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PART OF TERM APPROVAL 
   
All Fields below are required 
__________________________________________________________________________________________________ 
Request for approval for delivery in the following formats: 

 7-week 
X Wintermester 
X Maymester 

Course Prefix and Number:  PSYC 4321      
Course Title:  Psychology of Judgment and Decision Making 
Department:  Psychology 
Core Curriculum Designation: 

€ Yes 
X No 

If yes which component area: [Type here] 

Course will be taught:  
X Face to Face  

€ Online  
€ Hybrid 

Justification for offering in format shorter than 16 weeks:  This course has been taught by the instructor as a 15 week 
class, a 4 week summer class and a 2 week Maymester/Wintermester class.  As the class discusses how human 
decision making is typically not “rational,” course content is suited for longer class sessions where comparisons 
of rational decision making can be contrasted with models of descriptive decision making without a 2 or 5 day 
lag. Students have consistently found the description of human decision making to be interesting.  The 
condensed versions of the course allows for more in-depth discussion and the material which can be integrated 
over longer sessions. In addition, all formats of the course have required students to work in groups on a group 
class project presentation, where they either summarize an area of behavioral decision theory or they collect 
data to demonstrate phenomenon discussed in class (e.g., hindsight bias, which is also known as “I knew it all 
along effect”).  I work closely with the students as they identify a research topic, provide written summaries of 
research articles, write an annotated bibliography of other supporting research articles that will inform their 
class presentations.  Should students choose to collect data to satisfy their class project requirement, these data 
collection efforts are more likely to take place during a Wintermester/Maymester/Summer class period, as the 
recall of events to demonstrate the hindsight bias can be more readily assessed during one of these formats.    
 

Learning Outcomes:  This course	consists of an examination of developments in judgment and decision making 
research.  The course will emphasize the explanation of models that are descriptive rather than predictive or 
normative.  That is, there will be an emphasis on models and recent empirical studies that attempt to explain 
cognitive processes associated with likelihood judgment and decision making under conditions of risk, 
uncertainty or ambiguity. 
 
Although the goal of the course is not necessarily to teach students to become better decision makers, I spend 
some time discussing decision analytic techniques as well. What students learn will have significant practical as 
well as interesting theoretical value.  
 
I try to answer three questions as I discuss the psychology of decision making: 



1. How do people synthesize information and make decisions? 
2. How good are peoples’ decisions and cognitions that underlie them? 
3. What sorts of biases influence peoples’ decisions and how can human decision making be improved? 
 
This course is presented as an introduction to behavioral decision theory for seniors, although graduate students 
can also register for the class. While much of the class lecture comes directly from the book, supplemental 
readings are assigned that are consistent with a senior level course. Learning outcomes include content-based 
knowledge, ability to write and synthesize information, critical thinking and the ability to present research 
findings to the class. Examinations consist of short answer essay problems, fill-in the blank answers and one 
computational problem per exam.  
 
Specific learning goals:  
Goal 1: Knowledge Base of Psychology: Students will demonstrate knowledge of behavioral decision theory 
by learning about normative theories of human choice. I then demonstrate when human choice does not follow 
these principles and I introduce descriptive theories of human choice that also maintain elements of rational 
choice (e.g., we do not honor sunk costs, we follow basic of rules of probability, etc).  This latter point is 
important, as there are known phenomenon (sunk cost, neglect of base rate information, illusory correlations) 
that are not supported by descriptive theories of human choice and critical thinking allows us to see these 
phenomenon as errors in human judgment.  I also discuss heuristic strategies that people use when making 
decisions and discuss when these strategies are good and when these strategies can lead us astray in our 
judgment. Assessment: Content knowledge is assessed via short answer essay exams, homework assignments 
and the class presentation.  
 
Goal 3: Critical Thinking Skills in Psychology: Critical thinking is an essential part of this course, as we 
discuss both normative (rational) and descriptive models of human decision making. The content of the course 
lends itself to critical thinking, as we discuss “illusory correlations” and neglect of base rate information in this 
class and show how critical thinking that overcome errors in human judgment.  I typically teach my statistics 
courses on the “building block” principle, where prior course content is the foundation for content learned later 
in the course and the course is structured on this principle. Assessment: Short answer essay items ask students 
to engage in critical thinking, as do the computation problems on the exams.  
 
Goal 6: Information and Technological Literacy: In order to identify research articles, one must know how 
to find those articles.  Lecture time will show students how to use library resources to obtain research articles. 
Students opting to collect data for their group presentation will also meet with the instructor outside of class for 
review of statistical software to analyze such data and I assist the students in analysis and interpretation of their 
results.   Assessment: As part of their homework assignments are geared toward working up to the class project 
presentation, students will need to find the research articles that will be summarized in their homework 
assignments.  
 
Goal 7: Communication Skills: One of the requirements of the class is a group project presentation.  Students 
must communicate effectively in a variety of ways for the class project presentation to be successful.  
Obviously, public speaking and the presentation of scientific literature will be highlighted. As it is a group 
presentation, students will be involved in group discussion to discuss their class project, where this will require 
the planning of their group project presentation.  Assessment: Evaluation of class project presentation and 
homework assignments (e.g., written description of one primary research article and annotated bibliography).  
The instructor will also be available during office hours to assist students and will meet with student groups to 
“check in” and assess progress.  
 
 
 



Document, briefly, the amount of work a typical student is expected to complete in the course, or how student time spent in 
part-of-term course yields student learning equivalent to a full term course.  If the course requires reflection and reading on 
topics between sessions, how will this be handled in the short semester?:   

Students in both part of term and full term offerings read chapters out of the course text and read an identical 
number of published journal articles. The main difference between the Maymester/Wintermester offering of the 
course and summer and full term course is that students who enroll in the Maymester/Wintermester offering do 
not write a group term paper, but additional writing is emphasized during the Maymester/Wintermester 
offerings of the class in their examinations.  Class discussions, exam formats, and material covered are identical 
across all terms.   
 
 
 
 
 
 
Attach two copies of the syllabus: 

XRegular 16 week format 
XShortened format 



Psychology 4321 
Psychology of Judgment and Decision Making 
 
Instructor:  Dr. Osvaldo F. Morera 
Office:   216B Psychology Building 
Phone:   747-5417 
E-mail:   omorera@utep.edu 
Office Hours:  Tuesday: 10:00 am – 12:00 pm and by appointment 
 
Teaching assistant: Kevin Jolly 
Office:   117 Psychology Building 
Phone:   747-8032 
E-mail:   kjolly@utep.edu 
Office Hours:  Wednesday: 9:00 am – 11:00am and Thursday: 3:00 pm – 4:00 pm and by 

appointment 
 
Texts: 
 
Plous, S. (1993).  The Psychology of Judgment and Decision Making.  New York: McGraw-Hill 
 
Hastie, R & Dawes, R (2001).  Rational Choice in an Uncertain World: The Psychology of 
Judgment and Decision Making.  Thousand Oaks, CA: Sage. 
 
In addition, there are a number of additional readings that will you be required to locate at the 
library.  The list of supplemental readings is attached and pdf files of these articles can be found 
on the library’s website (http://libraryweb.utep.edu).  
 
Description of course: This course will consist of an examination of recent developments in 
judgment and decision making research.  The course will emphasize the explanation of models 
that are descriptive rather than predictive or normative.  That is, there will be an emphasis on 
models and recent empirical studies that attempt to explain cognitive processes associated with 
likelihood judgment and decision making under conditions of risk, uncertainty or ambiguity. 
 
Although the goal of the course is not necessarily to teach you to become a better decision 
maker, we will spend some time discussing decision analysis techniques as well. What you will 
learn will have significant practical as well as interesting theoretical value.  
 
We will try to answer three questions as we discuss the psychology of decision making: 
1. How do people synthesize information and make decisions? 
2. How good are peoples’ decisions and cognitions that underlie them? 
3. What sorts of biases influence peoples’ decisions and how can human decision making be 

improved? 



Prerequisites: The course is designed as an upper level course for undergraduates.  Graduate 
students enrolled in the Masters or PhD program an UTEP may register for the class, but extra 
work will be required. 
 
Some exposure to other content areas in psychology is useful but is not necessary. Some 
mathematical models of human judgment and decision making will be discussed.  Although an 
extensive background in mathematics and statistics will not be required, students need to meet 
the statistics prerequisite (Psychology 1303 or an equivalent course).   
 
Course structure and requirements: 
 
1. Although class attendance will not formally be taken, attendance in class is strongly 

encouraged and you are also encouraged to read ahead.  Concepts learned in this class 
may serve as building blocks for subsequent topics in the class. 

 
2. There is no such thing as a stupid question.  If you have a question, someone else in the 

class probably has that same question.  Feel free to ask questions during the lectures. 
 
3. Students will be responsible for all materials covered in lectures, class handouts and 

assigned readings. 
 
4. Make-up exams will be given only under very unusual circumstances, such as 

documented sickness, hospitalization or death of a family member (funeral card 
required).  In some other cases, exceptions will be made if advance notice of absence is 
provided. 

 
5. Exams are closed books and closed notes.  Examinations will primarily consist of short 

answer essay type questions.  I may include some computational problems, fill-in the 
blank and multiple choice questions. 

 
6. A calculator is recommended.  It should perform all basic mathematical operations and 

should have several memories. 
 
7. Academic Misconduct: The Department of Psychology follows the university policy on 

academic honesty that is published in the Undergraduate Catalog – Academic 
Regulations and is available to all members of the university community. The policy 
represents a core value of the university and all members of the university community are 
responsible for abiding by its tenets. Lack of knowledge of this policy is not an 
acceptable defense to any charge of academic dishonesty. 

 
The University has a responsibility to promote academic honesty and integrity and to 
develop procedures to deal effectively with instances of academic dishonesty.  Students 
are responsible for the honest completion and representation of their own work, for the 
appropriate citation of sources, and for respect of others’ academic endeavors. 

 



In other words, plagiarism, cheating and academic dishonesty will not be tolerated 
in this class.  Plagiarism consists of using another person's ideas, words, or 
assistance, while failing to acknowledge this person. If you must submit someone 
else’s work as if it were your own, you must acknowledge the original 
author/original source.  As you may be asked to write sections of homework 
problems in a way that would be communicated in a professional journal (i.e, 
summarize your results for a Results section in a paper submitted to the Journal of 
Behavioral Decision Making), it is your responsibility to know what constitutes 
plagiarism. 
   
If I suspect any incidence of academic dishonesty, plagiarism, collusion, cheating 
etc on any class assignment or exam, I will be more than happy to forward 
suspected material to the Dean of Students Office.   

 
8. Accommodations for Students with Disabilities: If you have an identified 

disability that may affect your performance in this class, please see the instructor 
(no later than the second class) or contact the Disabled Student Services Office in 
Room 106 of the Student Union (phone: 747-5148) such that provisions can be 
made to ensure that you have an equal opportunity to meet all the requirements of 
this course. 

 
9. Please turn off all cellphones, pagers and other electronic devices before 

entering class.  They are a distraction to the professor and a distraction to the 
other students in the class. 

 
10.       Should you decide you need to drop the class for whatever reason (poor 

performance in the class, etc.) , it is your responsibility to know the last date to 
withdraw from the class in order to receive a W (March 23rd).  You will not be 
able to withdraw from this class after this date.  

 
11. Office Hours and Appointments: If you have questions concerning the topics of 

this course, you can stop by to see me during my office hours or you can make an 
appointment to see me.  If you stop by my office and you do not have an 
appointment to see me, I will ask you to schedule an appointment to see me and I 
will answer your question during that appointed time.  This policy also applies to 
students who come to my office door with “questions that will only take a minute 
to answer” or students who seek help minutes before a homework assignment is 
due.  This same standard will also apply for your interactions with the teaching 
assistant. 

 
Evaluation of Students: Graduate students (enrolled in the MA or PhD programs) and 
all other students will be evaluated in two separate groups.  There will be two midterm 
exams (each worth 15% of the grade) and a cumulative final examination (worth 25% of 
the grade).  
 
 



In addition, there will be a final group project (worth 20% of the grade) and a class 
presentation (worth 10% of the grade).  These presentations will take the form of a 
“UTEP Judgment and Decision Making” symposium and your group will prepare a 
powerpoint presentation that will last 10-12 minutes and will cover all relevant material 
in your project.  Following your presentation, you should expect to leave 3-5 minutes for 
questions and answers.  Attendance at the presentations will be MANDATORY and a 
portion of your group presentation grade will involve your attendance and active 
participation in your classmates’ presentations. I will determine group membership for 
the class project.   
 
Finally, homework sets will constitute 15% of the grade.   The homework sets will 
consist of: (1) homework assignments that are to be performed individually and (2) 
activities to be performed by the research group that will help your group prepare for 
handing in an excellent paper.  I’ll hand out instructions for these activities at least a 
week before each activity needs to be done.  Not handing in an assignment on time 
warrants a grade of zero.  
 

Tentative Schedule 
 
 
Week and Topic Week of Chapter 

in Plous 
Chapters in 
Hastie and 
Dawes 

Supplemental  
Reading 

1 
Expectations and Intro to 
J/DM 

Jan. 16 1, 3 1, 2  

2 
Hindsight bias 

Jan. 23 1, 3 1, 2 Arkes (1981) 

3 
Biases and context 
(cont’d) 

Jan. 30 4 3 Gilovich (1983) 

4 
Expected utility 

Feb. 6 7, 8 12  

5 
Utility theory and 
paradoxes in utility 
theory 
MIDTERM 1 

Feb. 13 7, 8 12  

6 
Prospect theory  

Feb. 20 9 10  

7 
Regret/emotions and 
decision making 

Feb. 27 6 13 Medvec (1995), 
Mellers (2000), 
Mellers et al., 
(1999); 
Connolly & Reb 
(2005) 



Connolly & Butler 
(2006) 

8 
Framing and mental 
accounts 

March 6 6 13  

SPRING BREAK March 13 SPRING 
BREAK 

  

9 
Availability and 
representativeness  
heuristics 

March 20 10, 11 6, 4 Gilovich (1981) 

10 
Bayes Thereom; Null 
hypothesis testing 

March 27 12 9 Slovic (2000) 

11 
Recognition heuristic 
MIDTERM 2 

April 3   Gigerenzer &  
Goldstein (1996); 
Goldstein & 
Gigernezer (2002); 
Serwe & Frings 
(2006) 

12 
Perceptions of 
randomness 

April 10 13, 14, 21 5, 8 Gilovich et al., 
(1985) 

13 
Correlation and 
causation/overconfidence 

April 17 19, 20, 
21,  

8 Arkes (1989) 

14 
Class presentations 

April 24    

15 
Class presentations 

May 1    

FINAL EXAM May 10    
     



Supplemental Readings 
 
1. Arkes, H.R. (1989). Principles in Judgment/Decision Making research pertinent to legal 

proceedings.  Behavioral Sciences and the Law, 7, 429-456. 
 
2. Arkes, H.R., Wortmann, R.L., Saville, P.D., & Harkness, A.R. (1981).  Hindsight bias 

among physicians weighing the likelihood of diagnoses.  Journal of Applied Psychology, 
66, 252-254. 

 
3. Connolly, T. & Butler, D. (2006).  Regret in economic and psychological theories of 

choice.  Journal of Behavioral Decision Making, 19, 139-154. 
 
4. Connolly, T. & Reb, J. (2005).  Regret in cancer-related decisions.  Health Psychology, 

24, S29 – S34. 
 
5. Gigernezer, G. & Goldstein, D. G. (1996).  Reasoning the fast and frugal way: Models of 

bounded rationality.  Psychological Review, 103, 650-669. 
 
6. Gilovich, T. (1981). Seeing the past in the present: The effect of associations to familiar 

events on judgments and decisions. Journal of Personality and Social Psychology, 40, 
797-808. 

 
7. Gilovich, T. (1983). Biased evaluation and persistence in gambling. Journal of 

Personality and Social Psychology, 44, 1110-1126.  
 
8. Gilovich, T., Vallone, R., & Tversky, A.  (1985). The hot hand in basketball: On the 

misperception of random sequences. Cognitive Psychology, 17, 295-314. 
 
9. Goldstein, D.G. & Gigerenzer, G. (2002).  Models of ecological ratioanlity: The 

recognition heuristic.  Psychological Review, 109, 75-90. 
 
10. Medvec, V.H., Madey, S.F, & Gilovich, T.  (1995).  When less is more: Counterfactual 

thinking and satisfaction among Olympic medalists.  Journal of Personality and Social 
Psychology, 69, 603-610.  

 
11. Mellers, B.A. (2000).  Choice and the relative pleasure of consequences.  Psychological 

Bulletin, 126, 910-924. 
 
12. Mellers, B.A., Schwartz, A., & Ritov, I. (1999).  Emotion-based choice.  Journal of 

Experimental Psychology: General, 128, 332-345. 
 
13. Serwe, S. & Frings, C. (2006).  Who will win Wimbledon? The recognition heuristic in 

predicting sports events.  Journal of Behavioral Decision Making, 19, 321-332. 
 
14. Slovic, P. (2000). What does it mean to know a cumulative risk?  Adolescents’ 

perceptions of short-term and long-term consequences of smoking.  Journal of 
Behavioral Decision Making, 13, 259-266. 

 
 
 



 
 
 
 
Important Dates: 
 
Wednesday, January 31  Census Day; Last day to drop course without “W” 
     Appearing on transcript 
Friday, February 9   Last day to select Pass/Fail Grading Option 
Thursday, February 15  Midterm 1  
March 12 – March 17   Spring break; No classes 
Friday, March 23   Last day to drop class  
Tuesday, April 3:   Midterm 2 
Thursday, April 19:   Group Projects are due 
Tuesday, April 24   UTEP J/DM Symposium begins: 
Thursday, May 3   Last Day of Classes 
Thursday, May 10   FINAL EXAMINATION (4:00 pm - 6:45 pm) 



 
Psychology 4321 
Final Paper Project 
 
 
 If you are seriously thinking about pursuing a PhD in psychology, please see the 
TA and I after class.  While the class project is designed to be a group project, writing 
and the ability to write professionally is a key component to success in graduate school.  
If you have a sincere commitment about eventually earning a PhD in psychology, you 
will be allowed to work on your class project individually.  The TA and I will work with 
you, such that this class project is a positive writing experience and will lead to a final 
product that you can include in your application materials.   
 

The group research project is intended to be an extensive and integrative 
experience.  You have several options for satisfying the group project component of this 
class.   
 
Here are the alternatives: 
 
a) Data Collection 

 
One possibility is to perform a decision making study.  The study would have to 

be smaller in scale (two or three experimental conditions).  Data analyses also would not 
need or have to be very extensive. That is, simple correlations, t-tests, ANOVAs, etc. 
would probably be sufficient. You could get your subjects from friends and associates or 
by using volunteers in the class. Some examples might be to look at the effect of some 
variable on risk-taking or loss-aversion, personality correlates of decision making, age 
differences, gambling experience, and gender differences. Other examples include 
looking at such things as the effects of framing, presentation modes, response modes 
(numerical vs. verbal probabilities), time constraints, and ambiguous or incomplete 
information on decision making.  
 If your group chooses this option, you are responsible for completing the project 
(i.e., if your partner decides to drop this class, you are still responsible for completing this 
project).  Also, if you choose this option, you are responsible for performing the correct 
statistical analysis.  The TA and I will be available outside of class to assist in data 
analysis.  Included in your statistical analysis should be the computation of effect size 
estimates and/or confidence intervals.  These are options in statistical computer packages, 
so it is not that difficult to provide these measures.  Effect size reporting has been 
“encouraged” by American Psychological Association (see page 18 of the 1994 APA 
Publication Manual) and the most recent APA Publication Manual requires authors to 
report confidence intervals and effect sizes. 



b) Review of the Literature 
       
 Another possibility is that your project takes the form of a review of literature 
related to some area of decision making that interests you.  It could take the form of a 
historical development of a body of literature in which you summarize work as it has 
progressed over the last 10, 20 or even 30 years.  It could be a review of recent work 
from the 1980's or 1990's.  You can also write a critical review of the work of a single 
researcher or a pair of researchers. If one of these forms is of interest to you, you might 
want to look at recent issues of Psychological Review or Psychological Bulletin to see 
examples of review type articles. 
 
PAPER TOPICS. There are a lot of different topics you could choose from both 
within and outside the field of psychology. Here are some possibilities. You are NOT 
restricted to choosing one of these, however. They are here to give you some ideas of 
acceptable topics.  
 
Topic Area  Some Possible Subtopics  
1  Affect & Stress in DM  Decision Making Under Stress, Anxiety  
1  Affect & Stress in DM  Happiness, Surprise, Regret, and Anticipation  
1  Affect & Stress in DM  Job Stress and Its Effect on Decision Making  
1  Affect & Stress in DM  Negative Affect and its Influence on Decision  
1  Affect & Stress in DM  Positive Affect and its Influence on Decision  
1  Affect & Stress in DM  Sleep Deprivation and Decision-Making  
1  Affect & Stress in DM  Time Pressure and Decision Making  
2  Biases & Heuristics  Anchoring of Adjustments Heuristic  
2  Biases & Heuristics  Availability Heuristic  
2  Biases & Heuristics  Confirmation bias  
2  Biases & Heuristics  Conservation in Revision of Opinion  
2  Biases & Heuristics  Counterfactual Thinking  
2  Biases & Heuristics  Decision Traps  
2  Biases & Heuristics  Defensive Pessimism  
2  Biases & Heuristics  Endowment Effect  
2  Biases & Heuristics  Gigerenzer: Heuristics That Make Us Smart  
2  Biases & Heuristics  Hindsight Bias  
2  Biases & Heuristics  Illusion of Control  
2  Biases & Heuristics  Knew- It - All -Along Effect  
2  Biases & Heuristics  Omission Bias  
2  Biases & Heuristics  Overconfidence bias  
2  Biases & Heuristics  Reprentativeness: The Conjunction Fallacy and Other Related  
2  Biases & Heuristics  Stereotyping and Prejudice in Judgment and Decision-making  
2  Biases & Heuristics  Sunk Cost Effects In Decision Making  
3  Bus., Consumer, Career DM  Advertising Influence of Consumer Decision Making  
3  Bus., Consumer, Career DM  Choosing a College or a College Major  
3  Bus., Consumer, Career DM  Consumer Decision Making Models  
3  Bus., Consumer, Career DM  Framing to Influence Consumer Decision Making  
3  Bus., Consumer, Career DM  Influences on Voter Choice  
3  Bus., Consumer, Career DM  Investment in Stocks  
3  Bus., Consumer, Career DM  Models of Career Decision-Making  



3  Bus., Consumer, Career DM  Personnel Selection Decisions  
4  Clinical, Personality Issues 

in DM  
Depression and Decision Making  

4  Clinical, Personality Issues 
in DM  

Impulse Control Disorders  

4  Clinical, Personality Issues 
in DM  

Pathological Gambling  

4  Clinical, Personality Issues 
in DM  

Personality and Gambling  

4  Clinical, Personality Issues 
in DM  

Correlations Between Extroversion and Risk Seeking  

4 Clinical, Personality Issues 
in DM 

Individual Differences in Decision Making Styles 

5  Cognitive  Age and Decision Making  
5  Cognitive  Cognitive-Dissonance and Decision Making  
5  Cognitive  Decision Making in Children  
5  Cognitive  Development of Decision Making Skills  
5  Cognitive  Eyewitness Testimony  
5  Cognitive  Impression Formation in Memory and Judgment  
5  Cognitive  Memory and Decision Making  
5  Cognitive  Priming and Decision Making  
5  Cognitive  Self- fulfilling Prophecies  
6  Cultural/Gender 

Differences  
Cross-Cultural Issues in Decision Making  

6  Cultural/Gender 
Differences  

Cultural Diversity in Group Decision Making  

6  Cultural/Gender 
Differences  

Cultural Influences on Perceived Risk  

6  Cultural/Gender 
Differences  

Gender Differences and Decision Making  

6  Cultural/Gender 
Differences  

Gender Differences In Risk Taking  

7  Experts/Expertise  Aviation Decision Making  
7  Experts/Expertise  Clinical Versus Statistical Judgment  
7 Experts/Expertise Naturalistic Decision Making 
7  Experts/Expertise  Decisions that Parents Make  
7  Experts/Expertise  Parole Boards, Judges and Decision Making  
7  Experts/Expertise  Physicians and Decision Making  
7  Experts/Expertise  Police Decision Making  
7  Experts/Expertise  Trained vs. Untrained Decision Makers and Framing  
8  Gambling Behavior  Framing Effects on Gambling  
8  Gambling Behavior  Gambling Addiction  
8  Gambling Behavior  Gambling Behavior  
8  Gambling Behavior  Luck and Superstition in Decision Making  
8  Gambling Behavior  Monty Hall Dilemma and Contestant Behavior  
9  Group J/DM  Conformity In Decision Making  
9  Group J/DM  Decision Making in Business Groups  
9  Group J/DM  Group Decision Making  
9  Group J/DM  Group Polarization  
9  Group J/DM  Groupthink Theories  



9  Group J/DM  Individual versus Group Decision Making  
9  Group J/DM  Juror Decision Making  
9  Group J/DM  Jury Selection  
9  Group J/DM  Risky Shift in Group Decision Making  
9  Group J/DM  Techniques and Tips for Improved Group Decision 

Making  
10  Mate Selection  Choosing A Mate, What's Most Important  
10  Mate Selection  Deciding on Marriage, Divorce  
10  Mate Selection  Mate Selection and Multi- Attribute Utility Theory  
10  Mate Selection  Risk in Dating Situations Among College Students  
10  Mate Selection  Romantic Attraction-- How Do We Choose?  
10  Mate Selection  Sternberg's Love Triangle  
11  Models of J/DM  Adaptive Decision Making  
11  Models of J/DM  Decision Aids: MAUT, Tree and Influence Diagrams  
11  Models of J/DM  Expected Utility Theory and Prospect Theory  
11  Models of J/DM  Lola Lopes' Two Factor Theory  
11  Models of J/DM  Loss-Aversion  
11  Models of J/DM  Prospect Theory and International Foreign Policy 

Decision Making 
11  Models of J/DM  Statistical Models in Clinical Decision Making  
11  Models of J/DM  Techniques Improving the Quality of Decisions  
11  Models of J/DM  Transitivity and Axioms of Rational Decision Making  
11  Models of J/DM  Verbal Probability  
12  Moral/Medical Issues 

in DM  
Bystander Intervention  

12  Moral/Medical Issues 
in DM  

Decision Making and Religion  

12  Moral/Medical Issues 
in DM  

Decision Making in Genetic Testing  

12  Moral/Medical Issues 
in DM  

Euthanasia and End-of-Life Decisions  

12  Moral/Medical Issues 
in DM  

Factors Influencing Moral Decision Making  

12  Moral/Medical Issues 
in DM  

DM Regarding Abortion, Pro-Life, Pro-Choice  

12  Moral/Medical Issues 
in DM  

Nursing Decisions  

12  Moral/Medical Issues 
in DM  

Parents Decision Making  

12  Moral/Medical Issues 
in DM  

Patients Decisions  

12  Moral/Medical Issues 
in DM  

The Decision to Help  

13  Risky DM Behavior  Adolescent Risk-Taking Behavior  
13  Risky DM Behavior  Adolescent Smokers: The Decision to Start  
13  Risky DM Behavior  Adolescents and their desire for risk  
13  Risky DM Behavior  Alcohol and Sexual Behavior  
13  Risky DM Behavior  Decision Making Under Risk and The Influence of 

Alcohol  
13  Risky DM Behavior  Effects of Drugs on Risk Perception and Decision 



Making  
13  Risky DM Behavior  Framing and Risk Preferences  
13  Risky DM Behavior  Risk Propensity and Age  
13  Risky DM Behavior  Risky Sexual Behavior Among College Students  
13  Risky DM Behavior  Sexual Risk Taking Behaviors Among Young Adults  
 
 
  The final paper must be at least 12 pages in length, which does not include 
references, the title page or the abstract.  The paper must also be written in APA-style 
format.  The paper must contain at least 12 articles from peer-reviewed scholarly 
journals.  A scholarly journal is one that reports the scientific research for a given field.  
A rule of thumb to use is that if it can be purchased on a magazine stand, it is unlikely to 
be a scholarly journal.  For example, Psychology Today is not a scholarly journal, but 
Orgnaizational Behavior and Human Decision Processes is.  While some journals are on-
line peer-reviewed (like the Society of Judgment and Decision Making’s new journal), 
other sources on-line are not peer reviewed (like wikipedia).  Your group must cite the 
requisite number of peer-reviewed manuscripts to satisfy this component of the class 
requirement. 
 
Researchers who study judgment and decision making are economists, psychologists, 
political scientists, physicians, engineers, and researchers in operations research and the 
management sciences.  There are many other journals that specialize in decision making.  
You can reference decision making journals in these disciplines.  While a variety of 
journals publish papers that deal with human judgment and decision making, the decision 
making journals that I am more familiar with are: 
 
Organizational Behavior and Human Decision Processes 
Journal of Behavioral Decision Making 
Journal of Multi-Criteria Decision Making 
Journal of Risk and Uncertainty 
Risk, Decision and Policy 
Journal of Mathematical Psychology 
Management Science 
Operations Research 
Interfaces 
Decision Sciences 
  



Outline for Your Paper  
 

This is what the general outline should look like when you write either a paper based on an 
empirical study or a literature review. The page estimates are only guidelines. You don’t 
have to have exactly this number of pages in each section.  

 
1. Writing a Literature Review  
 

Title page (separate page)  
Abstract page (separate page --no more than 250 words)  
Introduction (1 -3 pages)  
Main review of the literature (headings depend on the context of the paper) (3- 5 pages)  
Discussion and Critical Evaluation (2- 3 pages)  
References (separate page)  
Figures, Tables, Appendix (separate pages) 
 
2. Writing an Empirical Study  
 

Title page (separate page)  
Abstract page (separate page --no more than 250 words)  
Introduction (1 -5 pages)  
Method (1 -3 pages)  

Participants.  
Materials / Stimuli.  
Procedure.  

Results (1 -3 pages)  
Discussion and Conclusions (2- 3 pages)  
References (separate page)  
Figures, Tables, Appendix (separate pages)  



Giving Your Presentation  
Based on an excellent more thorough paper by Daniel T. Gilbert  

 
1. Have a Plan and tell it: It is important to have a cohesive organizational plan in which 
one point leads naturally to another. Usually the order is:  

a. background on the specific hypothesis,  
b. the specific research question you want to address,  
c. the procedures you followed,  
d. your findings and their interpretation,  
e. the relevance of your findings for the problem you are addressing,  
f. implications for “the big picture.” 
Each section must be well organized. A logical argument is the basis for 

communicating with your audience. If you don't have a logical argument you won't have 
an audience. Write your plan in (at least) outline form, and use these notes during your 
talk. If you must, you can write the talk out word for word. Reading a talk is better than 
giving a terrible talk - but only a tiny bit better.  

 
It is often useful to give listeners a road map for the terrain you wish to cover at the start 
of the talk. Tell them the organizational plan in just a sentence or two. Here’s an 
example.  

I’d like to talk today about the effects of alcohol on decision making, 
specifically, how alcohol impairs some decision making performance. I’ll 
start with some general background information about research in this 
area, and then I'll present to you some research that Dr. Smith of The Ohio 
State University has conducted on alcohol use and decision making. 
Finally, I'll try to show you how this research has important implications 
for decision making in real work environments. 
 

2. Start at the Beginning: You have started too late if you are not talking about your 
specific hypotheses within 3 minutes. You must know the audience and try to figure out 
what they already know. You can refresh their memories briefly, but get to the point as 
quickly as your audience's knowledge will allow.  

 
You have started too early if your first sentence has anything to do with the actual 

experimental manipulation (or any other aspect of the method) associated with the study 
or studies you are going to describe. An introduction sets the stage and explains why you 
or someone else did the study. Don't say, “I did an experiment on stress and decision 
making because stress can have bad effects on the way people make decisions,” but say 
“Psychologists have known for some time that stress can have harmful effects on 
peoples’ mental and physical health and cognitive behavior. Decision making is one 
cognitive process that has been shown to be affected by stress. Sometimes stress can be 
beneficial by actually producing greater situation awareness and sometimes it can be 
detrimental. Yet, we do not know precisely how stress affects the decision making 
process ..."  

 



Before you can tell what you or someone else did, you must tell why. You must 
make the audience realize that the study is potentially an important one. You must 
intrigue them by showing the hole in the body of knowledge that the study serves to fill. 
It is wrong to assume that everyone shares your interests or that any study is worth doing. 
In the introduction, you must impress your audience with what needed to be done.  

 
3. Be Very Clear. Once you are talking about your study, you should strive for three 
things: clarity, clarity, and clarity. Nothing matters if the audience doesn't understand 
what you did and why.  

1. When you describe your study, explain first what conceptual variables you 
examined (e.g., “To test this hypothesis, we/the researchers manipulated the stress level 
of the participants"). Only then should you explain the operational variables (e.g., 
"We/they did this by …” ).  

2. Say the same thing several different times in different ways. Be repetitive. 
Remember that your audience cannot process your speech nearly as well as they can 
process your writing because they cannot go back and reread something you have said 
and because they cannot listen at their own pace. Any important point should be stated 
twice (e.g., "We think stress impairs some kinds of decision making but not others. More 
specifically, whereas some decisions suffer from stressful influences, others actually 
benefit). 

3. Make use of visual aids (e.g., a drawing of your 2 x 2 design). But, remember 
that a complicated picture is worthless and causes the audience to stop listening to you 
while they figure out your picture. Thus, when you use a picture, use a simple one with 
BIG, EASY TO SEE LETTERS. Also, give the audience a moment to read all of the 
words on a slide before you start talking again; otherwise, they may miss what you're 
saying as they scrutinize the slide. Get rid of a slide when you're done with it. It can 
prove distracting when left up too long.  

4. If you must present a lot of data, present each piece separately on a different 
slide. Nothing is worse than a slide full of numbers. Use figures instead of tables 
wherever possible.  

5. Take the audience's perspective. This is true in every facet of the talk. Try to 
see your ideas as a naive audience member would. The best way to get the audience's 
perspective is to get a practice audience and give your talk to them. Did they follow? 
Think about this: when a listener tells you that something is confusing, they are always, 
by definition, correct.  

6. A good talk must have substance. A talk must have a central theme -- people 
can handle one major idea per talk. Ask yourself “What is the major, take-home point 
here?” 

7. Talking clearly means not doing certain stylistic things that distract your 
audience. Do you pace? Chain yourself to a chair. Do you say "uh..." between every 
sentence? Get therapy. Do you touch your nose or your chin all the time? Cut off your 
hand. All of these things can be very distracting because when you are anxious, you will 
do them very fast.  

8. Humor can be useful. A light remark puts the audience at ease and shows them 
that you are relaxed and confident. However, too much humor is probably worse than 
none at all.  



4. End at the End:  
 

You have ended too soon if, after presenting your results, you say "So that's what 
we found. Any questions?". You must summarize in two steps: First, summarize your 
findings (e.g., “So these data show that people who are stressed tend to show 
substantially more interest in sex than do people who are not.") Second, show the 
meaning of your findings for the 'big picture' (e.g., "Theorists have always construed 
stress as a deficit, but our findings show that it can indeed have positive consequences").  

You have ended your talk too late if (1) the clock tells you so, (2) the audience is 
yawning, or (3) you are spinning your wheels. If you have a 7 minute talk, plan a 5-
minute presentation. In any context, a verbose speaker may lose all the points he or she 
has won by going on and on and on and on. 

 
 
 

 
 
 
 
 
   
      



Psychology 4321 
Psychology of Judgment and Decision Making 
 
Instructor:  Dr. Osvaldo F. Morera 
Office:   216B Psychology Building (for the time being) 
Phone:   747-5417 
E-mail:   omorera@utep.edu 
Office Hours:  Monday - Thursday: 4:00 pm – 5:30 pm and by appointment 
 
Texts: 
 
Plous, S. (1993).  The Psychology of Judgment and Decision Making.  New York: McGraw-Hill 
 
Hastie, R & Dawes, R (2001).  Rational Choice in an Uncertain World: The Psychology of 
Judgment and Decision Making.  Thousand Oaks, CA: Sage. 
 
In addition, there are a number of additional readings that will you be required to locate at the 
library.  The list of supplemental readings is attached and pdf files of these articles can be found 
on the library’s website (http://libraryweb.utep.edu).  
 
Description of course: This course will consist of an examination of recent developments in 
judgment and decision making research.  The course will emphasize the explanation of models 
that are descriptive rather than predictive or normative.  That is, there will be an emphasis on 
models and recent empirical studies that attempt to explain cognitive processes associated with 
likelihood judgment and decision making under conditions of risk, uncertainty or ambiguity. 
 
Although the goal of the course is not necessarily to teach you to become a better decision 
maker, we will spend some time discussing decision analysis techniques as well. What you will 
learn will have significant practical as well as interesting theoretical value.  
 
We will try to answer three questions as we discuss the psychology of decision making: 
1. How do people synthesize information and make decisions? 
2. How good are peoples’ decisions and cognitions that underlie them? 
3. What sorts of biases influence peoples’ decisions and how can human decision making be 

improved? 



Prerequisites: The course is designed as an upper level course for undergraduates.  Graduate 
students enrolled in the Masters or PhD program at UTEP may register for the class, but 
independent work on the group presentation may be required.  In other words, graduate students 
will work in a group of 1, while undergraduates will work in groups of 3-5 individuals. 
 
Some exposure to other content areas in psychology is useful but is not necessary. Some 
mathematical models of human judgment and decision making will be discussed.  Although an 
extensive background in mathematics and statistics will not be required, students need to meet 
the statistics prerequisite (Psychology 1303 or an equivalent course).   
 
Course structure and requirements: 
 
1. Although class attendance will not formally be taken, attendance in class is strongly 

encouraged and you are also encouraged to read ahead.  Concepts learned in this class 
may serve as building blocks for subsequent topics in the class. 

 
2. There is no such thing as a stupid question.  If you have a question, someone else in the 

class probably has that same question.  Feel free to ask questions during the lectures. 
 
3. Students will be responsible for all materials covered in lectures, class handouts and 

assigned readings. 
 
4. Make-up exams will be given only under very unusual circumstances, such as 

documented sickness, hospitalization or death of a family member (funeral card 
required).  In some other cases, exceptions will be made if advance notice of absence is 
provided. 

 
5. Exams are closed books and closed notes.  Examinations will primarily consist of short 

answer essay type questions.  I may include some computational problems, fill-in the 
blank and multiple choice questions.  I will also provide a crib sheet of any formulas that 
you may need to know for computational problems. 

 
6. A calculator is recommended and should be brought to each exam.  It should perform all 

basic mathematical operations and should have several memories. 
 
7. Academic Misconduct: The Department of Psychology follows the university policy on 

academic honesty that is published in the Undergraduate Catalog – Academic 
Regulations and is available to all members of the university community. Additional 
information on academic misconduct can also be found at: 
http://admin.utep.edu/Default.aspx?PageContentID=2084&tabid=30292 

 



The policy represents a core value of the university and all members of the university 
community are responsible for abiding by its tenets. Lack of knowledge of this policy 
is not an acceptable defense to any charge of academic dishonesty. 
The University has a responsibility to promote academic honesty and integrity and to 
develop procedures to deal effectively with instances of academic dishonesty.  
Students are responsible for the honest completion and representation of their own 
work, for the appropriate citation of sources, and for respect of others’ academic 
endeavors. 

 
In other words, plagiarism, cheating and academic dishonesty will not be tolerated in 
this class.  Plagiarism consists of using another person's ideas, words, or assistance, 
while failing to acknowledge this person. If you must submit someone else’s work as 
if it were your own, you must acknowledge the original author/original source.  As 
you may be asked to write sections of homework problems in a way that would be 
communicated in a professional journal (i.e, summarize your results for a Results 
section in a paper submitted to the Journal of Behavioral Decision Making), it is your 
responsibility to know what constitutes plagiarism. 

   
If I suspect any incidence of academic dishonesty, plagiarism, collusion, cheating etc 
on any class assignment or exam, I will be more than happy to forward suspected 
material to the Dean of Students Office.   

 
8. Accommodations for Students with Disabilities: If you have an identified 

disability that may affect your performance in this class, please see the instructor 
(no later than the second class) or contact the Disabled Student Services Office in 
Room 106 of the Student Union (phone: 747-5148) such that provisions can be 
made to ensure that you have an equal opportunity to meet all the requirements of 
this course. 

 
9. Please turn off all cellphones, pagers and other electronic devices before 

entering class.  They are a distraction to the professor and a distraction to the 
other students in the class. 

 
10.       Should you decide you need to drop the class for whatever reason (poor 

performance in the class, etc.) , it is your responsibility to know the last date to 
withdraw from the class in order to receive a W (June 11th).  You will not be able 
to withdraw from this class after this date.  

 
11. Office Hours and Appointments: If you have questions concerning the topics of 

this course, you can stop by to see me during my office hours or you can make an 
appointment to see me.  If you stop by my office and you do not have an 
appointment to see me, I will ask you to schedule an appointment to see me and I 
will answer your question during that appointed time.  This policy also applies to 
students who come to my office door with “questions that will only take a minute 
to answer” or students who seek help minutes before a homework assignment is 
due.   



 
Evaluation of Students: Evaluation of students will take place on an 88/78/68/58 scale.  
In other words, if your final percentage equals or exceeds an 88%, you will earn an A in 
this class.  Similarly, if your final score equals or exceeds a 78%, you will earn a B in this 
class.  The instructor may also use a curve to look for gaps in a distribution.  However, an 
88 guarantees an A, a 78 guarantees a B, a 68 guarantees a C and a 58 guarantees a D. 
 
Evaluation of students will consist of the following: 
 
Midterm 1:   15% of grade 
Midterm 2:   15% of grade 
Midterm 3:   15% of grade 
Final group project  25% of grade 
Final group presentation 10% of grade 
Homework assignments 20% of grade 
 
In addition to examinations, there is a final group project and a class presentation.  These 
presentations will take the form of a “UTEP Judgment and Decision Making” symposium 
and your group will prepare a powerpoint presentation that will last 10-12 minutes and 
will cover all relevant material in your project.  In addition, your group should email your 
presentation to me, no later than one hour prior to the start of class.  If your group spends 
time before the presentation looking for the latest version of the presentation in an email, 
your group will be deducted points.  The presentation will be treated as a professional 
presentation and not having your presentation ready to go wastes valuable conference 
time. 
 
Following your presentation, you should expect to leave 3-5 minutes for questions and 
answers.  Attendance at the presentations will be MANDATORY and a portion of your 
group presentation grade will involve your attendance and active participation in your 
classmates’ presentations. I will determine group membership for the class project.   
 
Homework sets will constitute 20% of the grade.   The homework sets may consist of: (1) 
homework assignments that are to be performed individually and (2) activities to be 
performed by the research group that will help your group prepare for handing in an 
excellent paper.  Not handing in an assignment on time warrants a grade of zero.  



Tentative Schedule 
 
 
Topic and Assignment Meeting 

Date 
Chapter 
in Plous 

Chapters in 
Hastie and 
Dawes 

Supplemental  
Reading 

Expectations and Intro to 
J/DM 

June 9 1, 3 1, 2  

Hindsight bias June 10 1, 3 1, 2 Arkes et al., (1981) 
Biases and context 
(cont’d) 

June 11 4 3 Gilovich (1983) 

Expected utility 
HW 1 DUE 

June 12 
 

7, 8 12  

Utility theory and 
paradoxes in utility 
theory 

June 16 7, 8 12  

Prospect theory 
MIDTERM 1  

June 17 9 10  

Regret/emotions and 
decision making 
HW2 DUE 

June 18 6 13 Medvec (1995),  
Connolly & Butler 
(2006) 

Framing and mental 
accounts 

June 19 6 13  

Availability and 
representativeness  
Heuristics  
HW 3 DUE 

June 23 10, 11 6, 4 Gilovich (1981) 

Bayes Thereom; Null 
hypothesis testing 

June 24 12 9  

Recognition heuristic 
MIDTERM 2 

June 25   Goldstein & 
Gigernezer (2002)  

Perceptions of 
randomness 
HW 4 DUE 

June 26 13, 14, 
21 

5, 8 Gilovich et al., 
(1985) 

Class presentations June 30    
Correlation and 
causation 

July 1 19, 20 8  

Overconfidence July 2 21,  8  
MIDTERM 3 and 
FINAL PAPER DUE* 

July 3    

 
*  The final paper may be pushed back to Monday, July 7, which is the regularly 
scheduled of our final exam.



Supplemental Readings 
 
1. Arkes, H.R., Wortmann, R.L., Saville, P.D., & Harkness, A.R. (1981).  Hindsight bias 

among physicians weighing the likelihood of diagnoses.  Journal of Applied Psychology, 
66, 252-254. 

 
2. Connolly, T. & Butler, D. (2006).  Regret in economic and psychological theories of 

choice.  Journal of Behavioral Decision Making, 19, 139-154. 
 
3. Gilovich, T. (1981). Seeing the past in the present: The effect of associations to familiar 

events on judgments and decisions. Journal of Personality and Social Psychology, 40, 
797-808. 

 
4. Gilovich, T. (1983). Biased evaluation and persistence in gambling. Journal of 

Personality and Social Psychology, 44, 1110-1126.  
 
5. Gilovich, T., Vallone, R., & Tversky, A.  (1985). The hot hand in basketball: On the 

misperception of random sequences. Cognitive Psychology, 17, 295-314. 
 
6. Goldstein, D.G. & Gigerenzer, G. (2002).  Models of ecological rationality: The 

recognition heuristic.  Psychological Review, 109, 75-90. 
 
7. Medvec, V.H., Madey, S.F, & Gilovich, T.  (1995).  When less is more: Counterfactual 

thinking and satisfaction among Olympic medalists.  Journal of Personality and Social 
Psychology, 69, 603-610.  

 
 
 
 
 
 



Important Dates: 
 
Wednesday, June 11   Census Day; Last day to drop course without “W” 
     Appearing on transcript 
Wednesday, June 11   Last day to select Pass/Fail Grading Option 
Thursday, June 12   Homework 1 due 
Tuesday, June 17   Midterm 1  
Wednesday, June 18   Homework 2 due 
Monday, June 23   Homework 3 due 
Tuesday, June 24   Last day to drop class  
Wednesday, June 25   Midterm 2 
Thursday, June 26    Homework 4 due    
Monday, June 30   UTEP J/DM Symposium begins: 
Thursday, July 3   Group Projects are due; Midterm 3 and last Day of 

Classes 



 
Psychology 4321 
Final Paper Project 
 
 Writing and the ability to write professionally is a key component to success in 
the real-world and in post-baccalaureate studies.  The group research project is intended 
to be an extensive and integrative experience, which will emphasize your ability to work 
as a group to summarize an area of research in the judgment and decision making 
literature.  The group project can consist of one of the following: 
 
a) Data Collection 

 
One possibility is to perform a decision making study.  The study would have to 

be smaller in scale (two or three experimental conditions).  Data analyses also would not 
need or have to be very extensive. That is, simple correlations, t-tests, ANOVAs, etc. 
would probably be sufficient. You could get your subjects from friends and associates or 
by using volunteers in the class. Some examples might be to look at the effect of some 
variable on risk-taking or loss-aversion, personality correlates of decision making, age 
differences, gambling experience, and gender differences. Other examples include 
looking at such things as the effects of framing, presentation modes, response modes 
(numerical vs. verbal probabilities), time constraints, and ambiguous or incomplete 
information on decision making.  
 If your group chooses this option, you are responsible for completing the project 
(i.e., if your partner decides to drop this class, you are still responsible for completing this 
project).  Also, if you choose this option, you are responsible for performing the correct 
statistical analysis.  I will be available outside of class to assist in data analysis.  Included 
in your statistical analysis should be the computation of effect size estimates and/or 
confidence intervals.  These are options in statistical computer packages, so it is not that 
difficult to provide these measures.  Effect size reporting has been “encouraged” by 
American Psychological Association (see page 18 of the 1994 APA Publication Manual) 
and the most recent APA Publication Manual requires authors to report confidence 
intervals and effect sizes. 



b) Review of the Literature 
       
 Another possibility is that your project takes the form of a review of literature 
related to some area of decision making that interests you.  It could take the form of a 
historical development of a body of literature in which you summarize work as it has 
progressed over the last 10, 20 or even 30 years.  It could be a review of recent work 
from the 1980's or 1990's.  You can also write a critical review of the work of a single 
researcher or a pair of researchers. If this type of project is of interest to you, you might 
want to look at recent issues of Psychological Review or Psychological Bulletin to see 
examples of review type articles. 
 
Before going any further, I want to state that I am not interested in reading quote after 
quote after quote from 12 research articles.  If I want to read quotes, I’ll read the articles 
for myself.  I am interested in your ability to read, review and summarize the articles, as 
well as seeing whether topics learned in this class can be integrated into the research area.  
 
PAPER TOPICS. There are a lot of different topics you could choose from both within 
and outside the field of psychology. Here are some possibilities. You are NOT restricted 
to choosing one of these topics. They are here to give you some ideas of acceptable 
topics.  
 
Topic Area  Some Possible Subtopics  
1  Affect & Stress in 

DM  
Decision Making Under Stress, Anxiety  

1  Affect & Stress in 
DM  

Happiness, Surprise, Regret, and Anticipation  

1  Affect & Stress in 
DM  

Job Stress and Its Effect on Decision Making  

1  Affect & Stress in 
DM  

Negative Affect and its Influence on Decision  

1  Affect & Stress in 
DM  

Positive Affect and its Influence on Decision  

1  Affect & Stress in 
DM  

Sleep Deprivation and Decision-Making  

1  Affect & Stress in 
DM  

Time Pressure and Decision Making  

2  Biases & Heuristics  Anchoring of Adjustments Heuristic  
2  Biases & Heuristics  Availability Heuristic  
2  Biases & Heuristics  Confirmation bias  
2  Biases & Heuristics  Conservation in Revision of Opinion  
2  Biases & Heuristics  Counterfactual Thinking  
2  Biases & Heuristics  Decision Traps  
2  Biases & Heuristics  Defensive Pessimism  
2  Biases & Heuristics  Endowment Effect  
2  Biases & Heuristics  Gigerenzer: Heuristics That Make Us Smart  
2  Biases & Heuristics  Hindsight Bias  
2  Biases & Heuristics  Illusion of Control  



2  Biases & Heuristics  Knew- It - All -Along Effect  
2  Biases & Heuristics  Omission Bias  
2  Biases & Heuristics  Overconfidence bias  
2  Biases & Heuristics  Representativeness: The Conjunction Fallacy  
2  Biases & Heuristics  Stereotyping and Prejudice in Judgment and Decision-making  
2  Biases & Heuristics  Sunk Cost Effects In Decision Making  
3  Bus., Consumer, 

Career DM  
Advertising Influence of Consumer Decision Making  

3  Bus., Consumer, 
Career DM  

Choosing a College or a College Major  

3  Bus., Consumer, 
Career DM  

Consumer Decision Making Models  

3  Bus., Consumer, 
Career DM  

Framing to Influence Consumer Decision Making  

3  Bus., Consumer, 
Career DM  

Influences on Voter Choice  

3  Bus., Consumer, 
Career DM  

Investment in Stocks  

3  Bus., Consumer, 
Career DM  

Models of Career Decision-Making  

3  Bus., Consumer, 
Career DM  

Personnel Selection Decisions  

4  Clinical, Personality 
Issues in DM  

Depression and Decision Making  

4  Clinical, Personality 
Issues in DM  

Impulse Control Disorders  

4  Clinical, Personality 
Issues in DM  

Pathological Gambling  

4  Clinical, Personality 
Issues in DM  

Personality and Gambling  

4  Clinical, Personality 
Issues in DM  

Correlations Between Extroversion and Risk Seeking  

4 Clinical, Personality 
Issues in DM 

Individual Differences in Decision Making Styles 

5  Cognitive  Age and Decision Making  
5  Cognitive  Cognitive-Dissonance and Decision Making  
5  Cognitive  Decision Making in Children  
5  Cognitive  Development of Decision Making Skills  
5  Cognitive  Eyewitness Testimony  
5  Cognitive  Impression Formation in Memory and Judgment  
5  Cognitive  Memory and Decision Making  
5  Cognitive  Priming and Decision Making  
5  Cognitive  Self- fulfilling Prophecies  
6  Cultural/Gender 

Differences  
Cross-Cultural Issues in Decision Making  

6  Cultural/Gender Cultural Diversity in Group Decision Making  



Differences  
6  Cultural/Gender 

Differences  
Cultural Influences on Perceived Risk  

6  Cultural/Gender 
Differences  

Gender Differences and Decision Making  

6  Cultural/Gender 
Differences  

Gender Differences In Risk Taking  

7  Experts/Expertise  Aviation Decision Making  
7  Experts/Expertise  Clinical Versus Statistical Judgment  
7 Experts/Expertise Naturalistic Decision Making 
7  Experts/Expertise  Decisions that Parents Make  
7  Experts/Expertise  Parole Boards, Judges and Decision Making  
7  Experts/Expertise  Physicians and Decision Making  
7  Experts/Expertise  Police Decision Making  
7  Experts/Expertise  Trained vs. Untrained Decision Makers and Framing  
8  Gambling Behavior  Framing Effects on Gambling  
8  Gambling Behavior  Gambling Addiction  
8  Gambling Behavior  Gambling Behavior  
8  Gambling Behavior  Luck and Superstition in Decision Making  
8  Gambling Behavior  Monty Hall Dilemma and Contestant Behavior  
9  Group J/DM  Conformity In Decision Making  
9  Group J/DM  Decision Making in Business Groups  
9  Group J/DM  Group Decision Making  
9  Group J/DM  Group Polarization  
9  Group J/DM  Groupthink Theories  
9  Group J/DM  Individual versus Group Decision Making  
9  Group J/DM  Juror Decision Making  
9  Group J/DM  Jury Selection  
9  Group J/DM  Risky Shift in Group Decision Making  
9  Group J/DM  Techniques and Tips for Improved Group Decision Making  
10  Mate Selection  Choosing A Mate, What's Most Important  
10  Mate Selection  Deciding on Marriage, Divorce  
10  Mate Selection  Mate Selection and Multi- Attribute Utility Theory  
10  Mate Selection  Risk in Dating Situations Among College Students  
10  Mate Selection  Romantic Attraction-- How Do We Choose?  
10  Mate Selection  Sternberg's Love Triangle  
11  Models of J/DM  Adaptive Decision Making  
11  Models of J/DM  Decision Aids: MAUT, Tree and Influence Diagrams  
11  Models of J/DM  Expected Utility Theory and Prospect Theory  
11  Models of J/DM  Lola Lopes' Two Factor Theory  
11  Models of J/DM  Loss-Aversion  
11  Models of J/DM  Prospect Theory and International Foreign Policy Decision 

Making 
11  Models of J/DM  Statistical Models in Clinical Decision Making  
11  Models of J/DM  Techniques Improving the Quality of Decisions  
11  Models of J/DM  Transitivity and Axioms of Rational Decision Making  



11  Models of J/DM  Verbal Probability  
12  Moral/Medical 

Issues in DM  
Bystander Intervention  

12  Moral/Medical 
Issues in DM  

Decision Making and Religion  

12  Moral/Medical 
Issues in DM  

Decision Making in Genetic Testing  

12  Moral/Medical 
Issues in DM  

Euthanasia and End-of-Life Decisions  

12  Moral/Medical 
Issues in DM  

Factors Influencing Moral Decision Making  

12  Moral/Medical 
Issues in DM  

DM Regarding Abortion, Pro-Life, Pro-Choice  

12  Moral/Medical 
Issues in DM  

Nursing Decisions  

12  Moral/Medical 
Issues in DM  

Parents Decision Making  

12  Moral/Medical 
Issues in DM  

Patients Decisions  

12  Moral/Medical 
Issues in DM  

The Decision to Help  

13  Risky DM 
Behavior  

Adolescent Risk-Taking Behavior  

13  Risky DM 
Behavior  

Adolescent Smokers: The Decision to Start  

13  Risky DM 
Behavior  

Adolescents and their desire for risk  

13  Risky DM 
Behavior  

Alcohol and Sexual Behavior  

13  Risky DM 
Behavior  

Decision Making Under Risk and The Influence of Alcohol  

13  Risky DM 
Behavior  

Effects of Drugs on Risk Perception and Decision Making  

13  Risky DM 
Behavior  

Framing and Risk Preferences  

13  Risky DM 
Behavior  

Risk Propensity and Age  

13  Risky DM 
Behavior  

Risky Sexual Behavior Among College Students  

13  Risky DM 
Behavior  

Sexual Risk Taking Behaviors Among Young Adults  

 
 
  
 
 



The final paper must be at least 10 pages in length (but no more than 16 pages in length), 
which does not include references, the title page or the abstract.  The paper must also be 
written in APA-style format.  Tips on writing in APA-style can be found at 
http://apastyle.apa.org/previoustips.html 
 
The paper must contain at least 10 articles from peer-reviewed scholarly journals.  A 
scholarly journal is one that reports the scientific research for a given field.  A rule of 
thumb to use is that if it can be purchased on a magazine stand, it is unlikely to be a 
scholarly journal.  For example, Psychology Today is not a scholarly journal, but 
Orgnaizational Behavior and Human Decision Processes is.  While some journals are on-
line peer-reviewed (like the Society of Judgment and Decision Making’s new journal), 
other sources on-line are not peer reviewed (like wikipedia).  Your group must cite the 
requisite number of peer-reviewed manuscripts to satisfy this component of the class 
requirement. 
 
Researchers who study judgment and decision making are economists, psychologists, 
political scientists, physicians, engineers, and researchers in operations research and the 
management sciences.  There are many other journals that specialize in decision making.  
You can reference decision making journals in these disciplines.  While a variety of 
journals publish papers that deal with human judgment and decision making, the decision 
making journals that I am more familiar with are: 
 
Organizational Behavior and Human Decision Processes 
Journal of Behavioral Decision Making 
Journal of Multi-Criteria Decision Making 
Journal of Risk and Uncertainty 
Risk, Decision and Policy 
Journal of Mathematical Psychology 
Management Science 
Operations Research 
Interfaces 
Decision Sciences 
Judgment and Decision Making (peer-reviewed online journal of the Society for 
Judgment and Decision Making; http://journal.sjdm.org/). 
  



Outline for Your Paper  
 

This is what the general outline should look like when you write either a paper based on an 
empirical study or a literature review. The page estimates are only guidelines. You don’t 
have to have exactly this number of pages in each section.  

 
1. Writing a Literature Review  
 

Title page (separate page)  
Abstract page (separate page --no more than 250 words)  
Introduction (1 -3 pages)  
Main review of the literature (headings depend on the context of the paper) (3- 6 pages)  
Discussion and Critical Evaluation (2- 4 pages)  
References (separate page)  
Figures, Tables, Appendix (separate pages) 
 
2. Writing an Empirical Study  
 

Title page (separate page)  
Abstract page (separate page --no more than 250 words)  
Introduction (1 -5 pages)  
Method (1 -3 pages)  

Participants.  
Materials / Stimuli.  
Procedure.  

Results (1 -3 pages)  
Discussion and Conclusions (2- 3 pages)  
References (separate page)  
Figures, Tables, Appendix (separate pages)  



Giving Your Presentation  
Based on an excellent more thorough paper by Daniel T. Gilbert  

 
1. Have a Plan and tell it: It is important to have a cohesive organizational plan in which 
one point leads naturally to another. Usually the order is:  

a. background on the specific hypothesis,  
b. the specific research question you want to address,  
c. the procedures you followed,  
d. your findings and their interpretation,  
e. the relevance of your findings for the problem you are addressing,  
f. implications for “the big picture.” 
Each section must be well organized. A logical argument is the basis for 

communicating with your audience. If you don't have a logical argument you won't have 
an audience. Write your plan in (at least) outline form, and use these notes during your 
talk. If you must, you can write the talk out word for word. Reading a talk is better than 
giving a terrible talk - but only a tiny bit better.  

 
It is often useful to give listeners a road map for the terrain you wish to cover at the start 
of the talk. Tell them the organizational plan in just a sentence or two. Here’s an 
example.  

I’d like to talk today about the effects of alcohol on decision making, 
specifically, how alcohol impairs some decision making performance. I’ll 
start with some general background information about research in this 
area, and then I'll present to you some research that Dr. Smith of The Ohio 
State University has conducted on alcohol use and decision making. 
Finally, I'll try to show you how this research has important implications 
for decision making in real work environments. 
 

2. Start at the Beginning: You have started too late if you are not talking about your 
specific hypotheses within 3 minutes. You must know the audience and try to figure out 
what they already know. You can refresh their memories briefly, but get to the point as 
quickly as your audience's knowledge will allow.  

 
You have started too early if your first sentence has anything to do with the actual 

experimental manipulation (or any other aspect of the method) associated with the study 
or studies you are going to describe. An introduction sets the stage and explains why you 
or someone else did the study. Don't say, “I did an experiment on stress and decision 
making because stress can have bad effects on the way people make decisions,” but say 
“Psychologists have known for some time that stress can have harmful effects on 
peoples’ mental and physical health and cognitive behavior. Decision making is one 
cognitive process that has been shown to be affected by stress. Sometimes stress can be 
beneficial by actually producing greater situation awareness and sometimes it can be 
detrimental. Yet, we do not know precisely how stress affects the decision making 
process ..."  

 



Before you can tell what you or someone else did, you must tell why. You must 
make the audience realize that the study is potentially an important one. You must 
intrigue them by showing the hole in the body of knowledge that the study serves to fill. 
It is wrong to assume that everyone shares your interests or that any study is worth doing. 
In the introduction, you must impress your audience with what needed to be done.  

 
3. Be Very Clear. Once you are talking about your study, you should strive for three 
things: clarity, clarity, and clarity. Nothing matters if the audience doesn't understand 
what you did and why.  

1. When you describe your study, explain first what conceptual variables you 
examined (e.g., “To test this hypothesis, we/the researchers manipulated the stress level 
of the participants"). Only then should you explain the operational variables (e.g., 
"We/they did this by …” ).  

2. Say the same thing several different times in different ways. Be repetitive. 
Remember that your audience cannot process your speech nearly as well as they can 
process your writing because they cannot go back and reread something you have said 
and because they cannot listen at their own pace. Any important point should be stated 
twice (e.g., "We think stress impairs some kinds of decision making but not others. More 
specifically, whereas some decisions suffer from stressful influences, others actually 
benefit). 

3. Make use of visual aids (e.g., a drawing of your 2 x 2 design). But, remember that a 
complicated picture is worthless and causes the audience to stop listening to you while they 
figure out your picture. Thus, when you use a picture, use a simple one with BIG, EASY TO 
SEE LETTERS. Also, give the audience a moment to read all of the words on a slide before you 
start talking again; otherwise, they may miss what you're saying as they scrutinize the slide. Get 
rid of a slide when you're done with it. It can prove distracting when left up too long.  

4. If you must present a lot of data, present each piece separately on a different slide. 
Nothing is worse than a slide full of numbers. Use figures instead of tables wherever possible.  

5. Take the audience's perspective. This is true in every facet of the talk. Try to see your 
ideas as a naive audience member would. The best way to get the audience's perspective is to get 
a practice audience and give your talk to them. Did they follow? Think about this: when a 
listener tells you that something is confusing, they are always, by definition, correct.  

6. A good talk must have substance. A talk must have a central theme -- people can 
handle one major idea per talk. Ask yourself “What is the major, take-home point here?” 

7. Talking clearly means not doing certain stylistic things that distract your audience. Do 
you pace? Chain yourself to a chair. Do you say "uh..." between every sentence? Get therapy. Do 
you touch your nose or your chin all the time? Cut off your hand. All of these things can be very 
distracting because when you are anxious, you will do them very fast.  

8. Humor can be useful. A light remark puts the audience at ease and shows them that 
you are relaxed and confident. However, too much humor is probably worse than none at all.  
4. End at the End:  
 

You have ended too soon if, after presenting your results, you say "So that's what we 
found. Any questions?". You must summarize in two steps: First, summarize your findings (e.g., 
“So these data show that people who are stressed tend to show substantially more interest in sex 
than do people who are not.") Second, show the meaning of your findings for the 'big picture' 



(e.g., "Theorists have always construed stress as a deficit, but our findings show that it can 
indeed have positive consequences").  

You have ended your talk too late if (1) the clock tells you so, (2) the audience is 
yawning, or (3) you are spinning your wheels. If you have a 7 minute talk, plan a 5-minute 
presentation. In any context, a verbose speaker may lose all the points he or she has won by 
going on and on and on and on.  



 
Group Members: ______________________________ 
Group Topic:      ______________________________ 
Date Presented:   ___________ 
 
Scoring Structure for Psych 4321 Class Presentations on 
Summaries 
 

I. Introduction 
 

______ (2 points).  Provide an outline/roadmap of what you will take about 
 

______ (3 points).  Provide general background into summary 
    

II. ______  (5 points).  Description of Theories/Models in the area 
 

III. ______ (4 points).  Description of Research supporting those models 
 

IV. ______ (3 points).  Summary of theories and group’s conclusion about how  
theories related to research area 
 

V. ______ (3 points).   Wrap-up summary of presentation (which insures audience  
      has a “take-home” point from the talk 
 

VI. ______ (2 points). Future Directions: How can topics learned in class further  
research in these areas 

 
VII. ______ (8 points). Attendance Points.  Were you in class during your  

classmates’ talk? (2 points per session attended) 
 

VIII. ______ (2 points).  Participation points.  Did you ask at least one question at  
any time during the talks?  Be sure to state your name prior 
to asking the question, as I want to make sure you receive 
credit for asking the question. 

 
Total:  ______ points /  32 points 

  



Final Paper Scoring: 
  
The final paper is due by 5:30 p.m. on July 3.  Projects will be graded on a 40 point scale.  
Fifteen percent will be deducted from the final project grade a student receives for each day is 
late.  You should turn in two copies, type-written and formatted in APA publication style (see 
Publication Manual of the American Psychological Association).  They should include the 
following sections: 
 
(a) TITLE PAGE (2 points) 
 
(b) ABSTRACT (3 points) 
 
(c) INTRODUCTION (6 points) 
 
(d) MAIN REVIEW (13 points) 
 
(e) DISCUSSION/CRITICAL EVALUATION (10 points) --- presentation of the results of 
the study; use tables and figures where possible.  The discussion section should go into the 
meaning and significance of major results and relate these to pertinent work; discussion of 
implications.  
 
(f) REFERENCES / APPENDICES (6 points) 
 
Again, if other members in the group indicate that your effort to the project has not been 
sufficient (or if I sense that you have not been doing your fair share of the work), I reserve the 
right to deduct points from your class project.  
      



Psychology 4321 
Psychology of Judgment and Decision Making 
 
Instructor:  Dr. Osvaldo F. Morera 
Office:   212 Psychology Building  
Phone:   747-5417 
E-mail:   omorera@utep.edu 
Office Hours:  Monday - Friday: 1:00 pm – 2:00 pm and by appointment 

(on Monday, Jan. 6, office hours may be from 1 – 1:30) 
  

Classroom Location: Psychology 308; 8 am – 1 pm; M-F 
 
Text: 
 
Hastie, R & Dawes, R (2010).  Rational Choice in an Uncertain World: The Psychology 
of Judgment and Decision Making.  2nd edition. Thousand Oaks, CA: Sage. 
 
In addition, there are a number of additional readings that will you be required to locate 
at the library.  The list of supplemental readings is attached and pdf files of these articles 
can be found on the library’s website (http://libraryweb.utep.edu).  
 
Objectives of course: This course will consist of an examination of recent developments 
in judgment and decision making research.  The course will emphasize the explanation of 
models that are descriptive rather than predictive or normative.  That is, there will be an 
emphasis on models and recent empirical studies that attempt to explain cognitive 
processes associated with likelihood judgment and decision making under conditions of 
risk, uncertainty or ambiguity. 
 
Although the goal of the course is not necessarily to teach you to become a better 
decision maker, we will spend some time discussing decision analysis techniques as well. 
What you will learn will have significant practical as well as interesting theoretical value.  
 
We will try to answer three questions as we discuss the psychology of decision making: 
1. How do people synthesize information and make decisions? 
2. How good are peoples’ decisions and cognitions that underlie them? 
3. What sorts of biases influence peoples’ decisions and how can human decision 

making be improved? 



Prerequisites: The course is designed as an upper level course for undergraduates.  
Graduate students enrolled in the Masters or PhD program at UTEP may register for the 
class, but independent work on the group presentation may be required.  In other words, 
graduate students will work in a group of 1, while undergraduates will work in groups of 
3-5 individuals. 
 
Some exposure to other content areas in psychology is useful but is not necessary. Some 
mathematical models of human judgment and decision making will be discussed.  
Although an extensive background in mathematics and statistics will not be required, 
students need to meet the statistics prerequisite (Psychology 1303 or an equivalent 
course).   
 
Course structure and requirements: 
 
1. Although class attendance will not formally be taken, attendance in class is 

strongly encouraged and you are also encouraged to read ahead.  Concepts 
learned in this class may serve as building blocks for subsequent topics in the 
class. 

 
2. There is no such thing as a stupid question.  If you have a question, someone else 

in the class probably has that same question.  Feel free to ask questions during the 
lectures. 

 
3. Students will be responsible for all materials covered in lectures, class handouts 

and assigned readings. 
 
4. Make-up exams will be given only under very unusual circumstances, such as 

documented sickness, hospitalization or death of a family member (funeral card 
required).  In some other cases, exceptions will be made if advance notice of 
absence is provided. 

 
5. Exams are closed books and closed notes.  Examinations will primarily consist of 

short answer essay type questions.  I may include some computational problems, 
fill-in the blank and multiple choice questions.  I will also provide a crib sheet of 
any formulas that you may need to know for computational problems. 

 
6. A calculator is recommended and should be brought to each exam.  It should 

perform all basic mathematical operations and should have several memories. 
Your cell phone does not serve as a substitute for a calculator. I will not chase 
down a calculator for you, should you forget to bring it to the exam. 

 
7. Academic Misconduct: The Department of Psychology follows the university 

policy on academic honesty that is published in the Undergraduate Catalog – 
Academic Regulations and is available to all members of the university 
community. Additional information on academic misconduct can also be found at: 
http://admin.utep.edu/Default.aspx?PageContentID=2084&tabid=30292 



The policy represents a core value of the university and all members of the university 
community are responsible for abiding by its tenets. Lack of knowledge of this policy 
is not an acceptable defense to any charge of academic dishonesty. 
The University has a responsibility to promote academic honesty and integrity and to 
develop procedures to deal effectively with instances of academic dishonesty.  
Students are responsible for the honest completion and representation of their own 
work, for the appropriate citation of sources, and for respect of others’ academic 
endeavors. 

 
In other words, plagiarism, cheating and academic dishonesty will not be tolerated in 
this class.  Plagiarism consists of using another person's ideas, words, or assistance, 
while failing to acknowledge this person. If you must submit someone else’s work as 
if it were your own, you must acknowledge the original author/original source.  As 
you may be asked to write sections of homework problems in a way that would be 
communicated in a professional journal (i.e, summarize your results for a Results 
section in a paper submitted to the Journal of Behavioral Decision Making), it is your 
responsibility to know what constitutes plagiarism. 

   
If I suspect any incidence of academic dishonesty, plagiarism, collusion, cheating etc 
on any class assignment or exam, I will be more than happy to forward suspected 
material to the Dean of Students Office.   

 
8. Accommodations for Students with Disabilities: If you have an identified 

disability that may affect your performance in this class, please see the instructor 
(no later than the second class) or contact the Disabled Student Services Office in 
Room 106 of the Student Union (phone: 747-5148) such that provisions can be 
made to ensure that you have an equal opportunity to meet all the requirements of 
this course. 

 
9. Please turn off all cellphones, pagers and other electronic devices before 

entering class.  They are a distraction to the professor and a distraction to the 
other students in the class. 

 
10.       Should you decide you need to drop the class for whatever reason (poor 

performance in the class, etc.) , it is your responsibility to know the last date to 
withdraw from the class in order to receive a W (January 6).  You will not be able 
to withdraw from this class after this date.  

 
11. Office Hours and Appointments: If you have questions concerning the topics of 

this course, you can stop by to see me during my office hours or you can make an 
appointment to see me.  If you stop by my office and you do not have an 
appointment to see me, I will ask you to schedule an appointment to see me and I 
will answer your question during that appointed time.  This policy also applies to 
students who come to my office door with “questions that will only take a minute 
to answer” or students who seek help minutes before a homework assignment is 
due.   



 
Evaluation of Students: Evaluation of students will take place on an 88/78/68/58 scale.  
In other words, if your final percentage equals or exceeds an 88%, you will earn an A in 
this class.  Similarly, if your final score equals or exceeds a 78%, you will earn a B in this 
class.  The instructor may also use a curve to look for gaps in a distribution.  However, an 
88 guarantees an A, a 78 guarantees a B, a 68 guarantees a C and a 58 guarantees a D. 
 
Evaluation of students will consist of the following: 
 
Midterm 1:    23% of grade 
Midterm 2:    23% of grade 
Midterm 3:    23% of grade 
Final group presentation  11% of grade 
4 Group Homework assignments 20% of grade 
 
In addition to examinations, there is a final group presentation.  These presentations will 
take the form of a “UTEP Judgment and Decision Making” symposium and your group 
will prepare a powerpoint presentation that will last 10-12 minutes and will cover all 
relevant material in your project.  In addition, your group should email your presentation 
to me, no later than one hour prior to the start of class.  If your group spends time before 
the presentation looking for the latest version of the presentation in an email, your group 
will be deducted points.  The presentation will be treated as a professional presentation 
and not having your presentation ready to go wastes valuable conference time. 
 
Following your presentation, you should expect to leave 3-5 minutes for questions and 
answers.  Attendance at the presentations will be MANDATORY and a portion of your 
group presentation grade will involve your attendance and active participation in your 
classmates’ presentations. I will determine group membership for the class project.   
 
Homework sets will constitute 20% of the grade.   The homework sets will consist of: (1) 
problems relevant to the class discussion and (2) activities to be performed by the 
research group that will help your group prepare for an excellent presentation.  Not 
handing in an assignment on time warrants a grade of zero.  



Tentative Schedule 
 
 
Topic and Assignment Meeting 

Date 
Chapters in Hastie 
and Dawes 

Supplemental  
Reading 

Expectations and Intro to 
J/DM 

Jan. 6 1, 2  

Hindsight bias Jan. 6 1, 2 Arkes et al., (1981) 
Biases and context 
(cont’d) 

Jan. 7 3, 6 Gilovich (1983) 

Expected utility 
HW 1 DUE 

Jan. 7 
 

11  

Utility theory and 
paradoxes in utility 
theory 

Jan. 8 9, 11  

Prospect theory 
MIDTERM 1  

Jan. 9   

Regret/emotions and 
decision making 

Jan. 9 12 Medvec (1995),  

Multiattribute utility 
theory 

Jan. 9 10  

Framing and mental 
accounts 
HW2 DUE 

Jan. 10 12  

Availability and 
representativeness  
Heuristics  

Jan. 10 5  

Bayes Thereom; Null 
hypothesis testing 

Jan. 13 9  

Anchoring and 
adjustment heuristic  
HW 3 DUE 

Jan. 13 5  

Recognition heuristic 
 

Jan. 14  Goldstein & Gigernezer 
(2002)  

Perceptions of 
randomness 
MIDTERM 2 

Jan. 14 5, 7 Gilovich et al., (1985) 

Correlation and 
causation 

Jan. 15 7  

Overconfidence 
HW 4 DUE 

Jan. 15 7  

MIDTERM 3 and 
FINAL 
PRESENTATIONS  

Jan. 16   



Supplemental Readings 
 
1. Arkes, H.R., Wortmann, R.L., Saville, P.D., & Harkness, A.R. (1981).  Hindsight bias 

among physicians weighing the likelihood of diagnoses.  Journal of Applied Psychology, 
66, 252-254. doi:10.1037/0021-9010.66.2.252 

 
2. Gilovich, T. (1983). Biased evaluation and persistence in gambling. Journal of 

Personality and Social Psychology, 44, 1110-1126. doi:10.1037/0022-3514.44.6.1110  
 
3. Gilovich, T., Vallone, R., & Tversky, A.  (1985). The hot hand in basketball: On the 

misperception of random sequences. Cognitive Psychology, 17, 295-314. 
doi:10.1016/0010-0285(85)90010-6 

 
4. Goldstein, D.G. & Gigerenzer, G. (2002).  Models of ecological rationality: The 

recognition heuristic.  Psychological Review, 109, 75-90. doi:10.1037//0033-
295X.109.1.75 

 
5. Medvec, V.H., Madey, S.F, & Gilovich, T.  (1995).  When less is more: Counterfactual 

thinking and satisfaction among Olympic medalists.  Journal of Personality and Social 
Psychology, 69, 603-610. doi:10.1037//0022-3514.69.4.603 

 
 
 
 
 
 



Important Dates: 
 
Monday, Jan. 6   Census Day; Last day to drop course without “W” 
     Appearing on transcript 
Tuesday, Jan. 7   Homework 1 due 
Thursday, Jan. 9   Midterm 1  
Friday, Jan. 10    Last day to select Pass/Fail Grading Option 
Friday, Jan. 10    Last day to drop class  
Friday, Jan. 10    Homework 2 due 
Monday, Jan. 13   Homework 3 due 
Tuesday, Jan. 14   Midterm 2 
Wednesday, Jan. 15    Homework 4 due    
Thursday, Jan. 16   UTEP J/DM Symposium 
Thursday, Jan. 16    Midterm 3 and last day of classes 
Wednesday, Jan. 29   Grades due to Records Office 
Friday, Jan. 31    Final grades officially available online. 



 
Psychology 4321 
Final Paper Presentation 
 
 Writing and the ability to write professionally is a key component to success in 
the real-world and in post-baccalaureate studies.  While the process of writing a paper 
will not be done in a 9 day class, your group should be able to talk about research. 
 
The group research project presentation is intended to be an extensive and integrative 
experience, which will emphasize your ability to work as a group to summarize an area of 
research in the judgment and decision making literature.  The group project presentation 
can consist of one of the following: 
 
a) Data Collection 

 
One possibility is to perform a decision making study.  The study would have to 

be smaller in scale (two or three experimental conditions).  Data analyses also would not 
need or have to be very extensive. That is, simple correlations, t-tests, ANOVAs, etc. 
would probably be sufficient. You could get your participants from friends and associates 
or by using volunteers in the class. Some examples might be to look at the effect of some 
variable on risk-taking or loss-aversion, personality correlates of decision making, age 
differences, gambling experience, and gender differences. Other examples include 
looking at such things as the effects of framing, presentation modes, response modes 
(numerical vs. verbal probabilities), time constraints, and ambiguous or incomplete 
information on decision making.  
 If your group chooses this option, you are responsible for completing the project 
(i.e., if your partner decides to drop this class, you are still responsible for completing this 
project).  Also, if you choose this option, you are responsible for performing the correct 
statistical analysis.  I will be available outside of class to assist in data analysis.  Included 
in your statistical analysis should be the computation of effect size estimates and/or 
confidence intervals.  These are options in statistical computer packages, so it is not that 
difficult to provide these measures.  Effect size reporting has been “encouraged” by 
American Psychological Association and the most recent APA Publication Manual 
requires authors to report confidence intervals and effect sizes. 



b) Review of the Literature 
       
 Another possibility is that your project takes the form of a review of literature 
related to some area of decision making that interests you.  It could take the form of a 
historical development of a body of literature in which you summarize work as it has 
progressed over the last 10, 20 or even 30 years.  It could be a review of recent work 
from the 1980's or 1990's.  You can also write a critical review of the work of a single 
researcher or a pair of researchers. If this type of project is of interest to you, you might 
want to look at recent issues of Psychological Review or Psychological Bulletin to see 
examples of review type articles. 
 
Before going any further, I want to state that I am not interested in reading quote after 
quote after quote from 12 research articles.  If I want to read quotes, I’ll read the articles 
for myself.  I am interested in your ability to read, review and summarize the articles, as 
well as seeing whether topics learned in this class can be integrated into the research area.  
 
PROJECT TOPICS. There are a lot of different topics you could choose from both within 
and outside the field of psychology. Here are some possibilities. You are NOT restricted 
to choosing one of these topics. They are here to give you some ideas of acceptable 
topics.  
 
Topic Area  Some Possible Subtopics  
1  Affect & Stress in 

DM  
Decision Making Under Stress, Anxiety  

1  Affect & Stress in 
DM  

Happiness, Surprise, Regret, and Anticipation  

1  Affect & Stress in 
DM  

Job Stress and Its Effect on Decision Making  

1  Affect & Stress in 
DM  

Negative Affect and its Influence on Decision  

1  Affect & Stress in 
DM  

Positive Affect and its Influence on Decision  

1  Affect & Stress in 
DM  

Sleep Deprivation and Decision-Making  

1  Affect & Stress in 
DM  

Time Pressure and Decision Making  

2  Biases & Heuristics  Anchoring of Adjustments Heuristic  
2  Biases & Heuristics  Availability Heuristic  
2  Biases & Heuristics  Confirmation bias  
2  Biases & Heuristics  Conservation in Revision of Opinion  
2  Biases & Heuristics  Counterfactual Thinking  
2  Biases & Heuristics  Decision Traps  
2  Biases & Heuristics  Defensive Pessimism  
2  Biases & Heuristics  Endowment Effect  
2  Biases & Heuristics  Gigerenzer: Heuristics That Make Us Smart  
2  Biases & Heuristics  Hindsight Bias  
2  Biases & Heuristics  Illusion of Control  



2  Biases & Heuristics  Knew- It - All -Along Effect  
2  Biases & Heuristics  Omission Bias  
2  Biases & Heuristics  Overconfidence bias  
2  Biases & Heuristics  Representativeness: The Conjunction Fallacy  
2  Biases & Heuristics  Stereotyping and Prejudice in Judgment and Decision-making  
2  Biases & Heuristics  Sunk Cost Effects In Decision Making  
3  Bus., Consumer, 

Career DM  
Advertising Influence of Consumer Decision Making  

3  Bus., Consumer, 
Career DM  

Choosing a College or a College Major  

3  Bus., Consumer, 
Career DM  

Consumer Decision Making Models  

3  Bus., Consumer, 
Career DM  

Framing to Influence Consumer Decision Making  

3  Bus., Consumer, 
Career DM  

Influences on Voter Choice  

3  Bus., Consumer, 
Career DM  

Investment in Stocks  

3  Bus., Consumer, 
Career DM  

Models of Career Decision-Making  

3  Bus., Consumer, 
Career DM  

Personnel Selection Decisions  

4  Clinical, Personality 
Issues in DM  

Depression and Decision Making  

4  Clinical, Personality 
Issues in DM  

Impulse Control Disorders  

4  Clinical, Personality 
Issues in DM  

Pathological Gambling  

4  Clinical, Personality 
Issues in DM  

Personality and Gambling  

4  Clinical, Personality 
Issues in DM  

Correlations Between Extroversion and Risk Seeking  

4 Clinical, Personality 
Issues in DM 

Individual Differences in Decision Making Styles 

5  Cognitive  Age and Decision Making  
5  Cognitive  Cognitive-Dissonance and Decision Making  
5  Cognitive  Decision Making in Children  
5  Cognitive  Development of Decision Making Skills  
5  Cognitive  Eyewitness Testimony  
5  Cognitive  Impression Formation in Memory and Judgment  
5  Cognitive  Memory and Decision Making  
5  Cognitive  Priming and Decision Making  
5  Cognitive  Self- fulfilling Prophecies  
6  Cultural/Gender 

Differences  
Cross-Cultural Issues in Decision Making  

6  Cultural/Gender Cultural Diversity in Group Decision Making  



Differences  
6  Cultural/Gender 

Differences  
Cultural Influences on Perceived Risk  

6  Cultural/Gender 
Differences  

Gender Differences and Decision Making  

6  Cultural/Gender 
Differences  

Gender Differences In Risk Taking  

7  Experts/Expertise  Aviation Decision Making  
7  Experts/Expertise  Clinical Versus Statistical Judgment  
7 Experts/Expertise Naturalistic Decision Making 
7  Experts/Expertise  Decisions that Parents Make  
7  Experts/Expertise  Parole Boards, Judges and Decision Making  
7  Experts/Expertise  Physicians and Decision Making  
7  Experts/Expertise  Police Decision Making  
7  Experts/Expertise  Trained vs. Untrained Decision Makers and Framing  
8  Gambling Behavior  Framing Effects on Gambling  
8  Gambling Behavior  Gambling Addiction  
8  Gambling Behavior  Gambling Behavior  
8  Gambling Behavior  Luck and Superstition in Decision Making  
8  Gambling Behavior  Monty Hall Dilemma and Contestant Behavior  
9  Group J/DM  Conformity In Decision Making  
9  Group J/DM  Decision Making in Business Groups  
9  Group J/DM  Group Decision Making  
9  Group J/DM  Group Polarization  
9  Group J/DM  Groupthink Theories  
9  Group J/DM  Individual versus Group Decision Making  
9  Group J/DM  Juror Decision Making  
9  Group J/DM  Jury Selection  
9  Group J/DM  Risky Shift in Group Decision Making  
9  Group J/DM  Techniques and Tips for Improved Group Decision Making  
10  Mate Selection  Choosing A Mate, What's Most Important  
10  Mate Selection  Deciding on Marriage, Divorce  
10  Mate Selection  Mate Selection and Multi- Attribute Utility Theory  
10  Mate Selection  Risk in Dating Situations Among College Students  
10  Mate Selection  Romantic Attraction-- How Do We Choose?  
10  Mate Selection  Sternberg's Love Triangle  
11  Models of J/DM  Adaptive Decision Making  
11  Models of J/DM  Decision Aids: MAUT, Tree and Influence Diagrams  
11  Models of J/DM  Expected Utility Theory and Prospect Theory  
11  Models of J/DM  Lola Lopes' Two Factor Theory  
11  Models of J/DM  Loss-Aversion  
11  Models of J/DM  Prospect Theory and International Foreign Policy Decision 

Making 
11  Models of J/DM  Statistical Models in Clinical Decision Making  
11  Models of J/DM  Techniques Improving the Quality of Decisions  
11  Models of J/DM  Transitivity and Axioms of Rational Decision Making  



11  Models of J/DM  Verbal Probability  
12  Moral/Medical 

Issues in DM  
Bystander Intervention  

12  Moral/Medical 
Issues in DM  

Decision Making and Religion  

12  Moral/Medical 
Issues in DM  

Decision Making in Genetic Testing  

12  Moral/Medical 
Issues in DM  

Euthanasia and End-of-Life Decisions  

12  Moral/Medical 
Issues in DM  

Factors Influencing Moral Decision Making  

12  Moral/Medical 
Issues in DM  

DM Regarding Abortion, Pro-Life, Pro-Choice  

12  Moral/Medical 
Issues in DM  

Nursing Decisions  

12  Moral/Medical 
Issues in DM  

Parents Decision Making  

12  Moral/Medical 
Issues in DM  

Patients Decisions  

12  Moral/Medical 
Issues in DM  

The Decision to Help  

13  Risky DM 
Behavior  

Adolescent Risk-Taking Behavior  

13  Risky DM 
Behavior  

Adolescent Smokers: The Decision to Start  

13  Risky DM 
Behavior  

Adolescents and their desire for risk  

13  Risky DM 
Behavior  

Alcohol and Sexual Behavior  

13  Risky DM 
Behavior  

Decision Making Under Risk and The Influence of Alcohol  

13  Risky DM 
Behavior  

Effects of Drugs on Risk Perception and Decision Making  

13  Risky DM 
Behavior  

Framing and Risk Preferences  

13  Risky DM 
Behavior  

Risk Propensity and Age  

13  Risky DM 
Behavior  

Risky Sexual Behavior Among College Students  

13  Risky DM 
Behavior  

Sexual Risk Taking Behaviors Among Young Adults  

 
 
  
 
 



The presentation must contain at least 8 articles from peer-reviewed scholarly journals.  
A scholarly journal is one that reports the scientific research for a given field.  A rule of 
thumb to use is that if it can be purchased on a magazine stand, it is unlikely to be a 
scholarly journal.  For example, Psychology Today is not a scholarly journal, but 
Orgnaizational Behavior and Human Decision Processes is.  While some journals are on-
line peer-reviewed (like the Society of Judgment and Decision Making’s new journal), 
other sources on-line are not peer reviewed (like wikipedia).   
 
Researchers who study judgment and decision making are economists, psychologists, 
political scientists, physicians, engineers, and researchers in operations research and the 
management sciences.  There are many other journals that specialize in decision making.  
You can reference decision making journals in these disciplines.  While a variety of 
journals publish papers that deal with human judgment and decision making, the decision 
making journals that I am more familiar with are: 
 
Organizational Behavior and Human Decision Processes 
Journal of Behavioral Decision Making 
Journal of Multi-Criteria Decision Making 
Journal of Risk and Uncertainty 
Risk, Decision and Policy 
Journal of Mathematical Psychology 
Management Science 
Operations Research 
Interfaces 
Decision Sciences 
Judgment and Decision Making (peer-reviewed online journal of the Society for 
Judgment and Decision Making; http://journal.sjdm.org/). 
  



Giving Your Presentation  
Based on an excellent more thorough paper by Daniel T. Gilbert  

 
1. Have a Plan and tell it: It is important to have a cohesive organizational plan in which 
one point leads naturally to another. Usually the order is:  

a. background on the specific hypothesis,  
b. the specific research question you want to address,  
c. the procedures you followed,  
d. your findings and their interpretation,  
e. the relevance of your findings for the problem you are addressing,  
f. implications for “the big picture.” 
Each section must be well organized. A logical argument is the basis for 

communicating with your audience. If you don't have a logical argument you won't have 
an audience. Write your plan in (at least) outline form, and use these notes during your 
talk. If you must, you can write the talk out word for word. Reading a talk is better than 
giving a terrible talk - but only a tiny bit better.  

 
It is often useful to give listeners a road map for the terrain you wish to cover at the start 
of the talk. Tell them the organizational plan in just a sentence or two. Here’s an 
example.  

I’d like to talk today about the effects of alcohol on decision making, 
specifically, how alcohol impairs some decision making performance. I’ll 
start with some general background information about research in this 
area, and then I'll present to you some research that Dr. Smith of The Ohio 
State University has conducted on alcohol use and decision making. 
Finally, I'll try to show you how this research has important implications 
for decision making in real work environments. 
 

2. Start at the Beginning: You have started too late if you are not talking about your 
specific hypotheses within 3 minutes. You must know the audience and try to figure out 
what they already know. You can refresh their memories briefly, but get to the point as 
quickly as your audience's knowledge will allow.  

 
You have started too early if your first sentence has anything to do with the actual 

experimental manipulation (or any other aspect of the method) associated with the study 
or studies you are going to describe. An introduction sets the stage and explains why you 
or someone else did the study. Don't say, “I did an experiment on stress and decision 
making because stress can have bad effects on the way people make decisions,” but say 
“Psychologists have known for some time that stress can have harmful effects on 
peoples’ mental and physical health and cognitive behavior. Decision making is one 
cognitive process that has been shown to be affected by stress. Sometimes stress can be 
beneficial by actually producing greater situation awareness and sometimes it can be 
detrimental. Yet, we do not know precisely how stress affects the decision making 
process ..."  

 



Before you can tell what you or someone else did, you must tell why. You must 
make the audience realize that the study is potentially an important one. You must 
intrigue them by showing the hole in the body of knowledge that the study serves to fill. 
It is wrong to assume that everyone shares your interests or that any study is worth doing. 
In the introduction, you must impress your audience with what needed to be done.  

 
3. Be Very Clear. Once you are talking about your study, you should strive for three 
things: clarity, clarity, and clarity. Nothing matters if the audience doesn't understand 
what you did and why.  

1. When you describe your study, explain first what conceptual variables you  
examined (e.g., “To test this hypothesis, we/the researchers manipulated the stress 

level of the participants"). Only then should you explain the operational variables (e.g., 
"We/they did this by …” ).  

2. Say the same thing several different times in different ways. Be repetitive. 
Remember that your audience cannot process your speech nearly as well as they can 
process your writing because they cannot go back and reread something you have said 
and because they cannot listen at their own pace. Any important point should be stated 
twice (e.g., "We think stress impairs some kinds of decision making but not others. More 
specifically, whereas some decisions suffer from stressful influences, others actually 
benefit). 

3. Make use of visual aids (e.g., a drawing of your 2 x 2 design). But, remember that a 
complicated picture is worthless and causes the audience to stop listening to you while they 
figure out your picture. Thus, when you use a picture, use a simple one with BIG, EASY TO 
SEE LETTERS. Also, give the audience a moment to read all of the words on a slide before you 
start talking again; otherwise, they may miss what you're saying as they scrutinize the slide. Get 
rid of a slide when you're done with it. It can prove distracting when left up too long.  

4. If you must present a lot of data, present each piece separately on a different slide. 
Nothing is worse than a slide full of numbers. Use figures instead of tables wherever possible.  

5. Take the audience's perspective. This is true in every facet of the talk. Try to see your 
ideas as a naive audience member would. The best way to get the audience's perspective is to get 
a practice audience and give your talk to them. Did they follow? Think about this: when a 
listener tells you that something is confusing, they are always, by definition, correct.  

6. A good talk must have substance. A talk must have a central theme -- people can 
handle one major idea per talk. Ask yourself “What is the major, take-home point here?” 

7. Talking clearly means not doing certain stylistic things that distract your audience. Do 
you pace? Chain yourself to a chair. Do you say "uh..." between every sentence? Get therapy. Do 
you touch your nose or your chin all the time? Cut off your hand. All of these things can be very 
distracting because when you are anxious, you will do them very fast.  

8. Humor can be useful. A light remark puts the audience at ease and shows them that 
you are relaxed and confident. However, too much humor is probably worse than none at all.  
4. End at the End:  

You have ended too soon if, after presenting your results, you say "So that's what we 
found. Any questions?". You must summarize in two steps: First, summarize your findings (e.g., 
“So these data show that people who are stressed tend to show substantially more interest in sex 
than do people who are not.") Second, show the meaning of your findings for the 'big picture' 



(e.g., "Theorists have always construed stress as a deficit, but our findings show that it can 
indeed have positive consequences").  

You have ended your talk too late if (1) the clock tells you so, (2) the audience is 
yawning, or (3) you are spinning your wheels. If you have a 7 minute talk, plan a 5-minute 
presentation. In any context, a verbose speaker may lose all the points he or she has won by 
going on and on and on and on.  



Group Members: ______________________________ 
Group Topic:      ______________________________ 
Date Presented:   ___________ 

 
Scoring Structure for Psych 4321 Class 

Presentations on Summaries  
(DATA COLLECTION) 

 
I. Introduction 
 

______  (2 points) Provide an outline/roadmap of what you will talk about 
 
______  (3 points) Provide general background into research area (e.g, illusion 

of control)     
 
II. ______   (4 points)  Description of the past research area and how it relates to  

                                          your hypothesis 
 

III. ______  (4 points) Methods:  Who were the subjects, what did they do, how         
did you carry out the study.   Basically, you are describing 
how you went about testing your hypothesis 

 
IV. ______  (3 points) Results: What did you find 

 
V. ______  (3 points)         Discussion:  How do your findings relate to prior research  

 
VI. ______  (3 points) Wrap-up summary and future directions: Provide take  

home point about your project and indicate direction for       
future research/limitations in current project 

 
VII. ______  (3 points)   Are references included at the end of the talk and are they   

in APA style. DOI’s can be found at: 
http://www.crossref.org/guestquery/ 

 
VIII. ______  (2 points) Attendance Points.  Were you in class during all of your  

classmates’ talk?  
 

IX. ______  (3 points)   Participation points.  Did you ask at least one good  
question at any time during the talks? Be sure to state your 
name prior to asking the question, as I want to make sure 
you receive credit for asking the question 

Total:  ______ points / 30 points 



Group Members: ______________________________ 
Group Topic:      ______________________________ 
Date Presented:   ___________ 
 
Scoring Structure for Psych 4321 Class Presentations on 
Summaries (REVIEW OF LITERATURE) 
 

I. Introduction 
 

______ (2 points).  Provide an outline/roadmap of what you will talk about 
 

______ (3 points).  Provide general background into summary 
    

II. ______  (5 points).  Description of Theories/Models in the area 
 

III. ______ (4 points).  Description of Research supporting those models 
 

IV. ______ (3 points).  Summary of theories and group’s conclusion about  
how theories related to research area 
 

V. ______ (3 points).   Wrap-up summary of presentation (which insures  
audience has a “take-home” point from the talk 

 
VI. ______ (2 points). Future Directions: How can topics learned in class  

further research in these areas 
 

VII. ______ (3 points) Are references included at the end of the talk and are they  
in APA style?  DOI’s can be found at: 
http://www.crossref.org/guestquery/ 

 
VIII. ______ (2 points). Attendance Points.  Were you in class during all of your  

classmates’ talk? 
 

IX. _____ (3 points).  Participation points.  Did you ask at least one good 
question at any time during the talks?  Be sure to state your 
name prior to asking the question, as I want to make sure 
you receive credit for asking the question. 

 
Total:  ______ points /  30 points 

 
 




