shows 

knowledge of how 

patterns of 

migration and 

theories explain 

migration. Applies 

some of these ideas 

to work with 

clients. 

4 

 

Student uses 

knowledge of 

migration 

patterns and 

mobile 

populations to 

work with 

clients and 

service systems.  

5 

 

Student has strong 

knowledge of legal 

and social 

implications of 

migration and 

mobility as 

challenges and 

resources for serving 

the border 

population. 

 

EP2.1.8: Engage 

in policy practice 

to advance social 

and economic 

well-being and to 

deliver effective 

social work 

services. 

 

 

1) analyze, 

formulate, and 

advocate for 

policies that 

advance social 

well-being; and 

 

0/1 

 

Student 

demonstrates very 

limited skill and/or 

interest in policies 

that would advance 

social well-being.  

Policy practice is 

generally not seen 

as part of his/her 

work with clients 

(e.g., student makes 

referrals for heating 

assistance but does 

not use chances to 

promote policies to 

expand assistance). 

2 

 

Skill in analyzing, 

formulating and 

advocating for 

policy change has 

been demonstrated 

but the student has 

not demonstrated 

skill in applying 

those skills within 

the practice setting 

at the agency. 

3 

 

Student is able to 

discuss ways of 

using his/her 

knowledge of 

policy analysis, 

policy formulation 

and advocacy in 

this practice setting 

but has been unable 

to engage in policy 

practice thus far.  

4 

 

Student has been 

able to 

accurately apply 

techniques to 

analyze policies 

and their impact 

on social well-

being.  Student 

has also offered 

alterative 

polices that 

would further 

enhance client 

social well-

being in 

supervision. 

5 

 

Student has 

integrated into 

his/her practice on-

going analysis of 

policies in terms of 

social well being.  In 

addition, the student 

has demonstrated 

skill in formulating 

policy and 

advocating for those 

policies that advance 

client social well-

bring. 

 

  



 

EP2.1.8: Engage 

in policy 

practice to 

advance social 

and economic 

well-being and 

to deliver 

effective social 

work services. 

 

Cont.  

 

2) collaborate with 

colleagues and 

clients for effective 

policy action. 

0/1 

 

Student has been 

unable to contribute to 

effective policy action 

with colleagues (e.g., 

if the agency was 

undertaking a letter 

writing campaign, 

student has not been a 

contributor). 

2 

 

Student has engaged 

in discussions with 

colleagues around 

effective policy action 

but has played more 

of a supportive than a 

leadership role. 

3 

 

Student has 

worked with 

colleagues to 

effect policy 

change at least 

once. 

4 

 

Student has 

worked with 

colleagues to 

effect policy 

change and has 

assumed a 

leadership role (at 

least once) in that 

effort. 

5 

 

Student actively 

seeks opportunities 

to engage 

colleagues in 

effective policy 

action and assumes 

a key leadership 

role in planning 

and executing 

supportive actions 

(e.g. student 

initiates a letter 

writing campaign 

to support a bill to 

increase benefits to 

low-income 

clients). 

  

Concentration 

3) understand how 

policies and service 

delivery systems 

influence the 

client’s experiences 

in accessing needed 

services 

0/1 

 

Student understands 

basic policies for 

service delivery from 

only the agency 

perspective. 

 

2 

 

Student sometimes 

understands policies 

and service delivery 

systems from both 

social work and client 

perspective. 

 

3 

 

Student can 

describe how 

policies and 

systems influence 

client’s 

experiences of 

accessing 

services 

positively and 

negatively. 

4 

 

Student can 

describe 

influences and can 

suggest ways 

clients might more 

effectively access 

needed services. 

5 

 

Student is able to 

describe ways to 

balance 

organizational 

demands with 

client’s experiences 

to provide efficient 

and supportive 

services. 

  



 

EP2.1.9: 

Respond to 

contexts that 

shape practice. 

 

1) continuously 

discover, appraise, 

and attend to 

changing locales, 

populations, 

scientific and 

technological 

developments, and 

emerging societal 

trends to provide 

relevant services;  

0/1 

 

Student does not 

appear to attend to, or 

incorporate into 

his/her work with 

clients changing 

realities, new trends, 

or other relevant 

information to 

improve services (e.g., 

possible opportunities 

with the new G.I. bill 

not shared with 

clients). Student seems 

uninformed on 

emerging 

developments. 

2 

 

Student is able to 

identify changing 

contexts and their 

implications for 

clients but has not 

incorporated that 

knowledge into 

his/her practice at the 

agency (e.g., new 

information on 

working with clients 

with PTSD). 

3 

 

Student is readily 

able to identify 

and to discuss 

shifting contexts 

and their impact 

on work with 

clients.  S/he has 

demonstrated, on 

at least three 

occasions, skill in 

applying new 

information in 

working with 

clients. 

4 

 

Student 

evidences skill in 

acquiring, 

evaluating and 

incorporating 

new information, 

technologies and  

trends into 

his/her practice 

with due 

consideration for 

providing the 

most appropriate 

services. 

5 

 

Student is continually 

aware of changing social 

contexts shaping practice 

and has demonstrated a 

high level of skill in 

acquiring and evaluating 

its relative value in 

providing quality 

services to clients (e.g., 

incorporating knowledge 

from classes). 

 

 

 

 

 

 

2) provide 

leadership in 

promoting 

sustainable changes 

in service delivery 

and practice to 

improve the quality 

of social services, 

and 

 

0/1 

 

Student has not yet 

worked towards 

promoting sustainable 

changes in service 

delivery.  

2 

 

Student has been 

supportive of others 

at the agency 

working towards 

effecting changes in 

service delivery that 

can be maintained 

over time, but has 

been unable to 

demonstrate 

leadership in this 

area. 

3 

 

Student has 

worked 

cooperatively 

with others at the 

agency to 

promote changes 

in service delivery 

and has played a 

significant role in 

effecting those 

changes, although 

has not assumed a 

leadership role.  

4 

 

Student has 

worked in a 

leadership role on 

at least one 

occasion to 

develop and 

implement 

sustainable 

changes in 

service delivery. 

5 

 

Student continually 

plays a leadership role in 

promoting sustainable 

changes in service 

delivery, engaging 

others in making 

modifications that would 

qualitatively improve 

client services (e.g.,  

helps identify ways to 

make the agency more 

user-friendly and 

welcoming to diverse 

populations) 

 

  



 

EP2.1.9: 

Respond to 

contexts that 

shape practice. 

 

Cont. 

 

 

Concentration 

3) understand the 

unique 

environment of the 

border region in 

shaping practice, 

policies, and the 

service delivery 

system 

0/1 

 

Student does not 

identify unique 

environment or does so 

only through 

stereotypes. 

2 

 

Student identifies how 

the border context 

shapes practice or 

policy, but cannot 

identify the systemic 

level environment. 

3 

 

Student identifies 

key ways that the 

border region’s 

environment 

shapes practice, 

policies, and the 

service delivery 

system (e.g. 

agency policies 

on new 

immigrants)  

4 

 

Student identifies 

multiple formal 

and informal 

ways that the 

border region’s 

environment 

matters.  

5 

 

Student understands 

environmental aspects of 

practice and uses this 

knowledge to provide 

high quality services and 

improve services and/or 

policies. 

 

EP2.1.10: 

Engage, assess, 

intervene, and 

evaluate with 

individuals, 

families, groups, 

organizations, 

and 

communities. 

 

EP2.1.10(a) – 

Engagement 

 

1) substantively & 

effectively prepare 

for action with 

individuals, 

families, groups, 

organizations, and 

communities; 

 

0/1 

 

Student approaches 

his/her work with 

client systems without 

sufficient preparation 

and planning, as 

evidenced by 

discussions in 

supervision. 

 

2 

 

Student has a general 

working knowledge of 

effective planning/ 

preparation  needed 

for work with clients 

but has, at times, been 

unable to articulate 

that knowledge in 

developing a plan for 

work with a given 

client system. 

3 

 

Student 

understands good 

planning 

processes but has, 

at times, been 

inadequately 

prepared for 

action with 

clients (e.g., 

failed to bring 

needed materials, 

or to read case 

notes, etc.) 

4 

 

Student meets the 

expectation of 

work with clients 

although all 

preparation has 

been within the 

range of that 

normally 

required.  

5 

 

Student is consistently 

well prepared, beyond 

what is normally 

required, for action with 

clients as evidenced by 

the quality of service 

delivery and planning 

discussions.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2) use empathy and 

other interpersonal 

skills; and 

 

 

 

 

 

 

0/1 

 

Student has not been 

able to approach 

his/her work with 

clients with empathy 

and interpersonal 

skills.  Student may, 

for example, mistake 

sympathy for 

empathy.  

2 

 

Student has been able 

to make a human 

connection with 

clients but has had 

difficulty in some 

areas, or with specific 

client populations. 

3 

 

Student generally 

engages well 

with clients, 

evidencing good 

interpersonal 

skills, but has not 

been consistent 

across groups or 

situations (e.g., 

children vs. 

adults) 

4 

 

Student has 

effectively used 

empathy and 

interpersonal 

skills (e.g., 

attending, 

reflective 

listening, etc.) on 

a consistent basis 

to engage clients 

in process.  

5 

 

Student’s high level of 

skill in demonstrating 

empathy and using other 

interpersonal skills (e.g., 

silence, confrontation, 

etc.) has been a key 

determinant of the 

student’s success in 

working with clients. 

 



 

EP2.1.10: 

Engage, assess, 

intervene, and 

evaluate with 

individuals, 

families, 

groups, 

organizations, 

and 

communities. 

 

Cont. 

 

 

3) develop 

mutually agreed-

upon focus of work 

& desired 

outcomes. 

 

 

 

 

 

 

 

0/1 

 

Student appears to 

have limited skill in 

being able to identify, 

with the client, a plan 

for work (e.g., 

discussions lose focus, 

client is able to deter 

worker from the task, 

or student appears to 

independently 

determine focus of 

work and planned 

outcomes). 

2 

 

Student has been able, 

in supervision, to 

discuss an approach to 

developing a mutually 

agreeable plan for 

work with the client, 

system but has not 

carried out such a plan 

with a client system. 

 

3 

 

While the student 

appears to be 

focused on 

developing a plan 

for work with the 

client system, an 

actual focus of 

work and desired 

outcomes are 

seldom identified 

in a timely 

manner with the 

client system 

4 

 

The focus of 

work and desired 

outcomes are 

completed in a 

timely manner 

but appear to lack 

sufficient client 

input, reflecting 

limited client 

system 

engagement. 

5 

 

The student has 

demonstrated, at least 3 

times, skill in 

developing a mutually 

agreed-upon focus of 

work and desired 

outcomes that are 

relevant, culturally 

sensitive, timely, and 

supportive of attempts to 

engage the client 

systems. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

EP2.1.10(b) – 

Assessment 

 

1) collect, organize, 

and interpret client 

data; 

 

 

0/1 

 

Student appears to 

have limited skill in 

gathering necessary 

client data, organizing 

information and 

interpreting client 

data. Assessments do 

not meet agency or 

professional standards 

as demonstrated 

through case notes or 

DAPs.  

 

2 

 

Student has, in 

supervision, discussed 

data collection, 

organization and 

interpretation, but has 

been unsuccessful in 

demonstrating this 

skill on a consistent 

basis with client 

systems.  Data have 

been inaccurate and/or 

incomplete. 

 

3 

 

The student has 

demonstrated 

skill in gathering 

and organizing 

data, although the 

accuracy of 

interpretations 

has been 

inconsistent at 

times, requiring 

follow-up 

discussion in 

supervision. 

 

4 

 

The student has 

demonstrated, on 

at least three 

occasions, the 

ability to gather, 

organize and 

accurately 

interpret client 

data 

 

 

 

 

 

 

 

 

 

5 

 

The student has 

demonstrated, at least 5 

times, skill in 

developing, gathering, 

organizing, and 

interpreting client data; 

employing data analysis 

skills appropriate for 

working with the client 

system (e.g., single case 

study design analyses, 

community assessments, 

etc.). 



 

EP2.1.10: 

Engage, assess, 

intervene, and 

evaluate with 

individuals, 

families, 

groups, 

organizations, 

and 

communities. 

 

Cont. 

 

2) assess client 

strengths and 

limitations;  

 

Student seems unable 

to assess client 

strengths/ limitations, 

resulting in inaccurate 

or inappropriate 

assessments as 

demonstrated through 

case notes or DAPs. 

 

Student has discussed 

attempts to assess 

client strengths and 

limitations in 

supervision but 

assessments are not 

generally reflective of 

client strengths and/or 

not completed in a 

timely manner. 

 

The student has 

demonstrated 

skill in assessing 

client 

strengths/limitati

ons but has been 

inconsistent at 

times, requiring 

follow-up 

discussion in 

supervision. 

 

On at least three 

occasions, the 

student has 

demonstrated 

skill in accurately 

assessing client 

strengths and 

limitations, 

providing this 

evidence in case 

notes or DAPs. 

 

The student has 

demonstrated, at least 5 

times, skill in assessing 

client strengths and 

limitations by employing 

data analysis skills 

appropriate for working 

with the client system. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3) develop 

mutually agreed-

upon intervention 

goals & objectives; 

and 

 

0/1 

 

Student has had 

difficulty working on 

goals and objectives 

with clients.  Student 

appears unclear about 

how goals differ from 

objectives or how to 

develop either with 

the client system. 

2 

 

Student has limited 

skill in developing 

goals and objectives 

with clients.  The 

process seems to 

inhibit, rather than 

facilitate, further work 

with the client system. 

3 

 

Student has (1-3 

times) 

demonstrated 

skill in crafting 

goals and 

objectives with 

clients that are 

clear, 

comprehensive 

and appropriate. 

4 

 

Student has 

demonstrated at 

least three times 

the ability to 

engage clients in 

developing 

mutually agreed-

upon goals and 

objectives that 

are relevant, clear 

and 

comprehensive. 

  

5 

 

Student is able to work 

very effectively with 

clients in developing   

mutually agreed-upon 

goals and supporting 

objectives.  Goals and 

objectives are developed 

with ease and clarity, 

engaging the client in 

each step of the process. 

 

 

 

4) select 

appropriate 

intervention 

strategies. 

 

 

 

 

 

0/1 

 

Student knowledge of 

intervention strategies 

is limited and/or 

student is not able to 

select an appropriate 

strategy for the 

situation.  

2 

 

Student has knowledge 

of various strategies 

but has difficulty 

making the connection 

between client need 

and an effective 

strategy to employ. 

3 

 

On at least two 

occasions, 

student has been 

able to 

appropriately 

connect client 

needs to an 

appropriate 

strategy.  More 

practice needed. 

 

4 

 

Student typically 

demonstrates an 

ability to discern 

and to use an 

appropriate 

strategy to meet 

client needs.  

5 

 

Student is very 

discerning, choosing 

from among a repertoire 

of strategies the most 

appropriate one to meet 

client needs. 



 

EP2.1.10: 

Engage, assess, 

intervene, and 

evaluate with 

individuals, 

families, groups, 

organizations, 

and 

communities. 

 

Cont.  

 

EP2.1.10(c) – 

Intervention 

 

1) initiate actions to 

achieve 

organizational 

goals; 

 

0/1 

 

Student is unaware of 

agency mission and 

goals and, therefore, 

has difficulty 

initiating actions to 

achieve stated 

organizational goals. 

2 

 

Student has knowledge 

of agency mission and 

goals, but has shown 

no initiative in acting 

to achieve goals. 

3 

 

On 1-2 

occasions, 

student has 

worked with 

colleagues in the 

agency to initiate 

some action to 

achieve agency 

goals. 

 

4 

 

Student initiates 

actions to achieve 

agency goals on a 

fairly consistent 

basis (3-5 times). 

5 

 

Student has been 

proactive in initiating 

actions and has taken a 

leadership role on at 

least seven occasions. 

 

 

 

 

 

2) implement 

prevention 

interventions that 

enhance client 

capacities; 

 

 

 

0/1 

 

Student does not use 

appropriate prevention 

interventions with 

clients (e.g., educate 

regarding dangers of 

drinking and smoking 

while pregnant; 

recommend a stress 

reduction class when 

seeing client stress 

escalating, etc.) 

 

2 

 

Student shows some 

initiative in using 

prevention 

interventions, 

especially when 

suggested by 

supervisor, but under-

utilizes prevention as 

an intervention 

strategy. 

3 

 

Student has 

shown initiative 

on 1-2 occasions 

to implement 

prevention 

interventions that 

support client 

capacities (e.g., 

referred client for 

smoking 

cessation class). 

4 

 

Student typically 

is able to 

anticipate client 

needs and ways 

to support the 

client through 

prevention 

strategies.  Good 

follow-through in 

designing and 

implementing 

plans. 

5 

 

Student actively 

investigates available 

prevention interventions 

with clients on a 

consistent basis and 

takes a leadership role in 

promoting opportunities 

to expand prevention 

interventions available 

to clients.  

 

 

 

 

 

 

 

 

 

 

 

3) help clients 

resolve problems;  

 

0/1 

 

Student has limited 

ability to recognize 

client problems and to 

employ a strengths- 

based approach in 

resolving them. 

 

2 

 

Student is able to 

recognize client 

problems and strengths 

but fails to include the 

client in the process. 

3 

 

Student has been 

able to 

demonstrate (2-3 

occasions) skill 

in working with 

clients to identify 

and resolve 

problems. 

4 

 

Student typically 

encourages the 

client and 

supports the 

client in 

resolving the 

problem. 

 

5 

 

Student consistently 

supports the client in 

resolving the problem, 

using a strengths-based 

perspective. 



 

EP2.1.10: 

Engage, assess, 

intervene, and 

evaluate with 

individuals, 

families, 

groups, 

organizations, 

and 

communities. 

Cont. 

 

 

4) negotiate, 

mediate, and 

advocate for 

clients; and 

 

0/1 

 

Student appears to be 

unaware of the roles of 

a social work as 

broker, advocate, 

mediator, etc. 

2 

 

Student is aware of 

social work roles but 

his/her comfort and 

skill level do not 

provide him/her with 

the ability to negotiate, 

advocate and mediate 

for clients. 

3 

 

Student has, on 

2-3 occasions, 

negotiated, 

advocated and/or 

mediated for 

clients.  Comfort 

level with these 

skills is 

developing. 

 

4 

 

Student is readily 

able to negotiate, 

advocate and 

mediate on behalf 

of clients and 

does so 

effectively. 

5 

 

Student is accomplished 

in this area, having fine 

tuned these skills to the 

degree that the student is 

comfortable. 

 

 

 

5) facilitate 

transitions and 

endings. 

 

 

 

 

 

0/1 

 

Student lacks the 

knowledge and skill to 

recognize and plan for 

transitions and 

endings.  

 

2 

 

Student has the 

knowledge but avoids 

transitions and endings 

(e.g., has difficulty 

discussing endings in 

supervision, 

procrastinates in 

telling client of need 

to terminate, etc.). 

3 

 

Student is able to 

plan for 

transitions and 

endings in 

supervision but 

has difficulty 

fully executing 

the plan. 

4 

 

Student can plan 

and execute 

transitions and 

endings, 

appropriately 

facilitating the 

process for the 

client as well as 

for his/her 

colleagues. 

5 

 

Student has developed 

sufficient skill to be able 

to use transitions and 

endings as opportunity 

for both client and 

worker growth. 

 

EP2.1.10(d) – 

Evaluation 

 

1) critically 

analyze, monitor, 

and evaluate 

interventions. 

0/1 

 

 

Student does not 

acknowledge 

assessment as an on-

going process and 

therefore does not 

monitor and evaluate 

interventions. 

2 

 

 

Student recognizes the 

need for evaluation but 

lacks the skill to 

monitor and evaluate 

interventions. 

3 

 

 

Student has been 

able (at least 2-3 

times) to use 

supervision to 

discuss and 

enhance their 

knowledge of 

evaluation. 

4 

 

 

Student 

demonstrates on-

going ability to 

analyze, monitor 

and evaluate 

interventions in 

practice and the 

in supervisory 

process. 

5 

 

 

Student shows excellent 

evaluative skills, 

critically and accurately 

analyzing, monitoring 

and evaluating 

interventions on an on-

going basis. 



 

EP2.1.10: 

Engage, assess, 

intervene, and 

evaluate with 

individuals, 

families, 

groups, 

organizations, 

and 

communities. 

 

Cont. 

 

Concentration 

2) develop 

effective 

professional 

relationships with 

diverse groups, 

particularly with 

the multi-cultural, 

bi-national 

populations within 

the border region 

0/1 

 

Student has not 

developed and does 

not appear to have 

skills to develop 

effective professional 

relationships in the 

region. 

2 

 

Student demonstrates 

skills to develop 

effective professional 

relationships with 

diverse groups and has 

developed at least one 

effective professional 

relationship with a 

group. 

3 

 

Student 

demonstrates 

skills and 

experience in 

developing 

professional 

relationships with 

diverse groups 

and has more 

than one such 

relationship. 

4 

 

Student 

demonstrates 

skills for 

professional 

relationship 

building, has 

several such 

relationships and 

can problem-

solve potential 

barriers to 

professional 

relationship-

building. 

5 

 

Student has exceptional 

skills for developing and 

maintaining high-quality 

professional 

relationships with 

diverse groups.   

 

Recommendations:______________________________________________________________________________________

______________________________________________________________________________________________________

______________________________________________________________________________________________________

______________________________________________________________________________________________________

______________________________________________________________________________________________________

_____________________________________________________________________________________________________ 

Comments:____________________________________________________________________________________________

______________________________________________________________________________________________________

______________________________________________________________________________________________________

______________________________________________________________________________________________________

______________________________________________________________________________________________________

______________________________________________________________________________________________________ 

 

 

 

 

 

 

 



Sign below after reviewing the ratings on all of the competencies.  You do NOT need to add the numbers.  These will be 

used for overall evaluation of the students and program patterns. 
 

 

___________________________________________________________ 

Student Name (print) 

 

 

 

___________________________________________________________ __________________________________________________________ 

Student Signature      Date  Field Instructor Signature     Date 

 

 

          90-100 = A 

__________________________________________________________  80-89   = B 

Field Liaison Signature     Date  70-79   = C 

          60-69   = D 

          Below 59 = F 

 

 

Field Instructor: What numeric grade would you assign the student’s overall performance at final: ______________ 

 

Field Liaison: What numeric grade would you assign the student’s overall performance at final: ______________ 

       

 


