


Graduate Curriculum Change Memo 

 
Date:  March 16, 2018 
 
From:  James M. Wood, Ph.D. 

Graduate Program Director, Department of Psychology, UTEP 
 
Through:  Edward Castañeda, Ph.D. 

Chair, Department of Psychology, UTEP 
 
Through:  Stephen Crites, Ph.D. 

Dean, College of Liberal Arts, UTEP 
   
To:  Jack Chessa, Ph.D. 

Chair, Graduate Council, UTEP 
 
Subject: Proposal to add four new Psychology Breadth Courses  

and four new Psychology Special Topics courses  
to the Graduate Catalogue  

 

 
Summary: 
 
The Psychology Department would like to add the following four Breadth Courses to the Graduate 
Catalogue: 
 
 Breadth Courses 
 

(1) PSYC 6367    Seminar: Cognitive Psych 
(2) PSYC 6327    Seminar: Soc/Cultrl Psych 
(3) PSYC 6377    Seminar: Behavrl Neurosci 
(4) PSYC 6357.   Seminar: Psychology 

 
In addition, the Department would like to add the following four Special Topics courses.  These 
Special Topics courses resemble the Breadth Courses and have similar names: 
  

Special Topics Courses 
 

(1) PSYC 6368    Spcl Topics: Cognitive Psych 
(2) PSYC 6328    Spcl Topics: Soc/Cultrl Psych 
(3) PSYC 6378    Spcl Topics: Behavrl Neurosci 
(4) PSYC 6358    Spcl Topics: Psychology 

 
Rationale: 
 
The UTEP Psychology Department requires M.A. and Ph.D. students to take "breadth courses" in 
psychology.  By definition, breadth courses are intended to broaden students' understanding of 
basic psychological knowledge outside their areas of specialization.   Most of the Department's 
breadth courses focus on topics in Cognitive Psychology, Social-Cultural Psychology, or 



Behavioral Neuroscience, because these three areas of psychology are considered basic or 
foundational to the discipline of Psychology. 
 
The Psychology Department would like to add the four new breadth courses listed above to the 
graduate catalogue.   The format of these four new breadth courses will resemble the format of 
Special Topics courses, with topics and instructors varying from one semester to the next.  The 
first three breadth courses in the list above refer to "Cognitive Psychology," "Social-Cultural 
Psychology," and "Behavioral Neuroscience," because these three areas of psychology are basic 
or foundational to the discipline of Psychology and account for most breadth courses offered in 
our Department.  The fourth breadth course in the list refers to "Psychology" and is included to 
accommodate breadth courses that do not fall within these three basic areas of Psychology. 
 
Each breadth course will be taught by a Psychology faculty member with special expertise in the 
topic being covered.  A faculty member who wishes to offer a breadth course must submit a 
proposed syllabus to the Psychology Department's Graduate Program Committee (GPC) for 
approval.  The GPC will review the proposal to determine if it meets the criteria for a breadth 
course.  Specifically, a breadth course is expected to (a) involve broad reading by students in a 
basic or foundational area of psychology, (b) require students to produce a major writing project, 
such as an article or review, and (c) set high expectations for student effort and performance. 
 
The Department would also like to add the four Special Topics courses listed above to the 
Graduate Catalogue.   The titles of these Special Topics courses are parallel to the titles of the 
Breadth Courses.  The Special Topics courses provide a framework for the Department to offer 
graduate seminars that do not meet the criteria of breadth courses.  For instance, a proposed 
graduate course in Cognitive Psychology that does not meet the criteria for a Breadth Course can 
be offered as a Special Topics course under the title of "PSYC 6368 Spcl Topics: Cognitive 
Psych." 
 
The Psychology Department currently offers Breadth and Special Topics courses on a wide 
variety of topics.  However, even though these courses are highly diverse in content and format, 
they are usually offered under the same course number and course name:  "PSYC 5355. 
Seminar in General Psychology."  The current proposal will allow the Department to subdivide 
this single "umbrella course" into eight separate courses (four Breadth Courses and four Special 
Topics courses).  If this subdivision is adopted, the new course titles in the Graduate Catalogue 
and on students' academic transcripts will clearly indicate (a) whether or not a seminar is a 
Breadth Course and (b) which area of psychology is covered in the course (Cognitive, 
Social/Cultural, Behavioral Neuroscience, or other). 
 
The Department anticipates that the Breadth courses proposed here will be taken by both Ph.D. 
and M.A. students in Psychology.  The Special Topics courses will typically be taken by Ph.D. 
students in Psychology, but occasionally by M.A. students in Psychology.  In addition, it is 
anticipated that both the Breadth Courses and Special Topics Courses will sometimes by taken 
by graduate students from other Departments and Colleges, such as student from Health 
Sciences or Biology. 



Course Add Form 

 
Course Information 

 
Subject Prefix and #:    PSYC 6367  TCCN (If applicable)     
 

Title (29 characters or fewer): Seminar: Cognitive Psych  
 
Dept. Administrative Code:  Psychology  CIP Code  42.0101.00  
 
Course Level (UG, GR, DR, or SP):  GR 
 
Will this course be taught during a part of term in addition to a full 16-week term?  (Y/N): No 
               
If so, what term length will this course be taught in?  (e.g., 8 weeks)     
 
How many times may the course be taken for credit? (Please indicate 1-9 times): 5 
 
Should the course be exempt from the “Three Repeat Rule?” (Y/N):  Yes 
 
Grading Mode:   XXX  Standard _____ Pass/Fail _____ Audit  
 
Description (600 characters maximum): 

A graduate course that (a) provides advanced study of contemporary problems and issues in 

selected topics in cognitive psychology, and (b) has been approved by the Psychology Department 

as fulfilling the requirements of a Breadth Course.  May be repeated when topics vary. 

   
Contact Hours (per week): 3   Lecture Hours  
 
Types of Instruction (Schedule Type): (Underline all types of instruction which reflect how 
the course should be scheduled in Banner.): 

A Lecture   H Thesis 
B Laboratory   I Dissertation 
C Practicum   K Lecture/Lab Combined 
D Seminar   O Discussion or Review (Study Skills) 
E Independent Study  P Specialized Instruction 
F Private Lesson   Q Student Teaching 

        
Equivalent Courses 

 
Course Number 

 N/A 

  

  
Prerequisite Course(s) 

    
Course Number Concurrent Enrollment 

Permitted? (Y/N) 
Minimum Grade 

Required 

 N/A     



 
 
Corequisite Course(s): 

 
Course Number 

 N/A 

 
Restrictions 

 
Indicate which of the following registration restrictions should be implemented: 
 
 

Restriction Yes/No 

Departmental Approval No 

 
 

Restriction Yes/No Test Name Minimum Score 

Placement Test   No   

 
 

Restriction Yes/No Majors Permitted 

Major No  

 
 

Restriction Yes/No Classes Permitted 

Classification   

 

 
Rationale for Adding the Course 

 
The UTEP Psychology Department requires M.A. and Ph.D. students to take "breadth 
courses" in psychology.  By definition, breadth courses are intended to broaden students' 
understanding of basic psychological knowledge outside their areas of specialization.   
Most of the Department's breadth courses focus on topics in Social-Cultural Psychology, 
Cognitive Psychology, or Behavioral Neuroscience, because these three areas of 
psychology are considered basic or foundational to the discipline of Psychology. 
 
The Psychology Department would like to add four new breadth courses to the graduate 
catalogue: 
 
PSYC 6367    Seminar: Cognitive Psych 
PSYC 6327    Seminar: Soc/Cultrl Psych 
PSYC 6377    Seminar: Behavrl Neurosci 
PSYC 6357.   Seminar: Psychology 
 
These four new breadth courses will resemble Special Topics courses, with topics and 
instructors varying from one semester to the next.  The first three breadth courses in the 
list above refer to "Cognitive Psychology," "Social-Cultural Psychology," and "Behavioral 
Neuroscience," because these three areas of psychology are basic or foundational to the 
discipline of Psychology and account for most breadth courses offered in our Department.  
The fourth breadth course in the list refers to "Psychology" and is included to 
accommodate breadth courses that do not fall within these three basic areas of 
Psychology. 



 
Each breadth course will be taught by a Psychology faculty member with special expertise 
in the topic being covered.  A faculty member who wishes to offer a breadth course must 
submit a proposed syllabus to the Psychology Department's Graduate Program 
Committee (GPC) for approval.  The GPC will review the proposal to determine if it meets 
the criteria for a breadth course.  Specifically, a breadth course is expected to (a) involve 
broad reading by students in a basic or foundational area of psychology, (b) require 
students to produce a major writing project, such as an article or review, and (c) set high 
expectations for student effort and performance. 
 
If a proposed course does not meet the criteria for a breadth course, it may still be offered 
as a Special Topics course, as described in a separate section of the present proposal.  
 



Spring 2017, Francis 

Sample Syllabus 

PSYC 6367. Seminar: Cognitive Psych 

Topic: Human Memory 

MW 10:30-11:50 AM 

Psychology 310 

 

Professor: Wendy S. Francis 

Office: Psychology Room 214 (Phone: 747-8956) 

Lab: Psychology 209 (Phone: 747-5521) 

Office Hours:  

E-mail: wfrancis@utep.edu 

 

Required Reading 

 The reading assignments will be articles from professional psychology journals.  

Readings will be distributed over e-mail. 

 

Course Content 

 The course will begin with a general introduction to the field of human memory.  

Thereafter, a series of memory topics will be covered in greater depth through reading and 

discussion.  Reading materials will include a combination of classic and current articles.  Planned 

topics include short-term and working memory, forgetting, transfer appropriate processing, and 

other topics to be determined based on class interest. 

 

Format of Class 

 Throughout most of the class, we will use a discussion format.  For each topic, there will 

be core readings assigned to all students.  Students will be asked to read these articles and submit 

meaningful questions by the day before the articles are to be discussed.  Students are expected to 

come to class prepared to discuss the articles.  After discussion of core readings, students will 

select from a pool of supplemental readings.  Each student will be responsible for reporting and 

leading discussion on a different article and preparing a handout for the class.  (Supplemental 

readings will be made available to the entire class.)  

 

Course Objectives 

 This graduate-level course has three main learning goals.  The first goal is for students to 

become familiar with the basic information that every cognitive psychologist should know about 

human memory.  This will be accomplished through lecture, reading, and discussion of 

introductory material, as well as continued referral to such information in the context of class 

readings and discussions.  The second goal is for students to understand how memory 

researchers test theories; that is, how they go from a theory or model to a hypothesis to a specific 

experiment meant to test the hypothesis, and how the results are used to constrain, support, or 

reject a theory.  The third goal is for students to develop a deeper understanding of the specific 

topics covered and the processing perspective.  Goals 2 and 3 will be accomplished through 

reading carefully selected articles, guided class discussion, and preparation for class reports.  

Assessment of progress in meeting these objectives will be accomplished through the activities 

detailed below.  

 

mailto:wfrancis@utep.edu
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Basis of Grading 

 

1) Quality and Quantity of Participation (70%) 

 Most of your grade in this course will be based on the quantity and quality of your 

participation. Specifically, each student is expected to come to class prepared (and attend 

regularly), participate in class discussions by offering ideas and asking questions, and 

reporting/leading discussions on supplemental articles. For all core readings, students will be 

expected to submit questions by e-mail the day before they are discussed in class. The questions 

should show that you have read the article and thought deeply about the issues. Supplemental 

article reports will require careful reading of your assigned article, taking notes on the main 

points, making handouts for the class, leading class discussion on the article, fielding questions 

from classmates, and engaging in some critical evaluation of the articles.  Critical evaluation 

includes, for example, comparison or contrast with other readings (or material covered 

previously inside or outside the class), pointing out inconsistencies or areas of under-

specification in a theory or model, offering alternative explanations for empirical outcomes, or 

suggesting alternative strategies to test a hypothesis.  

 

2) Term Paper (30%) 

 The term paper will be a proposal for a study of human memory. Each student will 

choose a topic that must be approved. Topic selections will be due at the beginning of class on 

Wednesday, March 8th, and I will plan to give you the go-ahead on your topic or suggest a 

modification by the end of that week (before Spring break). The final paper will be due on 

Friday, May 5th (dead day) at 5:00 PM. A separate handout on the format and sections of the 

paper will be distributed in class before the topic due date.  

 

 

 

 



Course Add Form 

 
Course Information 

 
Subject Prefix and #:    PSYC 6327  TCCN (If applicable)     
 

Title (29 characters or fewer):   Seminar: Soc/Cultrl Psych 
 
Dept. Administrative Code:  Psychology  CIP Code  42.0101.00  
 
Course Level (UG, GR, DR, or SP):  GR 
 
Will this course be taught during a part of term in addition to a full 16-week term?  (Y/N): No 
               
If so, what term length will this course be taught in?  (e.g., 8 weeks)     
 
How many times may the course be taken for credit? (Please indicate 1-9 times): 5 
 
Should the course be exempt from the “Three Repeat Rule?” (Y/N):  Yes 
 
Grading Mode:   XXX  Standard _____ Pass/Fail _____ Audit  
 
Description (600 characters maximum): 

A graduate course that (a) provides advanced study of contemporary problems and issues in 

selected topics in social and/or cultural psychology, and (b) has been approved by the Psychology 

Department as fulfilling the requirements of a Breadth Course.  May be repeated when topics 

vary. 

Contact Hours (per week): 3   Lecture Hours  
 
Types of Instruction (Schedule Type): (Underline all types of instruction which reflect how 
the course should be scheduled in Banner.): 

A Lecture   H Thesis 
B Laboratory   I Dissertation 
C Practicum   K Lecture/Lab Combined 
D Seminar   O Discussion or Review (Study Skills) 
E Independent Study  P Specialized Instruction 
F Private Lesson   Q Student Teaching 

        
Equivalent Courses 

 
Course Number 

 N/A 

  

  
Prerequisite Course(s) 

    
Course Number Concurrent Enrollment 

Permitted? (Y/N) 
Minimum Grade 

Required 

 N/A     



 
 
Corequisite Course(s): 

 
Course Number 

 N/A 

 
Restrictions 

 
Indicate which of the following registration restrictions should be implemented: 
 
 

Restriction Yes/No 

Departmental Approval No 

 
 

Restriction Yes/No Test Name Minimum Score 

Placement Test   No   

 
 

Restriction Yes/No Majors Permitted 

Major No  

 
 

Restriction Yes/No Classes Permitted 

Classification   

 

 
Rationale for Adding the Course 

 
The UTEP Psychology Department requires M.A. and Ph.D. students to take "breadth 
courses" in psychology.  By definition, breadth courses are intended to broaden students' 
understanding of basic psychological knowledge outside their areas of specialization.   
Most of the Department's breadth courses focus on topics in Social-Cultural Psychology, 
Cognitive Psychology, or Behavioral Neuroscience, because these three areas of 
psychology are considered basic or foundational to the discipline of Psychology. 
 
The Psychology Department would like to add four new breadth courses to the graduate 
catalogue: 
 
PSYC 6367    Seminar: Cognitive Psych 
PSYC 6327    Seminar: Soc/Cultrl Psych 
PSYC 6377    Seminar: Behavrl Neurosci 
PSYC 6357.   Seminar: Psychology 
 
These four new breadth courses will resemble Special Topics courses, with topics and 
instructors varying from one semester to the next.  The first three breadth courses in the 
list above refer to "Cognitive Psychology," "Social-Cultural Psychology," and "Behavioral 
Neuroscience," because these three areas of psychology are basic or foundational to the 
discipline of Psychology and account for most breadth courses offered in our Department.  
The fourth breadth course in the list refers to "Psychology" and is included to 
accommodate breadth courses that do not fall within these three basic areas of 
Psychology. 



 
Each breadth course will be taught by a Psychology faculty member with special expertise 
in the topic being covered.  A faculty member who wishes to offer a breadth course must 
submit a proposed syllabus to the Psychology Department's Graduate Program 
Committee (GPC) for approval.  The GPC will review the proposal to determine if it meets 
the criteria for a breadth course.  Specifically, a breadth course is expected to (a) involve 
broad reading by students in a basic or foundational area of psychology, (b) require 
students to produce a major writing project, such as an article or review, and (c) set high 
expectations for student effort and performance. 
 
If a proposed course does not meet the criteria for a breadth course, it may still be offered 
as a Special Topics course, as described in a separate section of the present proposal.  
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Sample Syllabus 

Psychology 6327. Seminar: Soc/Cultrl Psych 

Topic: Person Perception, Group Perception, & Social Behavior 

Dr. Michael A. Zárate 

 

When:  Monday, 3 to 5:50 

Where:  Quinn 103 

Contact info:  Email: mzarate@utep.edu 

Office:  Psych 309c, Phone  747 6569 

Email is my preferred method of communication.  

Office hrs.  Monday, 10 to 12 and by appointment. 

 

Changes will be made as necessary. 

 

Course objectives: 

The primary goal of the course is to introduce you to some basic social 

psychological models of person and group perception and social behavior. The 

emphases are on basic areas of social psychology, recent developments, and a few 

applied areas. Discussion will focus on integrating multiple perspectives and developing 

new lines of research. A secondary goal will be to consider collaborative projects from a 

multi-theoretical perspective. How can your theoretical perspective shed light on the 

research projects going on in other labs? Do your experimental methods lend themselves 

easily to studying other issues? 

The course is a seminar type course. It will require reading multiple journal 

articles per week and discussion. Written assignments will include weekly 1 page 

summaries of the readings, and one 12 page research proposal. The proposal will be on a 

topic of interest to the student and integrate social psychological constructs with your 

on-going research projects.  

 

Grades: 

 Grades will be based on three things. Twenty percent of your grade will be from 

class participation. Did you do the readings and can you contribute? This will be 

determined partially by your performance on pop quizzes and my own impression of 

your in class comments. Forty percent of your grade will be from the assigned one page 

reviews. Forty percent of your grade will be from the final term paper.  

 Class participation. You are expected to attend every class, unless you are gone to 

a conference. This course is a seminar, which assumes you have read the assigned 

articles and are contributing. One predictor for when a quiz will be given is following a 

class discussion where it was painfully obvious class did not read the assigned papers. 

The quizzes will be designed to see if you actually read the assigned papers. If class 

continually demonstrates that they did the readings, there will be fewer quizzes. Quiz 

scores will comprise the participation scores. Who wrote the papers, where are they, 

how did they manipulate their variables of interest? What is the take home message 

from each paper? Can you describe the participants? What are new directions for 

research? How does this work influence your own? Can you identify fun new class 

questions? By the way, questions that can be asked of any topic are simply boring. Thus, 

mailto:mzarate@utep.edu
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“what would evolution theory say about this?” is useless. Make observations and non-

obvious predictions about evolution and that topic, and you have a fun question.  

Reviews. For some topics, a one page review will be required outlining your 

reactions to the assigned reading. This is one page, single spaced, or two pages, double 

spaced. If you go the two page route, please print double sided to save a tree. Slightly 

longer papers (max 2 pages, single spaced) are OK if they are interesting. If I get bored, 

I will stop reading at page 1 and assign a grade at that time. Papers can receive one of 

three grades, including excellent, pass, and fail. Excellent papers integrate ideas or 

produce new ideas. Passing papers adequately review all the readings. Papers that do not 

demonstrate having read all the assigned readings will fail. Papers are assigned on a 

rotating basis. They are assigned by group and are due before that section starts (in 

class). Each person needs to complete 5 of 6 of the assigned papers. Papers are due in 

class at the start of class. I do not accept papers via email, late papers, papers handed to 

me in the hall way, in my mailbox, etc. They must be given to me in class.  

 Term paper: One term paper will be due Monday, April 11, in class – no 

exceptions. There is a 12 page maximum on the paper (of text), though 8 to 10 page 

papers are encouraged. The term paper will entail a collaborative project with two 

people across two distinct labs. You cannot collaborate with someone from your own 

lab or with someone with a similar research program. Collaborative papers entail a dual 

authorship paper outlining a research proposal integrating two previously distinct 

research programs from different labs and across research domains. Creative proposal 

types (i.e., ideas for what you want to write about) are open to discussion, just see me. A 

poor proposal would be one that simply states “how do stereotypes (my domain) 

influence jury decision making?” (a different domain). Good proposals use specific 

models and make unique and non-obvious predictions. The majority of your citations 

(60%) must come from social psychological journals, the primary hypothesis and most 

important papers must be social, and I must approve the topic via email. The reference 

section must include at least 6 2013/2014/2015 manuscripts. The two main criteria are 

that you consider new approaches or theories to your existing research program and that 

you demonstrate intellectual creativity. The proposals will be presented at the end of the 

semester. Each presentation will be for 15 minutes, including questions. The paper will 

be in APA style, 12 pt font, double spaced. You must use the NIH or NSF bio sheet 

(which is not part of your page limit). The reference section and abstract page are not 

considered part of the page limit. Justify, in your bio, why NIH or NSF is more relevant 

to your research.   

 

If you have a disability and need classroom accommodations, please contact The 

Center for Accommodations and Support Services (CASS) at 747-5148, or by email 

to cass@utep.edu, or visit their office located in UTEP Union East, Room 106. For 

additional information, please visit the CASS website at www.sa.utep.edu/cass.  

The UTEP English Department 

(http://academics.utep.edu/Portals/1559/plagiarism%20statements.pdf) defines plagiarism 

as  

“ UTEP ENGLISH DEPARTMENT PLAGIARISM POLICY 

Plagiarism Defined 

mailto:cass@utep.edu
http://www.sa.utep.edu/cass
http://academics.utep.edu/Portals/1559/plagiarism%20statements.pdf
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Plagiarism is defined as the use of another person's ideas or words without giving proper 

credit. Plagiarism occurs whenever a student quotes, paraphrases or summarizes another 

person's work without providing correct citation. Plagiarism occurs whether the work 

quoted is a book, article, website, reader's guide like Cliffs Notes or SparkNotes, another 

student's paper, or any other source. An entire essay is considered fraudulent even if only 

a single sentence is plagiarized. “ 

 

As a graduate student, you are held to the highest standards possible. If I find that you 

have plagiarized, you will be reported to the dean. I hope that punishments are harsher in 

the graduate program than in the undergraduate program. I am also not interested in 

seeing how well you can quote others. Thus, use your own writing.  

 

Readings: 

This is a preliminary reading list. Changes may be made to accommodate outside 

speakers or because of extended good discussion. Most of the readings are pdf files that 

one can download. I want to stress that very important parts of social psychology are 

missing. We are missing persuasion, aggression, prosocial behavior, emotions, self-

identity, and too many other topics to mention. We will assess our progress mid-semester 

and identify the new class sessions at that time. The reading load will be similar. 

 

If your last name starts with the letters  

A through N - group 1.  

N through Z - group 2.  

  

 

Class schedule.        Assignment 

C1.  Jan 25   Introduction to class.  

C2.  Feb 1   Social psychological approach. Groups 1 and 2 

C3. Feb 8   Attitudes     Group 1 

 

Feb 15   I am out of town   No class 

C4. Feb 22   Social Cognition   Group 2 

C5.  Feb 29   Intergroups    Group 1 

March 7  Spring break. 

C6. March 14  Group behavior   Group 2 

C7. March 21  Relationships    Group 1 

C8 March 28  Implicit measures   Group 2 

C9. April 4   Culture     Group 1 & 2 

C10. April 11  Terrorism    Group 1 

C11. April 18  Immigration    Group 2 

C12 April 25  To be determined.  

 

Class presentations.  

May 2   15 mins/each team.  

If we do not finish, we will use our scheduled finals time. Please reserve that time now.  
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  Monday, May 9 1:00 pm – 3:45 pm  

 

If presentations are not completed, they will be completed on the day of the final. While 

attendance is always mandatory, they are particularly mandatory for student presentations 

(unless you are at a professional conference).  Each missed day will be reflected in your 

class participation grade.  

 

 

1. Introductions – The social psychological approach.  

 

2. Theoretical approach.  

http://edge.org/conversation/richard_nisbett-the-crusade-against-multiple-regression-

analysis 

Finkel, E., Eastwick, P. W., & Reis, H. T. (2015). Best research practices in psychology: 

Illustrating epistemological and pragmatic considerations with the case of 

relationship science. Journal of Personality and Social Psychology, 108, 275-297. 

http://dx.doi.org/10.1037/pspi0000007  

Simmons, J. P., Nelson, L. D., & Simonsohn, U. (2011). False-Positive Psychology 

Undisclosed Flexibility in Data Collection and Analysis Allows Presenting 

Anything as Significant. Psychological Science, 22, 1359-1366. doi: 

10.1177/0956797611417632 

 (see Better P-curves: Making P-curve analysis more robust to errors, fraud, and 

ambitious P-hacking, a Reply to Ulrich and Miller (2015). Simonsohn, Uri; 

Simmons, Joseph P.; Nelson, Leif D. Journal of Experimental Psychology: 

General, Vol 144(6), Dec 2015, 1146-1152. 

http://dx.doi.org/10.1037/xge0000104 if this interests you).  

Kerr, N., (1998). HARKing: Hypothesizing after the results are known. Personality and 

Social Psychology Review, 2, 196-217. 

1 additional page reviewing a Web search of either questionable research practices, or 

how to preregister your study and your perceived benefits or costs to that.  

 

 

3. Attitudes. 

Fazio, R. H. (2007). Attitudes as object-evaluation associations of varying strength. 

Social Cognition, 25, 603-637. 

Skitka, L. J.; Bauman, C. W.; Sargis, E. G. (2005). Moral Conviction: Another 

Contributor to Attitude Strength or Something More? Journal of Personality and 

Social Psychology, 88(6), 895-917. 

Gawronsksi, B., Ye, Yang, Rydell, R. J. & De Houwer, J. (2014). Formation, 

representation, and activation of contextualized attitudes. Journal of Experimental 

Social Psychology, 54, 188-203. doi:10.1016/j.jesp.2014.05.010 

 

4. Social cognition.   

Gawronski, B., & De Houwer, J. (2014). Implicit Measures in Social and Personality 

Psychology, In H. T. Reis, & C. M. Judd (Eds.), Handbook of research methods in 

http://edge.org/conversation/richard_nisbett-the-crusade-against-multiple-regression-analysis
http://edge.org/conversation/richard_nisbett-the-crusade-against-multiple-regression-analysis
http://psycnet.apa.org/doi/10.1037/pspi0000007
http://psycnet.apa.org/doi/10.1037/xge0000104
javascript:__doLinkPostBack('','target~~fullText||args~~2','');
javascript:__doLinkPostBack('','target~~fullText||args~~2','');
http://dx.doi.org/10.1016/j.jesp.2014.05.010
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social and personality psychology (2nd edition). New York, NY: Cambridge 

University Press. 

Cameron, C. D., Brown-Iannuzzi, J. L., & Payne, B., K. (2012). Sequential Priming 

Measures of Implicit Social Cognition; A Meta-Analysis of Associations With 

Behavior and Explicit Attitudes. Personality and Social Psychological Review, 

16, 330-350. doi: 10.1177/1088868312440047 

Enge, L. R., Lupo, A. K., Zárate, M. A. (2015). Neurocognitive mechanisms of prejudice 

formation: The role of time-dependent memory consolidation. Psychological 

Science, 25, 964-971. doi: 10.1177/0956797615572903 

 

 

5. Intergroup relations. 

Rios, K. (2013). Right-wing authoritarianism predicts prejudice against “homosexuals” 

but not “gay men and lesbians”. Journal of Experimental Social Psychology, 49, 

1177-1183. http://dx.doi.org/10.1016/j.jesp.2013.05.013 

Kay, A.C., Jost, J.T., & Young, S. (2005). Victim derogation and victim enhancement as 

alternate routes to system justification. Psychological Science, 16, 240-246.  

Jacoby-Senghor, D. S., Sinclair, S., & Shelton, J. N. (2014). A lesson in bias: The 

relationship between implicit racial bias and performance in pedagogical contexts, 

Journal of Experimental Social Psychology, 63, 50-55. 

doi:10.1016/j.jesp.2015.10.010 

 

 

6. Group behavior.  

Lu, L., Yuan, Y.C., & McLeod, P. L. (2011). Twenty-five years of hidden profiles in 

group decision making: A meta-analysis. Personality and Social Psychology 

Review, 16, 54-75.  

Schulz-Hardt, S., Brodbeck, F. C., Mojzisch, A., Kerschreiter, R., & Frey, D. (2006). 

Group decision making in hidden profile situations: Dissent as a facilitator for 
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April 26 No class this week (Dr. Serafine at a conference) 
May 3  Presentations: Case history (beyond the books) 
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to engage in a conversation about how drugs impact the brain as we introduce the concepts of 
neuroscience and pharmacology (e.g., neuropharmacology).  

2) Starting on the second week of classes, before each class (no later than Tuesday at 6pm), you 
need to turn into me (via e-mail) five issues from each assignment (noting page numbers). 
These can be questions, points of clarification, relation to other readings you have done, etc. 
Since you are doing this before each class, you should come prepared to bring your issues up 
in class for discussion. Issues are due 24 hours before class, every week. For some weeks, 
I might ask you to do a little extra, but nothing too time consuming (e.g., watch tv for an hour 
and document how many advertisements you see for medication). 

3) You have to be in class, i.e., attendance is required. 
4) On March 9 by 11:59 pm you will need to submit via e-mail a paragraph describing the topic 

that you have chosen for your Independent analysis: Case history (beyond the books). You will 
also need to provide five references on this topic that you will be including in your final paper. 

5) Starting on April 12, each student will present a brief case study based on their independent 
paper. Details on the presentation requirements to follow (and if there are enough students 
requiring two class periods dedicated to this, we will adjust the syllabus accordingly or utilize 
the final exam time for additional presentations. 

6) During the final exam (and no later than the exact end of the final exam time) you will need to 
submit via e-mail your final paper on the Independent analysis: Case history (beyond the 
books). The paper is limited to five pages (double spaced). Images can be included but will not 
count in the page limit. 

 
Graduate Student Grading: Final Grade will 
calculated out of 100 points 
 
20 pts - Daily “issues” assignment (2 pts each/ 
10 assignments) 
5 pts - Attendance 
20 pts – Paper topic 
25 pts – Presentation 
30 pts – Final paper 

Undergraduate Student Grading: Final 
Grade will calculated out of 100 points 
  
30 pts - Daily “issues” assignment (3 pts each/ 
10 assignments) 
10 pts - Attendance 
20 pts – Paper topic 
40 pts – Final paper
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Case Study Assignments 
 

 Topic selection & references (Due March 9th by 11:59pm via blackboard assignments) 
o I will work to get you feedback on this within one week.  
o Choose a topic (it can be anything, but should be related to abused drugs or 

prescription drugs, or drug policy/regulations, or something like that… ) and in a 
paragraph or so, introduce the topic to me and tell me how it is related to what you read 
for class. There are not a lot of limits here, and you really can choose something that is 
interesting to you, personally. If you want to research all the versions of medicinal 
marijuana bills that have been rejected or passed, and talk about why legislation went 
one way or the other, go for it. If you want to talk about why you think a certain 
prescription drug should be removed from the market, do some research to support 
that, and tell me about it. Educate yourself on your topic. 

o Provide me with 5 references, including at least one empirical, peer-reviewed article 
published within the last 5 years. It should be original research, but literature reviews 
will be considered on a case by case basis. I recommend starting with Pubmed, but 
depending on your topic, articles from popular news outlets or newspapers might be 
relevant, and will be approved on a case by case basis.   
 

 Final Paper (due at the end of the final exam time – date/time TBD, uploaded via blackboard 
assignments) 

o All students will need to write a final paper based on the above topic. Your job in this 
paper is to teach Dr. Serafine something new about a topic that you found interesting, 
that goes “beyond” what we read in the course.  

o Use the following format:  
 3-5 pages in length, double spaced, Times new roman font-size 12, 1” margins 
 No cover page, page numbers, running head, headers, footers or other “space 

fluffers” allowed. This is NOT APA format. Simply write, and save the file as your 
last name (e.g., Serafine.doc). DO NOT write your name on the document 
anywhere, as I prefer to grade blinded to who the author is. 

 You can write a title, but keep it short and to one line of text.  
 You can use pictures, but they need to be after the references, and will not count 

in the page limit. 
 You must cite your sources. Suspected plagiarism will be reported to the UTEP 

OSCCR office. Use quotation marks appropriately, but please do not turn in 
papers that have a more than 1/3 of a page of quoted text. In text citations should 
be formatted as follows:  

 This is the way to cite a source (Jones & Ramos, 2012). When there are 
more than 2 authors you can cite the paper this way (Serafine et al., 
2015). Please do not list out 20 different author names, just to take up 
space in your paper (Greene, 2011). 

 References can be formatted using any style (MLA, APA, etc) but make sure I 
can find the paper online if I look for it. That means make sure you give me the 
title, issue of the journal, page numbers, author names and year of publication at 
a minimum. If you want to make it easier on yourself and me- just copy & paste 
the hyperlink to where you found the reference so I can click it and read it for 
myself. I will accept a simple bulleted list of links as a reference section! 

 



Course Add Form 

 
Course Information 

 
Subject Prefix and #:    PSYC 6357  TCCN (If applicable)     
 

Title (29 characters or fewer):  Seminar: Psychology 
 
Dept. Administrative Code:  Psychology  CIP Code  42.0101.00  
 
Course Level (UG, GR, DR, or SP):  GR 
 
Will this course be taught during a part of term in addition to a full 16-week term?  (Y/N): No 
               
If so, what term length will this course be taught in?  (e.g., 8 weeks)     
 
How many times may the course be taken for credit? (Please indicate 1-9 times): 5 
 
Should the course be exempt from the “Three Repeat Rule?” (Y/N):  Yes 
 
Grading Mode:   XXX  Standard _____ Pass/Fail _____ Audit  
 
Description (600 characters maximum): 

A graduate course that (a) provides advanced study of contemporary problems and issues in 

selected topics in psychology, and (b) has been approved by the Psychology Department as 

fulfilling the requirements of a Breadth Course.  May be repeated when topics vary. 

Contact Hours (per week): 3   Lecture Hours  
 
Types of Instruction (Schedule Type): (Underline all types of instruction which reflect how 
the course should be scheduled in Banner.): 

A Lecture   H Thesis 
B Laboratory   I Dissertation 
C Practicum   K Lecture/Lab Combined 
D Seminar   O Discussion or Review (Study Skills) 
E Independent Study  P Specialized Instruction 
F Private Lesson   Q Student Teaching 

        
Equivalent Courses 

 
Course Number 

 N/A 

  

  
Prerequisite Course(s) 

    
Course Number Concurrent Enrollment 

Permitted? (Y/N) 
Minimum Grade 

Required 

 N/A     

 



 
Corequisite Course(s): 

 
Course Number 

 N/A 

 
Restrictions 

 
Indicate which of the following registration restrictions should be implemented: 
 
 

Restriction Yes/No 

Departmental Approval No 

 
 

Restriction Yes/No Test Name Minimum Score 

Placement Test   No   

 
 

Restriction Yes/No Majors Permitted 

Major No  

 
 

Restriction Yes/No Classes Permitted 

Classification   

 

 
Rationale for Adding the Course 

 
The UTEP Psychology Department requires M.A. and Ph.D. students to take "breadth 
courses" in psychology.  By definition, breadth courses are intended to broaden students' 
understanding of basic psychological knowledge outside their areas of specialization.   
Most of the Department's breadth courses focus on topics in Social-Cultural Psychology, 
Cognitive Psychology, or Behavioral Neuroscience, because these three areas of 
psychology are considered basic or foundational to the discipline of Psychology. 
 
The Psychology Department would like to add four new breadth courses to the graduate 
catalogue: 
 
PSYC 6367    Seminar: Cognitive Psych 
PSYC 6327    Seminar: Soc/Cultrl Psych 
PSYC 6377    Seminar: Behavrl Neurosci 
PSYC 6357.   Seminar: Psychology 
 
These four new breadth courses will resemble Special Topics courses, with topics and 
instructors varying from one semester to the next.  The first three breadth courses in the 
list above refer to "Cognitive Psychology," "Social-Cultural Psychology," and "Behavioral 
Neuroscience," because these three areas of psychology are basic or foundational to the 
discipline of Psychology and account for most breadth courses offered in our Department.  
The fourth breadth course in the list refers to "Psychology" and is included to 
accommodate breadth courses that do not fall within these three basic areas of 
Psychology. 
 



Sample Syllabus 

PSYC 6357. Seminar: Psychology  

Topic: EMOTION 

 

Instructor & Class Information 

 Instructor - Adam K. Fetterman, Ph.D. 

 Office - Psychology Building 106 

 Contact - email: akfetterman@utep.edu, Phone: 915-747-6563 

Classroom – Education Building #108, MW, 3:00pm to 4:20pm  

 

Required Texts and Resources 

● Watson, D. (2000). Mood and temperament. New York: The Guilford Press 

 

Course Description  

● This course is focused on affect and emotion, broadly defined. The course readings will 

survey important topics related to the empirical study of affect and emotion. Each class 

will take an in depth look at a theoretical or empirical article that exemplifies a different 

topic in emotion research. This will culminate in a full NSF style grant proposal that will 

hopefully be useful in the students’ own areas of research. 

 

Course Objectives 

● Understand the issues and current state of the empirical research on affect and emotion 

● Be able to form thoughtful and creative empirical ideas related to emotion 

● Lead thoughtful and critical discussions of research on emotion and affect 

● Be able to participate in discussions of research on emotion and affect 

● Conduct a literature search for relevant work on chosen topic 

● Have knowledge of the process of writing an NSF style grant proposal 

 

Course Expectations 

● This course is not like an undergraduate class with lectures, tests, and a textbook. It 

requires a deeper level of engagement with the material and classroom contributions.  

● This course is aimed at students who plan to or are pursuing a PhD in empirical 

psychology. As such, the quality of work is expected to be high and the discussions will 

be empirical in nature. However, this does NOT preclude the inclusion of terminal MA 

students nor discussions of an applied nature (e.g, clinical).  

● While this course appears intense, it shouldn’t be. We will have lively, natural, and 

interesting discussions, which should be intrinsically rewarding. It is my hope that 

students will leave this class excited about emotion research, not worrying about a grade. 

● While it does appear that the workload is high, it shouldn’t be. The weekly reactions 

should come easily and are not graded on content, grammar, or style. The only way a 

student will have trouble is if they write nonsense. The NSF grant seems large, but 

students have freedom here too. With luck, it will turn into actual funding application.  

 

Course Requirements 

● Reaction/Thought Papers    25% 

● Discussion/Leadership    25% 



● NSF Style Grant     50% 

              

Reaction/Thought Papers (1 page MAX; Graded: 0 = unacceptable; 1 = acceptable.) 

● At the beginning of every other class (Mondays), students must turn in a reaction/thought 

paper based on the assigned readings for that week. This is an opportunity to show 

critical reasoning skills and engagement with the material. The papers can take any form 

(e.g., critique, inspired ideas, reflection, or reaction).  

● Late assignments will not be accepted. 

 

Discussion and Leadership (Graded on a normal A, B, C, D, F scale) 

● Class discussion is required. While students may not always have something to say, they 

will be expected to participate most of the time. That is, no student can sit through the 

semester without contributing. 

● Each class period, and reading, will be assigned to a student. It is that student’s 

responsibility to make sure that discussion continues. As such, they are encouraged to 

prepare discussion questions or presentations in order to facilitate conversation.  

● Towards the end of the semester, each student must search for and pick out a reading for 

the class. This reading can be of the students’ choosing, but broadly related to emotion. 

This paper should be related to the grant proposal that the student will prepare at the end 

of the semester. This will help them receive feedback on the topic from the class. This 

paper must be approved by the instructor 

 

NSF Style Grant Proposal (Graded on a normal A, B, C, D, F scale) 

●  The major assignment for this class is an NSF style grant proposal. The purpose of this 

assignment is to give you experience in formulating ideas and research ideas in the form 

of a fundable proposal. You may even take this back to your advisor and submit it. 

● An NSF style grant proposal consists of a cover sheet, project summary, table of 

contents, a project description (not to exceed 15 single space pages), references, and 

proposed budget with justification. 

● Samples of each section will be provided. 

● Due 12/11/2017 by 5pm. No extensions or late assignments. 

 

Course Policies 

● Participation – As noted, participation is a large factor in this class. One cannot expect to 

get higher than a C without participating in class discussions. 

● Attendance – To participate in this class, students must be there. As such, this class has a 

strict attendance policy. Absences will only be excused with proof of emergency. 

● Electronic Devices - While the use of electronic devices is discouraged, I understand and 

appreciate the desire to remove paper from the classroom. However, improper use of 

laptops and cell phones disrupts your learning and those around you. This will not be 

tolerated. Therefore, the use of electronic devices will be permitted unless disruption 

occurs and then this policy will be revised. If anyone is feeling distracted by someone 

else’s use of electronic devices, please inform the instructor. 

● Grades - Questions about grades should be addressed in a timely manner. After 10 days, 

grades are considered final. Challenging a grade is equivalent to requesting a re‐grade. 



Therefore, should you want to challenge a grade, you are to carefully construct a written 

sound and logical reason for asking for a re-grade. 

● Disruptive Behavior - Disruptive behavior can take many forms. Some examples are 

disrupting class discussions, improperly using electronic devices, making rude comments 

to other students or the instructor, dominating discussions, etc. This type of behavior will 

be dealt with accordingly. If anyone feels distracted or uncomfortable by what they 

believe is disruptive behavior, please inform the instructor. 

● Discrimination - This class is a safe environment and discrimination will not be tolerated. 

Anyone discriminating against another classmate regarding their race, ethnicity, culture, 

gender, religious affiliation, sexual preferences or political ideology will be dealt with 

accordingly. Likewise, if anyone feels they are being discriminated against within this 

class, or anywhere, they are encouraged to report such behavior to the proper campus 

authorities. The instructor is available to help direct victims to the proper authority.  

● Academic Honesty- DO NOT CHEAT! Any suspicion of cheating will be reported to the 

OSCCR. There are no excuses for cheating. 

o All assignments must be the original work of the student, not used for any other 
course, and completed in a manner consistent with UTEP’s code of conduct. You 
are expected to be familiar with these standards and policies; in the event of a 
violation, ignorance will not be accepted as an excuse. The UTEP Code of 
Academic Integrity and Scholastic Dishonesty can be found at 
http://sa.utep.edu/osccr/academic-integrity/. Plagiarism – or any other form of 
academic dishonesty – will result in an automatic F for the course.  

o Plagiarism - (from the Modern Language Association of America Handbook, 

1988, New York; 21-23): Plagiarism is the act of using another person's ideas or 

expressions in your writing without acknowledging the source.  In short, to 

plagiarize is to give the impression that you have written or thought something 

that you have in fact borrowed from someone else. 

▪ IF YOU HAVE DOUBT ABOUT WHETHER OR NOT YOU ARE 

COMMITTING PLAGIARISM, CITE YOUR SOURCE OR 

SOURCES. IF YOU ARE STILL USURE, ASK THE INSTRUCTOR  

▪ For more on plagiarism and how to avoid it, see the following websites: 

http://www.utoronto.ca/writing/plagsep.html 

▪ http://www.lemoyne.edu/library/plagiarism/ 

● Academic Accommodations - If you have a disability and need classroom 
accommodations, please contact The Center for Accommodations and Support Services 
(CASS) at 747-5148, or by email to cass@utep.edu, or visit their office located in UTEP 
Union East, Room 106. For additional information, please visit the CASS website at 
www.sa.utep.edu/cass. 

 

Communication with the Instructor 

● Communication with the instructor is encouraged. 

● Acceptable communication with the instructor and teaching assistant includes emails, 

office hour visits, before and after class, and appointments. 

● Email is my preferred method of communication. I will attempt to respond to emails 

within 48 hours of receipt. Students are encouraged to use their official UTEP email 

accounts. Emails from questionable addresses (example: kinkychick18@hotmail.com or 

hotdude69@yahoo.com) may be ignored.  

http://sa.utep.edu/osccr/academic-integrity/
http://www.utoronto.ca/writing/plagsep.html
http://www.utoronto.ca/writing/plagsep.html
http://www.lemoyne.edu/library/plagiarism/


● The instructor’s role is to not only convey the information to the class, but also to guide 

students in their education. Any questions, comments or concerns are encouraged. 

Course Schedule  

Date Day Topic/Reading Assignment Due Leader 

08/28/2017 M Introductions   

08/30/2017 W Watson Chapter 1 Reaction #1  

09/04/2017 M Labor Day – No Class   

09/06/2017 W Watson Chapter 2 & Coan (2010) Reaction #2 Angel & Nick 

09/11/2017  Week 3: Structure & Environmental 

Influences 
Reaction #3 

 

09/13/2017  Structure of Emotion: Russell & Barrett (1999) 

Watson Chapter 3 
 Rubi 

 

09/18/2017  Week 4: Cycles & Disposition Reaction #4  

09/20/2017  Watson Chapter 4 & 5  Jacqueline  

Candice  

09/25/2017  Week 5: Temperment & Well-being Reaction #5  

09/27/2017  Watson Chapter 6 & 7  Jessica & Melissa 

10/02 & 10/04  Week 6: Psychopathology and Mental Health Reaction #6  

  Watson Chapter 8 

Watson Chapter 9 
 Karla 

Nathalie 

10/09 & 10/11  
Week 7: Emotional Understanding Reaction #7 

 

  

Mayer, Roberts, & Barsade (2008) 

Fetterman et al. (2016)  

Dessaray 

Ileana 

10/16 & 10/18  Week 8: Regulation Reaction #8  

  
Gross & Thompson (‘07),Carver & Scheier (‘90) 

Higgins (1998) 
 Shelby & Ariel 

Jonathan 

10/23 & 10/25  Week 9: Conflict & Self Conscious Emotions Reaction #9  

  Miller (1944)/Gray, Ozer, & Rosenthal (2017) 

Tangney (1995) 
 Dessaray  

Shelby 

10/30 & 11/01  Week 10: Happiness & Meaning Reaction #10  

  Ryff & Singer (2008) 

Kashdan (2008)/Abeyta et al. (2015) 
 Jonathan 

Nick 

11/06 & 11/08  Week 11: Anger & Anxiety Reaction #11  

  
Berkowitz (1990)Wilkowski & Robinson (2010) 

MacLeod (1999)/Lang (1995 
 

Melissa & Rubi 

Candice 

11/13 & 11/15  Week 12: Student Choices Reaction #12  

  
Student 1 & 2: Dessaray & Ileana 

Student 3 & 4: Jacqueline & Ariel 
 

Karla & Jessica 

Angel & Nick 

11/20 & 11/22  Week 13: Student Choices Reaction #13  

  
Student 1 & 2: Angel & Nick 

Student 3 & 4: Karla & Jessica 
 

Ileana & Ariel 

Dessaray & Jacqueline 

11/27 & 11/29  Week 14: Student Choices Reaction #14  

  
Student 1 & 2: Nathalie 

Student 3 & 4: Shelby & Candice 
 

Melissa & Jessica 

Rubi & Jonathan 

12/04 & 12/06  Week 15: Student Choices Reaction #15  

  
Student 1 & 2: Rubi & Jonathan 

Student 3 & 4: Melissa 
 

Shelby & Candice 

Nathalie 

12/11/2017 M No class 
Grant Proposals 

Due 

 



*This course schedule and reading list should be considered tentative. Changes are likely. If 

changes do occur, students will be notified in a timely manner.  



Full references for Readings in Order 

Russell, J. A., & Barrett, L. F. (1999). Core affect, prototypical emotional episodes, and other 

things called emotion: Dissecting the elephant. Journal of Personality and Social 

Psychology, 76, 805-819. 

Coan, J. A. (2010). Emergent ghosts of the emotion machine. Emotion Review, 2, 274-285. 

Mayer, J. D., Roberts, R. D., & Barsade, S. G. (2008). Human abilities: Emotional intelligence. 

Annu. Rev. Psychol., 59, 507-536. 

Fetterman, A. K., Bair, J. L., Werth, M., Landkammer, F., & Robinson, M. D. (2016). The scope 

and consequences of metaphoric thinking: Using individual differences in metaphor 

usage to understand the utility of conceptual metaphors. Journal of Personality and 

Social Psychology, 110, 458-476. 

Gross, J. J., & Thompson, R. A. (2007). Emotion regulation: Conceptual foundations. 

Carver, C. S., & Scheier, M. F. (1990). Origins and functions of positive and negative affect: A 

control-process view. Psychological review, 97(1), 19. 

Higgins, E. T. (1998). Promotion and prevention: Regulatory focus as a motivational principle. 

In M. P. Zanna (Ed.), Advances in experimental social psychology (Vol. 30, pp. 1-46). 

New York: Academic Press.  

Miller, N. E. (1944). Experimental studies of conflict. In: J. M. Hunt (Ed.), Personality and the 

behavior disorders (pp. 431-465). Oxford, England. Ronald Press. 

Gray, J. S., Ozer, D. J., & Rosenthal, R. (2017). Goal conflict and psychological well-being: A 

meta-analysis. Journal of Research in Personality, 66, 27-37. 

Tangney, J. P. (1995). Shame and guilt in interpersonal relationships. In: J. P. Tangney & K. W. 

Fischer (Eds.), Self-conscious emotions: The psychology of shame, guilt, embarrassment, 

and pride (pp. 114-139). New York: Guilford Press. 

Ryff, C. D., & Singer, B. H. (2008). Know thyself and become what you are: A eudaimonic 

approach to psychological well-being. Journal of Happiness Studies, 9, 13-39. 

Kashdan, T. B., Biswas-Diener, R., & King, L. A. (2008). Reconsidering happiness: The costs of 

distinguishing between hedonics and eudaimonia. The Journal of Positive Psychology, 3, 

219-233. 

Abeyta, A. A., Routledge, C., Juhl, J., & Robinson, M. D. (2015). Finding meaning through 

emotional understanding: Emotional clarity predicts meaning in life and adjustment to 

existential threat. Motivation and Emotion, 39(6), 973-983. 

Berkowitz, L. (1990). On the formation and regulation of anger and aggression: A cognitive-

neoassociationistic analysis. American Psychologist, 45, 494-503. 

Wilkowski, B. M., & Robinson, M. D. (2010). The anatomy of anger: An interactive cognitive 

model of trait anger and reactive aggression. Journal of Personality, 78, 9-38. 

MacLeod, C. (1999). Anxiety and anxiety disorders. In: T. Dalgleish & M. J. Power (Eds.), 

Handbook of cognition and emotion (pp. 447-477). Chichester, England: John Wiley & 

Sons. 

Lang, P. J. (1995). The emotion probe: Studies of motivation and attention. American 

Psychologist, 50, 372-385. 



Each breadth course will be taught by a Psychology faculty member with special expertise 
in the topic being covered.  A faculty member who wishes to offer a breadth course must 
submit a proposed syllabus to the Psychology Department's Graduate Program 
Committee (GPC) for approval.  The GPC will review the proposal to determine if it meets 
the criteria for a breadth course.  Specifically, a breadth course is expected to (a) involve 
broad reading by students in a basic or foundational area of psychology, (b) require 
students to produce a major writing project, such as an article or review, and (c) set high 
expectations for student effort and performance. 
 
If a proposed course does not meet the criteria for a breadth course, it may still be offered 
as a Special Topics course, as described in a separate section of the present proposal.  

 



Course Add Form 

 
Course Information 

 
Subject Prefix and #:    PSYC 6368  TCCN (If applicable)     
 

Title (29 characters or fewer): Spcl Topics: Cognitive Psych 
 
Dept. Administrative Code:  Psychology  CIP Code  42.0101.00  
 
Course Level (UG, GR, DR, or SP):  GR 
 
Will this course be taught during a part of term in addition to a full 16-week term?  (Y/N): No 
               
If so, what term length will this course be taught in?  (e.g., 8 weeks)     
 
How many times may the course be taken for credit? (Please indicate 1-9 times): 5 
 
Should the course be exempt from the “Three Repeat Rule?” (Y/N):  Yes 
 
Grading Mode:   XXX  Standard _____ Pass/Fail _____ Audit  
 
Description (600 characters maximum): 

A graduate course that (a) provides advanced study of contemporary problems and issues in 

selected topics in cognitive psychology, but (b) has not been approved by the Psychology 

Department as fulfilling the requirements of a Breadth Course.  May be repeated when topics 

vary.   

Contact Hours (per week): 3   Lecture Hours  
 
Types of Instruction (Schedule Type): (Underline all types of instruction which reflect how 
the course should be scheduled in Banner.): 

A Lecture   H Thesis 
B Laboratory   I Dissertation 
C Practicum   K Lecture/Lab Combined 
D Seminar   O Discussion or Review (Study Skills) 
E Independent Study  P Specialized Instruction 
F Private Lesson   Q Student Teaching 

        
Equivalent Courses 

 
Course Number 

 N/A 

  

  
Prerequisite Course(s) 

    
Course Number Concurrent Enrollment 

Permitted? (Y/N) 
Minimum Grade 

Required 

 N/A     



 
 
Corequisite Course(s): 

 
Course Number 

 N/A 

 
Restrictions 

 
Indicate which of the following registration restrictions should be implemented: 
 
 

Restriction Yes/No 

Departmental Approval No 

 
 

Restriction Yes/No Test Name Minimum Score 

Placement Test   No   

 
 

Restriction Yes/No Majors Permitted 

Major No  

 
 

Restriction Yes/No Classes Permitted 

Classification   

 

 
Rationale for Adding the Course 

 
The UTEP Department of Psychology frequently offers graduate courses on Special 
Topics in Social-Cultural Psychology, Cognitive Psychology, or Behavioral Neuroscience.  
Even though these Special Topics courses are highly diverse in content, they are always 
offered under the same course number and course name:  PSYC 5355. Seminar in General 
Psychology. 
 
The Psychology Department would like to subdivide PSYC 6355, Seminar in General 
Psychology, into four separate Special Topics courses, so that the course names reflect 
the areas of psychology that are covered: 
 

(1) PSYC 6368    Spcl Topics: Cognitive Psych 
(2) PSYC 6328    Spcl Topics: Soc/Cultrl Psych 
(3) PSYC 6378    Spcl Topics: Behavrl Neurosci 
(4) PSYC 6358    Spcl Topics: Psychology 

 
The first three Special Topics courses in this list refer to "Cognitive Psychology," "Social-
Cultural Psychology," and "Behavioral Neuroscience," because these three areas of 
psychology are basic to the discipline of Psychology and account for most Special Topics 
graduate courses offered in our Department.  The fourth Special Topics class in the list 
refers to "Psychology" and is included to accommodate Special Topics courses that do 
not fall within these three basic areas of psychology. 
 



The Psychology Department also offers graduate Breadth Courses.  Breadth Courses are 
especially rigorous Special Topics courses that must be reviewed and approved by the 
Department's Graduate Program Committee.  The four Special Topics courses listed here, 
including PSYC 6368 Spcl Topics: Cognitive Psych, are not intended to be Breadth 
Courses.  That is, courses designated with the title "Special Topics" cover advanced 
topics in a manner appropriate for graduate study, but the writing and work requirements 
are generally not as demanding as the writing and work requirements of Breadth Courses. 
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SAMPLE SYLLABUS 

PSYC 6368: SPCL TOPICS: COGNITIVE PSYCH 

TOPIC: COGNITIVE NEUROSCIENCE 

 

COURSE INFORMATION 

Course Title: Cognitive Neuroscience 

Meeting Times: Mondays and Wednesdays, 1:30 pm to 2:50 pm 

Location: Psychology Building, Room 310 

Prerequisites: PSYC 3101 and PSYC 3201, minimum grade of C (undergraduate students only) 

 

INSTRUCTOR INFORMATION 

Instructor Name: Dr. Veronica Whitford 

Office Hours: Mondays and Wednesdays, 5:00 pm to 6:00 pm (or by appointment) 

Office Location: Psychology Building, Room 103 

Telephone: (915) 747-7514 

Email: vwhitford@utep.edu 

 

COURSE DESCRIPTION 

This course will introduce students to the cognitive and neural processes involved in language, 

memory, executive function, vision, motor control, and spatial navigation. It will cover gross 

human brain anatomy, experimental methods used in cognitive neuroscience research, and 

several neurological conditions/disorders. 

 

LEARNING OBJECTIVES & OUTCOMES 

By the end of the course, students should have an in-depth understanding of the human brain’s 

structure and functions, research methods used to study the human brain and its neuro-cognitive 

processes, and the neurological conditions associated with disrupted neuro-cognitive processes. 

They will have gained experience reading, evaluating, and presenting primary research, as well 

as making their own research proposals. 



 
University of Texas at El Paso 

2 | P a g e  

 

REQUIRED READINGS 

Students will be responsible for reading articles from primary sources. These articles are 

available on Blackboard. 

No textbooks are required for this course. However, students might find the following textbook 

useful:  

 Gazzaniga, M. S., Ivry, R., & Mangun, G. R. (2013). Cognitive Neuroscience: The 

Biology of the Mind (4th Edition). New York, NY: W.W. Norton. 

 

LECTURES 

A tentative schedule of lecture topics can be found on the last page of this syllabus. 

 

GRADING 

 Because this course includes both undergraduate and graduate students, the evaluations 

will be tailored to each group (detailed below). 

 

 Reaction Papers (35%): Students will be asked to read a series of journal articles (the 

articles are available on Blackboard), briefly summarize the articles in their own words, 

and provide 3-5 discussion questions (to help generate class discussion). The reaction 

papers should be 1-page max in length, single-spaced with 1-inch margins, and printed 

out in Times New Roman font (with full names and student IDs on them). Students will 

submit a reaction paper each class with scheduled student presentations; however, they 

are not required to submit one on the day they are presenting. As can be seen on the 

tentative class schedule, there are 9 scheduled student presentations. Students will be 

required to submit 7 reaction papers, worth 5% each (7 x 5% = 35%). 

 

 Article Presentations (20%): Students will be asked to give oral presentations (in 

PowerPoint format) on the above-mentioned journal articles. Undergraduate students will 

give 1 presentation (1 x 20% = 20%), and graduate students will give 2 presentations (2 x 

10% = 20%). 

 

 Attendance/Participation (15%): Because this is a seminar course, students are 

encouraged to attend and actively participate in course discussions. 
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 Final Paper (30%): Students will be asked to submit a final paper, in the form of a 

grant proposal. Students must come up with a research question related to the topics 

covered in the course, perform a literature review, and propose how they would address 

the research question using one (or a combination) of the neuroimaging methods covered 

in the course. Examples/templates for the grant proposal will be given well before the due 

date. All proposals should be properly referenced, using APA format (please do not 

plagiarize). For undergraduate students: your proposals must be 1-2 pages in length 

(plus 1 page of references max). For graduate students: your proposals must be 3-4 

pages in length (plus 1-2 pages of references max). All proposals should be single-spaced 

with 1-inch margins, and printed out in Times New Roman font (with full names and 

student IDs on them). The proposals are due in class on the last day of class:     

December 6, 2017. 

 

 Letter grades for this course will be assigned as follows: 

 

A B C D F 

90-100% 80-89% 70-79% 60-69% 59% or less 

 

 

Note: If you know that you will be missing a class because of: (1) exceptional circumstances; (2) 

attendance at an intercollegiate athletic activity; or (3) any other university-sponsored activity, 

please inform me at least a week (7 days) in advance, so that I can make arrangements with you. 

 

 

COURSE WITHDRAWL 

The last day to drop or withdraw from this course and receive a “W” grade on your transcript is 

November 3, 2017. After this date, a “W” grade can only be assigned by the Dean of the 

College, and will only be granted under exceptional circumstances.  

 

CLASSROOM ETIQUETTE 

Electronic devices (laptop computers, tablets, cell phones, etc.) are allowed in the classroom 

insofar as they are used for class-related purposes only. Please set your electronic devices to 

silent mode. If you need to take an emergency call, please leave the classroom to do so. 

Disruptive behavior may be grounds for your removal from the classroom and may result in 

disciplinary action. 
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CHEATING/PLAGIARISM & ACADEMIC DISHONESTY STATEMENTS 

 Cheating/Plagiarism: Cheating is unethical and not acceptable. Plagiarism is using 

information or original wording in a paper without giving credit to the source of that 

information or wording: it is also not acceptable. Do not submit work under your name 

that you did not do yourself. You may not submit work for this class that you did for 

another class. If you are found to be cheating or plagiarizing, you will be subject to 

disciplinary action, per UTEP catalog policy. For further information, refer to: 

http://www.utep.edu/dos/acadintg.htm 

 

 Academic Dishonesty:  Students at UTEP are expected to behave in a manner that 

supports the integrity of the academic system. Cheating, plagiarism and collusion are 

prohibited, and will result in disciplinary action. Such behaviors include, but are not 

limited to: copying the work of another student, providing answers to another student, 

and having inappropriate materials during an exam. Violations will be reported to the 

Dean of Students. 

 

 A zero-tolerance policy for plagiarism will be applied. Please ask me if you have any 

questions or visit: http://www.plagiarism.com. 

 

 

DISABILIITIES STATEMENT 

I will make any reasonable accommodations for students with limitations due to disabilities, 

including learning disabilities. Please see me personally before or after class in the first two 

weeks or make an appointment, to discuss any special needs you might have. If you have a 

documented disability and require specific accommodations, you will need to contact the Center 

for Accommodations and Support Services (CASS) in the East Union Bldg., Room 106 within 

the first two weeks of classes. CASS can also be reached in the following ways: 

 Web: sa.utep.edu/cass 

 Phone: (915) 747-5148 voice or TTY 

 Fax: (915) 747-8712 

 Email: cass@utep.edu 
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ADDITIONAL RESOURCES FOR STUDENTS 

Everyone here at UTEP is committed to your academic success and personal well-being. Please 

take advantage of these resources if you need them: 

 Financial Resources (including emergency loans): 

http://academics.utep.edu/Default.aspx?alias=academics.utep.edu/payingforcollege 

 

 Technology Support (services for anything technology-related): 

http://admin.utep.edu/Default.aspx?tabid=74092 

 

 Student Counseling Center (services for mental health and test anxiety):  

http://sa.utep.edu/counsel/ 

 

 Student Support Services (general services, including study skills): 

http://studentaffairs.utep.edu/Default.aspx?tabid=73311 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

NOTE: This syllabus is subject to change without prior notice. By enrolling in this course, 

you agree to all the conditions of this syllabus. 
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TENATATIVE CLASS SCHEDULE 

 

WEEK TOPIC COVERED 

1 
08/28 Introduction 

08/30 Human Neuroanatomy 

2  
09/04 No Class (Labor Day) 

09/06 Human Neuroanatomy 

3  
09/11 Human Neuroanatomy/Brain Lesions 

09/13 Human Brain Development 

4 
09/18 Neuroimaging Methods 

09/20 Neuroimaging Methods 

5 
09/25 Neuroimaging Methods 

09/27 Neuroimaging Methods 

6 

10/02 Language Disorders 

10/04 
**Student Presentations** 

 

7 

10/09 Apraxia & Other Motor Disorders 

10/11 
**Student Presentations** 

 

8 

10/16 Frontal Lobes/Executive Functions 

10/18 
**Student Presentations** 

 

9 

10/23 Memory Disorders 

10/25 
**Student Presentations** 

 

10 

10/30 Visuo-Perceptual Disorders 

11/01 
**Student Presentations** 

 

11 

11/06 Somatosensory Disorders 

11/08 
**Student Presentations** 

 

12 

11/13 Spatial Disorders 

11/15 
**Student Presentations** 

 

13 

11/20 Mild Cognitive Impairment & Dementia 

11/22 
**Student Presentations** 

 

14 

11/27 Mental Illness 

11/29 
**Student Presentations** 

 

15 
12/04 No Class – Work on Final Paper 

12/06 Final Paper Due in Class 

 

** = REACTION PAPERS ALSO DUE 

 

Have a wonderful semester! 
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Course Information 

 
Subject Prefix and #:    PSYC 6328  TCCN (If applicable)     
 

Title (29 characters or fewer): Spcl Topics: Soc/Cultrl Psych 
 
Dept. Administrative Code:  Psychology  CIP Code  42.0101.00  
 
Course Level (UG, GR, DR, or SP):  GR 
 
Will this course be taught during a part of term in addition to a full 16-week term?  (Y/N): No 
               
If so, what term length will this course be taught in?  (e.g., 8 weeks)     
 
How many times may the course be taken for credit? (Please indicate 1-9 times): 5 
 
Should the course be exempt from the “Three Repeat Rule?” (Y/N):  Yes 
 
Grading Mode:   XXX  Standard _____ Pass/Fail _____ Audit  
 
Description (600 characters maximum): 

A graduate course that (a) provides advanced study of contemporary problems and issues in 

selected topics in social or cultural psychology, but (b) has not been approved by the Psychology 

Department as fulfilling the requirements of a Breadth Course.  May be repeated when topics 

vary.   

Contact Hours (per week): 3   Lecture Hours  
 
Types of Instruction (Schedule Type): (Underline all types of instruction which reflect how 
the course should be scheduled in Banner.): 

A Lecture   H Thesis 
B Laboratory   I Dissertation 
C Practicum   K Lecture/Lab Combined 
D Seminar   O Discussion or Review (Study Skills) 
E Independent Study  P Specialized Instruction 
F Private Lesson   Q Student Teaching 

        
Equivalent Courses 

 
Course Number 

 N/A 

  

  
Prerequisite Course(s) 

    
Course Number Concurrent Enrollment 

Permitted? (Y/N) 
Minimum Grade 

Required 

 N/A     



 
 
Corequisite Course(s): 

 
Course Number 

 N/A 

 
Restrictions 

 
Indicate which of the following registration restrictions should be implemented: 
 
 

Restriction Yes/No 

Departmental Approval No 

 
 

Restriction Yes/No Test Name Minimum Score 

Placement Test   No   

 
 

Restriction Yes/No Majors Permitted 

Major No  

 
 

Restriction Yes/No Classes Permitted 

Classification   

 

 
Rationale for Adding the Course 

 
The UTEP Department of Psychology frequently offers graduate courses on Special 
Topics in Social-Cultural Psychology, Cognitive Psychology, or Behavioral Neuroscience.  
Even though these Special Topics courses are highly diverse in content, they are always 
offered under the same course number and course name:  PSYC 5355. Seminar in General 
Psychology. 
 
The Psychology Department would like to subdivide PSYC 6355, Seminar in General 
Psychology, into four separate Special Topics courses, so that the course names reflect 
the areas of psychology that are covered: 
 

(1) PSYC 6368    Spcl Topics: Cognitive Psych 
(2) PSYC 6328    Spcl Topics: Soc/Cultrl Psych 
(3) PSYC 6378    Spcl Topics: Behavrl Neurosci 
(4) PSYC 6358    Spcl Topics: Psychology 

 
The first three Special Topics courses in this list refer to "Cognitive Psychology," "Social-
Cultural Psychology," and "Behavioral Neuroscience," because these three areas of 
psychology are basic to the discipline of Psychology and account for most Special Topics 
graduate courses offered in our Department.  The fourth Special Topics class in the list 
refers to "Psychology" and is included to accommodate Special Topics courses that do 
not fall within these three basic areas of psychology. 
 



The Psychology Department also offers graduate Breadth Courses.  Breadth Courses are 
especially rigorous Special Topics courses that must be reviewed and approved by the 
Department's Graduate Program Committee.  The four Special Topics courses listed here, 
including PSYC 6328 Spcl Topics: Soc/Cultrl Psych, are not intended to be Breadth 
Courses.  That is, courses designated with the title "Special Topics" cover advanced 
topics in a manner appropriate for graduate study, but the writing and work requirements 
are generally not as demanding as the writing and work requirements of Breadth Courses. 



Sample Syllabus 

PSYC 6328: Spcl Topics: Soc/Cultrl Psych 

Topic: Attitudes and Attitude Measurement 
 

 

Professor: Stephen L. Crites, Jr., Ph.D. 

Office: 222D Psychology Building 

E-mail: scrites@utep.edu Phone: 747-6571 

Office Hours: by appointment 

 

Text: None – The reading materials for this course will be theoretical and empirical articles. I 

will either send you electronic copies via e-mail or place the articles in a folder in the main office 

so you can make photocopies at your convenience. 

 

Course Overview: The objective of this course is to review the current attitude theory. Attitudes 

are an integral construct in many areas of contemporary research – marketing and consumer 

behavior, eating, health, prejudice, self-perception, interpersonal relations, jury decision 

making, politics, etc. This class will review: what attitudes are and how do they relate to other 

psychological constructs (e.g., personality, emotion, mood, stereotypes, and beliefs); how 

attitudes are measured (including instances in which people do not wish to report their 

attitudes); the mechanisms through which attitudes can be changed; ways in which attitudes 

guide thinking and behavior, and other issues that are relevant to attitude theory. 

 

Classroom Procedures: This is a seminar course and class participation is a necessary and 

essential part of the course. To help facilitate classroom discussion and participation, you will be 

required to complete a thought paper over the assigned reading(s) before each class. In addition 

to the standard classroom participation and though papers, each student will select a relevant 

article for inclusion in the course, write a formal paper on this article, and guide discussion of 

this article during one class period. 

 

Grades: Grades will be based on the thought papers and class participation (50%), one formal 

paper (30%), and your classroom guided discussion (20%). 

 

Thought Papers: You must complete a single thought paper (1 to 2 pages) for each day’s reading 

assignment. These papers are due 1 hour before class starts (e-mail them to me). The objective 

of these papers is to encourage you to think critically about the reading(s) and think about how 

ideas in the readings relate to your own research interests. There are no formal rules regarding 

the content or format of these papers. You may write about any topic or idea that occurred to 

you based on the reading(s) – ideas that were unclear, ideas on which you agree or disagree 

with the author(s), research ideas related to the readings, thoughts about the practical 

importance of findings or ideas, ideas about how certain ideas might extend to other research 

domains, etc. 
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Formal Paper and Classroom Guided Discussion: Each student is responsible for selecting a 
relevant article, writing a formal paper on this article, and guiding discussion of this article 
during one class period. The article can be any scientific article that is relevant to the course. 
Identify an article that interests you and check with me to make sure it is fine. Then make it 
available to the entire class so everyone can read it before your assigned class discussion period
(about 1 week prior to class). One week before your assigned class, you will need to turn-in a 
formal paper in which you provide a critical and reasoned analysis of you selected article. I 
will provide you written feedback on this paper so you can revise and re-submit it.

Schedule:  

Wee
k Day Topic Readings

1/20 W Course Overview
1/26 M What are Attitudes? (Eagly & Chaiken, 2007)

W What are Attitudes? (Fazio, 2007)
2/2 M Attitude Measures (Schwarz, 2008)

W Attitude Measures (Devos, 2008)
2/9 M Attitudes & Automaticity (Gawronski & Cesario, 2013)

W Attitudes & Behavior (Fazio, 1990)
2/16 M Attitudes & Behavior (Cameron, Brown-Iannuzzi, & Payne, 2012)

W Changing Attitudes (Bohner, Erb, & Siebler, 2008)
2/23 M Changing Attitudes (Tormala, Clarkson, & Petty, 2006)

W Kidder – Moral attitudes (Day, Fiske, Downing, & Trail, 2014)
3/2 M Affect (Huntsinger, Isbell, & Clore, 2014)

W Cultural Attitudes (Riemer, Shavitt, Koo, & Markus, 2014)
3/9 M Spring Break

W Spring Break
3/16 M Attitudes & Perception (Young, Ratner, & Fazio, 2014)

W Attitude Generalization (Ranganath & Nosek, 2008)
3/23 M Peterson – Attitude Learning (Eiser, Shook, & Fazio, 2007)

W Llanes – Cognitive Dissonance (Ent & Gerend, 2015)
3/30 M Ranadive – Legal Attitudes (Cohn, Bucolo, Rebellon, & Van Gundy, 2010)

W Mancera – Family Violence (Markowitz, 2001)

4/6 M Reyes – disease avoidance

(Huang, Sedlovskaya, Ackerman, & Bargh, 
2011)

W Penalver – memory impairment (Haddock, Newson, & Haworth, 2011)

4/13 M Frankowski – political attitudes

(Nail, McGregor, Drinkwater, Steele, & 
Thompson, 2009)

W Coffman – Vaccination attitudes

(Okoronkwo, Sieswerda, Cooper, Binette, & 
Todd, 2012)

4/20 M Villalobos – Attitudes toward alcohol (Houben, Havermans, & Wiers, 2010)
W Aguirre-Polanco – Innovation Attitudes (Musteen, Barker III, & Baeten, 2010)

4/27 M Nunez – self evaluation (Buhrmester, Blanton, & Swann, 2011)
W TBA TBA
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If so, what term length will this course be taught in?  (e.g., 8 weeks)     
 
How many times may the course be taken for credit? (Please indicate 1-9 times): 5 
 
Should the course be exempt from the “Three Repeat Rule?” (Y/N):  Yes 
 
Grading Mode:   XXX  Standard _____ Pass/Fail _____ Audit  
 
Description (600 characters maximum): 

A graduate course that (a) provides advanced study of contemporary problems and issues in 

selected topics in behavioral neuroscience, but (b) has not been approved by the Psychology 

Department as fulfilling the requirements of a Breadth Course.  May be repeated when topics 

vary.   

Contact Hours (per week): 3   Lecture Hours  
 
Types of Instruction (Schedule Type): (Underline all types of instruction which reflect how 
the course should be scheduled in Banner.): 

A Lecture   H Thesis 
B Laboratory   I Dissertation 
C Practicum   K Lecture/Lab Combined 
D Seminar   O Discussion or Review (Study Skills) 
E Independent Study  P Specialized Instruction 
F Private Lesson   Q Student Teaching 

        
Equivalent Courses 

 
Course Number 

 N/A 

  

  
Prerequisite Course(s) 

    
Course Number Concurrent Enrollment 

Permitted? (Y/N) 
Minimum Grade 

Required 

 N/A     



 
 
Corequisite Course(s): 

 
Course Number 

 N/A 

 
Restrictions 

 
Indicate which of the following registration restrictions should be implemented: 
 
 

Restriction Yes/No 

Departmental Approval No 

 
 

Restriction Yes/No Test Name Minimum Score 

Placement Test   No   

 
 

Restriction Yes/No Majors Permitted 

Major No  

 
 

Restriction Yes/No Classes Permitted 

Classification   

 

 
Rationale for Adding the Course 

 
The UTEP Department of Psychology frequently offers graduate courses on Special 
Topics in Social-Cultural Psychology, Cognitive Psychology, or Behavioral Neuroscience.  
Even though these Special Topics courses are highly diverse in content, they are always 
offered under the same course number and course name:  PSYC 5355. Seminar in General 
Psychology. 
 
The Psychology Department would like to subdivide PSYC 6355, Seminar in General 
Psychology, into four separate Special Topics courses, so that the course names reflect 
the areas of psychology that are covered: 
 

(1) PSYC 6368    Spcl Topics: Cognitive Psych 
(2) PSYC 6328    Spcl Topics: Soc/Cultrl Psych 
(3) PSYC 6378    Spcl Topics: Behavrl Neurosci 
(4) PSYC 6358    Spcl Topics: Psychology 

 
The first three Special Topics courses in this list refer to "Cognitive Psychology," "Social-
Cultural Psychology," and "Behavioral Neuroscience," because these three areas of 
psychology are basic to the discipline of Psychology and account for most Special Topics 
graduate courses offered in our Department.  The fourth Special Topics class in the list 
refers to "Psychology" and is included to accommodate Special Topics courses that do 
not fall within these three basic areas of psychology. 
 



The Psychology Department also offers graduate Breadth Courses.  Breadth Courses are 
especially rigorous Special Topics courses that must be reviewed and approved by the 
Department's Graduate Program Committee.  The four Special Topics courses listed here, 
including PSYC 6378 Spcl Topics: Behavrl Neurosci, are not intended to be Breadth 
Courses.  That is, courses designated with the title "Special Topics" cover advanced 
topics in a manner appropriate for graduate study, but the writing and work requirements 
are generally not as demanding as the writing and work requirements of Breadth Courses. 



 

 

SAMPLE SYLLABUS 
PSYC 6378:  SPCL TOPICS: BEHAVRL NEUROSCI 

TOPIC: PSYCHOBIOLOGY 
 

COURSE OUTLINE  
University of Texas at El Paso 

 
 
Instructor:  Eddie Castañeda, Ph.D.          Office:   Psychology Bldg., 117 
Phone:        747-6558   
e-mail:         ecastaneda9@utep.edu  Office Hrs:       M:    1:00 pm -  3:00 pm 
          T, Th:  11:00 am -12:00 pm 
Class Time:  MW, 10:30 – 11:50 pm          W:    1:30 pm - 2:30 pm  
Location:  PSYC 307             also by appointment 

 
 
 
Course Description: 
This course is entitled psychobiology, but could also be called behavioral neuroscience, physiological 
psychology, biopsychology, brain and behavior, or perhaps behavioral biology.  These terms describe an 
area of study concerned with biological explanations of perception, cognition and behavior.  The organ 
responsible for these functions is the brain, and therefore this course deals with how the brain is 
organized to control and produce behavior.  By its nature, physiological psychology is a very 
interdisciplinary area, and our discussions will include introductory neuroanatomy, neurochemistry, 
neurophysiology and neuropharmacology.  Some background in biology, physiology or microbiology is 
not imperative but it is helpful.  The goal of this course is to introduce you to basic concepts in these 
disciplines as they relate to behavior.  Psychobiology, and the neurosciences in general, are relatively 
new and very rapidly developing areas.  Most of the questions posed do not yet have answers!  This 
makes study in the area particularly exciting, but at the same time difficult.  To do well in this course, you 
should be prepared to commit an above average amount of time. 
 
The course will consist of three major parts.  First, basics in cellular/neural structure and function, 
neuroanatomy, and psychopharmacology will be covered.  Next, basic sensory (i.e., visual) and motor 
systems will be introduced.  Last, some advanced topics in psychobiology will be surveyed.  Upon 
succeeding in this course, you will finish the semester with a fundamental understanding of the principles 
of behavioral neuroscience, you will be well prepared to study advanced concepts, and you will have a 
good appreciation for the nature of a research career in behavioral neuroscience. 
 
 
 
Required Text: 
 
Revel for Physiology of Behavior (Access Code) 12th Edition, N.R. Carlson (2017) 
Pearson Education Inc. (ISBN: 9780134320823) 
 - This is only an electronic access to the text – NO hard copy of the book 
 
Physiology of Behavior (loose pgs)(w/ REVEL Access) 12th Edition, N.R. Carlson (2017) 
Pearson Education Inc. (ISBN: 9780134651576) 

– This comes with a hard copy of the book plus electronic access 
 

mailto:ecastaneda9@utep.edu
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NOTE:  You must purchase REVEL to access on-line chapter tests required for part of your grade 
Grading, Exams and Rules 
This is a lecture format course. Class attendance, though not recorded, does benefit exam performance.  
You are responsible for all lecture material.  Lecture notes are on Blackboard. 
 
Grade Point Distribution: N       Individ Wt       Total Pcnt Wt 
In-Class Quizzes  3 X   2% =    6% 
Out-of-Class Quizzes  9 X   1% =    9% 
Exams    3 X 25% =   75% (1 of 1st 3 Exams will be dropped) 
Term Paper   1 X 10% =  10% 
      Total:  100% 
In-Class Quizzes.  Three research publications will be assigned for reading randomly during the 
semester.  You will receive a week’s notice for the in-class quiz related to each outside reading 
(2% each = 6% of final grade). 
 
Out-of-Class Quizzes.  REVEL, the on-line resource available with the text, provides chapter quizzes 
(1% each) that will be graded.  9 chapters = 9 quizzes = 9% of final grade.  These quizzes must be 
completed BEFORE MIDNIGHT OF THE FRIDAY BEFORE relevant exams are administered, unless 
the instructor specifies otherwise. There will be no in-class lecture on Chapter 5:  Methods & Strategies 
of Research.  These are meant to help you study, so they should really be completed much earlier. 
 
Exams.  Tests will cover material presented in class and additional material from the required readings 
that will be specifically designated during lecture.  Exams are technically not comprehensive but you will 
find that material in later tests builds on previous concepts.  The exams will be administered only on the 
dates specified in the lecture outline (see p. 4).  The 4th exam will be given on the date set by the 
university for the final exam. 
The top 2 grades of the 1st 3 exams will be used for 50% of grade; the 4th Exam completes the last 25% 
of the total 75% of your course grade.  You must take the 4th exam to pass the course, regardless of 
what your grade is coming into this last exam. 
NOTE: Once the first person leaves the exam, there is NO LATE ENTRY after this timepoint. 
 
Absence During Exams.  There are no make-up exams.  You may miss one of the first three exams.  
Look at the exam schedule now and make sure you can attend class during test days, including Exam 4 
(see p. 4).  If you cannot attend class on test days, you should drop this class now. You must take Exam 
4 to pass the course. 
 
Term Paper.  A maximum 3-page review of one research article about a current topic in BEHAVIORAL 
NEUROSCIENCE will be submitted on November 6 (or earlier by your choice).  The term paper is over 
only one article - an experimental report from a peer-reviewed scientific journal.  The specific article you 
select must have been published on or after April 2017.  You will be given a list of acceptable peer-
reviewed journals from which to choose.  Some ideas for acceptable topics can be taken from your 
textbook (start with the Table of Contents, peruse the content in the chapters).  
 
The following are requirements for the term paper without exception (See p. 5): 
1) A photocopy of the abstract from the original manuscript is due on September 25 (or earlier by your 

choice).  The penalty for late submission of this term paper will be the loss of 10% points per day 
late.  After 3 days late, you lose all credit for this term paper. This photocopy of the abstract should 
show the following:  1) author(s), 2) manuscript title, 3) journal title, 4) volume number, 5) year of 
publication, 6) page numbers, and 7) your name and 8) student i.d. number. 
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Note 1:  The purpose of this requirement is to ensure you select an appropriate topic, a peer-
reviewed scientific manuscript (primary research article, not a review manuscript), and that you 
have the manuscript in hand. 
Note 2:  If your submission is not acceptable, you must submit a replacement by the next classtime 
after you receive feedback that your original submission is unacceptable. Only 3 chances are given 
to submit an appropriate article; after this you earn NO CREDIT for this assignment. 
 

2) Your term paper should summarize the following sections of the article: 
a) Introduction Section, summarize the basic issue/problem being investigated, including the 

experimental hypothesis being tested; if there are multiple hypotheses, select one; 
b) Methods Section, summarize at least one experiment reported in the manuscript.  From that one 

experiment clearly describe independent and dependent variables and techniques used;  
c) Results Section, describe the data relevant to your chosen hypothesis as presented in at least one 

graph or table and what effects were found in that illustration; 
d) Discussion Section, present the implications of the results as described by the author(s); 
e) Critical Assessment, (this is not a section found in an experimental report but an add-on by you).  

This last section is comprises 25% of your term paper grade.  You must provide a critical 
assessment about the paper that incorporates concepts you have learned in the course.  This 
section is not a simple reiteration of the authors’ own ideas.  It is your critique to describe a 
weaknesses, innovative strength, a theoretical or methodological issue that remains unresolved 
and could be used to guide future directions in this area of research.  Be specific about the 
concept and the page number in the text or class lecture notes that relate to your assessment. 

 
3) Include a photocopy of the complete journal article including references.  Article must include 

author(s), manuscript title, journal title, volume number, year of publication and page numbers.  If 
missing, 5% will be deducted if even one page is omitted. 

 
Formatting Requirements:  Typewritten, double-spaced, 1-inch margins all around, Arial font, font size 
12, and include titles for the major sections.  No handwritten reports are allowed.  Late papers will be 
assessed a one letter grade reduction per day up to 3 days; thereafter, a zero will be assigned as a 
grade.  Late days include any Saturday and Sunday following the due dates.  To certify when you 
submitted it, the paper must be submitted into the hands of the instructor; other forms of submission will 
be considered appropriately from the time the term paper is first encountered by the instructor.  Grading 
requirements regarding deadlines also apply to the Abstract (1 letter grade per day late). 
 
Statement on Fair Access to All Students.   If you have a disability and need classroom 
accommodations, please contact The Center for Accommodations and Support Services (CASS) at 747-
5148, or by email to cass@utep.edu, or visit their office located in UTEP Union East, Room 106.  For 
additional information, please visit the CASS website at www.sa.utep.edu/cass.   
The instructor is not qualified to make assessments on special needs, so to protect all parties CASS 
provides assessment and gives direction to optimize student needs in these cases. 
 
Academic Dishonesty.  Please refer to UTEP’s Policy Statement on Academic Dishonesty in the 
Handbook of Operating Procedures. It includes, but is not limited to, cheating, plagiarism, and collusion. 
Any act of academic dishonesty attempted by a UTEP student is unacceptable and will not be tolerated. 
Violations will be taken seriously and will be referred to the Dean of Students Office for possible 
disciplinary action. Students may be suspended or expelled from UTEP for such actions. Academic 
dishonesty is an assault upon the basic integrity and meaning of a University.  Cheating, plagiarism, and 
collusion in dishonest activities are serious acts which erode the University’s educational and research 
roles and cheapen the learning experience not only for the perpetrators, but also for the entire 
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community. It is expected that UTEP students will understand and subscribe to the ideal of academic 
integrity and that they will be willing to bear individual responsibility for their work. 
 
 
 
Grade Appeals.  To request reconsideration of a grade you must take the following steps. 

1) Review the assignment/test item and its instructions. 
2) Compare your work with the grading criteria, my comments, your textbook, and the instructions. 
3) Wait at least 24 hours after the grade is given. 
4) Submit an appeal in writing (typed, hard copy, absolutely no e-mail) within one week from the 

time the assignment or test is returned to the class (if absent on the day the assignment or test is 
returned, you forfeit your chance to appeal the grade). 

5) Provide a clear, well-written argument explaining why your answer is correct or how your work 
met the instructions and criteria.  This should most likely include a reference to a page in your 
textbook or another reputable source to back up your argument. 

NOTE:  An appeal does not necessarily equate to gaining points.  If all directions are followed, this 
only means I will carefully review your appeal. 
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PSYC4324 - Psychobiology 
 

Tentative Date Scheduled Lectures      Chapter 
 
Aug 28, 30 Introduction and Overview          1 
  Animals in Research 
  Mind/Brain Relations: History 
 
Sept 4 Labor Day – No Class! 
 
Sept 6, 11, 13, 18, 20, 25 Cells of the Nervous System          2 
  a) Communication Within a Neuron 

 b) Communication Between Neurons 
 
Sept 25 Abstracts for Term Paper Due (see instructions) 
  
Sept 27 Exam 1  Required Quizzes BEFORE Exam:  Chapters 1, 2, 5   
     NOTE: There is no lecture about Chapter 5 
 
Oct 2, 4, 9, 11 Structure of the Nervous System         3 
 
Oct 16, 18, 23, 25, 30  Psychopharmacology           4 
 
Nov 1 Exam 2   Required Quizzes BEFORE Exam:  Chapters 3, 4 
 
Nov 1 Course Drop Deadline 
 
Nov 6 Term Paper Due 
 
Nov 6, 8, 13, 15, 20 Organization of Sensory Systems – Vision        6 
 
Nov 22 Exam 3  Required Quizzes BEFORE Exam:  Chapters 6, 8 
    (SfN Conference) 
 
Nov 27, 29 Control of Movement          8 
 
Dec 4, 6 Psychobiology of Schizophrenia and Drug Addiction   16, 18 
 
Dec 15, Friday Exam 4  Required Quizzes BEFORE Exam:  Chapters 16, 18 
10:00 am – 12:45 pm  
 
 
 
Conclusion.  If you are unwilling to accept any of the above conditions, do not take this course.  Your 
continued enrollment in this course beyond the first two weeks will be taken as evidence that you have 
read, understood, and unconditionally accepted the above requirements.  In addition, university norms 
for academic behavior are in force (refer to University and Departmental Policy Statements on Academic 
Dishonesty).
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Term Paper Grading Sheet  Student Name: ________________________________ 
 
Peer-reviewed Research Manuscript – Zero for any other article (3 Chances): 

1)_____   2) _____   3) _____ 

1) Abstract Submission (Due September 25) 

a) Authors:……………………………………………………………………………… (5%) _______ 

b) Manuscript Title:……………………………………………………….…………...… (5%) _______ 

c) Journal Title:………………………………………………………………………..… (5%) _______ 

d) Volume Number:……………………………………………………………………… (5%) _______ 

e) Page Numbers:………………………………………………………………..……… (5%) _______ 

f) Published On or After April 2017:………………………..……….……….… (5%) _______ 

g) Late Submission: ____ Days Late = ____ Letter Grades Off………..………….. (______) 

h) Late Resubmissions: ____ Days Late = ____ Letter Grades Off……………..…….. (______) 

 

2) Term Paper (Due November 6) 

a) Format 

1) 3 Pages:……………………………………………………………………… (5%) _______ 

2) Double-spacing:…………………………………………………..……….… (5%) _______ 

3) Arial Font Size 12:…………………………………………………………… (5%) _______ 

4) 1 Inch Margin All Around:……………………………………………...…… (5%)  _______ 

 b) Major Sections (Titles) 

1) Introduction:…………………………………………………………………. (5%) _______ 

2) Methods:…………………………………………………………………….. (5%)  _______ 

3) Results:……………………………………………………………………… (5%)  _______ 

4) Discussion:………………………………………………………………… (5%)  _______ 

5) Critique:……………………………………………………………………     (25%)  _______ 

  1) Assessment:  Correlated with Book Material Page #__________ 
 

  2) Concept(s) Incorporated from Psychobiology Course Content: 

  ___________________________________________________ 

 

c) Copy of Article:……………………………………………………...............................(5%) _______ 

d) Late Submission: ____ Days Late = ____ Letter Grades Off………………………….. (______) 

 
Term Paper Grade:   _______ 
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ADDENDUM TO COURSE REQUIREMENTS 
FOR GRADUATE LEVEL CREDIT 

 
Basic Course Requirements Are Similar to the Senior-Level Course Requirements Except as Follows.  
The Following Represents Course Requirements for Graduate Students: 
 
Grade Point Distribution: N       Individ Wt       Total Pcnt Wt Note: 
In-Class Quizzes  3 X   2% =    6%   
Out-of-Class Quizzes  9 X   1% =    9% 
Exams    3 X 25% =   75%  (1 of 1st 3 Exams dropped) 
Term Paper   1 X   5% =    5%  Grad Requirements Below 
Two-Slide Data Blitz  1 X   5% =    5%  Grad Requirements Below 
      Total:  100% 
 
Term Paper.  A review of the literature will be conducted on a contemporary issue in behavioral 
neuroscience research.  Behavioral neuroscience research is characterized by integrative research 
seeking to understand the underlying neurophysiological systems that organize behavior of an organism. 
 
Your topic must be approved by September 25.  The subject must be different from the content of any 
research in which the graduate student currently participates.  However, a topic may be chosen that 
enhances a multidisciplinary understanding about your own research. 
 
Grading will be based on the presentation of experimental results from at least two different research 
publications, preferably that present competing explanations for a common problem.  The remaining 
references should provide additional background about the problem, or contribute additional evidence 
that concurs with one theoretical stance or the other.  The paper must contain at least 5 references and 
is limited to 5 pages, not including an appendix for figures and literary references.  Refer to physical 
formatting requirements described in the PSYC4324 syllabus.  Term paper due November 6. 
 
Two-Slide Data Blitz.  On the day of the final exam, December 15, graduate students will present a 2-
slide presentation that summarizes the major debate presented in the term paper.  The presentation 
should review the debate in the first slide and integrate the issue in the second slide.  The presentation 
should be data-driven.  That is, present data only, no written statements.  Five-minute time limit. 
 
Rationale for graduate student enrollment in PSYC4324 and integration of additional graduate-
level requirements to justify graduate level credit.  The graduate course requirements are designed 
to provide an understanding of basic concepts that aid graduate students studying outside of the 
discipline of neuroscience.  Fundamentals of cellular function, basic behavioral organization of 
neuroanatomy and neural circuits, mechanisms of drug actions (psychopharmacology), and the 
application of these multidisciplinary domains in the study of behavior are important paradigms to 
consider when professionals in sociopsychological fields encounter human populations with a biomedical 
bases for behavioral disorders.  A basic comprehension of the concepts outlined above (also, see lecture 
schedule on p. 4 of PSYC4324 syllabus) provide a theoretical ground for analytical processing of 
complex behavioral factors that determine disease states.  Students will be expected to identify basic 
concepts as they are utilized in the scientific literature (experimental hypothesis, experimental design, 
independent variables, dependent variables, controlled variables, extraneous variables, limitations of 
reductionistic, quantitative approaches in contrast to wholistic, qualitiative, humanistic approaches).  To 
accomplish this, graduate students will be expected to review assigned readings and identify basic 
problems being addressed and how behavioral neuroscience approaches redefine these problems into 
objective, materialistic approaches by writing synopses and delivering an oral presentation 



Course Add Form 

 
Course Information 

 
Subject Prefix and #:    PSYC 6358  TCCN (If applicable)     
 

Title (29 characters or fewer): Spcl Topics: Psychology 
 
Dept. Administrative Code:  Psychology  CIP Code  42.0101.00  
 
Course Level (UG, GR, DR, or SP):  GR 
 
Will this course be taught during a part of term in addition to a full 16-week term?  (Y/N): No 
               
If so, what term length will this course be taught in?  (e.g., 8 weeks)     
 
How many times may the course be taken for credit? (Please indicate 1-9 times): 5 
 
Should the course be exempt from the “Three Repeat Rule?” (Y/N):  Yes 
 
Grading Mode:   XXX  Standard _____ Pass/Fail _____ Audit  
 
Description (600 characters maximum): 

A graduate course that (a) provides advanced study of contemporary problems and issues in 

selected topics in psychology, but (b) has not been approved by the Psychology Department as 

fulfilling the requirements of a Breadth Course.  May be repeated when topics vary.   

Contact Hours (per week): 3   Lecture Hours  
 
Types of Instruction (Schedule Type): (Underline all types of instruction which reflect how 
the course should be scheduled in Banner.): 

A Lecture   H Thesis 
B Laboratory   I Dissertation 
C Practicum   K Lecture/Lab Combined 
D Seminar   O Discussion or Review (Study Skills) 
E Independent Study  P Specialized Instruction 
F Private Lesson   Q Student Teaching 

        
Equivalent Courses 

 
Course Number 

 N/A 

  

  
Prerequisite Course(s) 

    
Course Number Concurrent Enrollment 

Permitted? (Y/N) 
Minimum Grade 

Required 

 N/A     

 



 
Corequisite Course(s): 

 
Course Number 

 N/A 

 
Restrictions 

 
Indicate which of the following registration restrictions should be implemented: 
 
 

Restriction Yes/No 

Departmental Approval No 

 
 

Restriction Yes/No Test Name Minimum Score 

Placement Test   No   

 
 

Restriction Yes/No Majors Permitted 

Major No  

 
 

Restriction Yes/No Classes Permitted 

Classification   

 

 
Rationale for Adding the Course 

 
The UTEP Department of Psychology frequently offers graduate courses on Special 
Topics in Social-Cultural Psychology, Cognitive Psychology, or Behavioral Neuroscience.  
Even though these Special Topics courses are highly diverse in content, they are always 
offered under the same course number and course name:  PSYC 5355. Seminar in General 
Psychology. 
 
The Psychology Department would like to subdivide PSYC 6355, Seminar in General 
Psychology, into four separate Special Topics courses, so that the course names reflect 
the areas of psychology that are covered: 
 

(1) PSYC 6368    Spcl Topics: Cognitive Psych 
(2) PSYC 6328    Spcl Topics: Soc/Cultrl Psych 
(3) PSYC 6378    Spcl Topics: Behavrl Neurosci 
(4) PSYC 6358    Spcl Topics: Psychology 

 
The first three Special Topics courses in this list refer to "Cognitive Psychology," "Social-
Cultural Psychology," and "Behavioral Neuroscience," because these three areas of 
psychology are basic to the discipline of Psychology and account for most Special Topics 
graduate courses offered in our Department.  The fourth Special Topics class in the list 
refers to "Psychology" and is included to accommodate Special Topics courses that do 
not fall within these three basic areas of psychology. 
 
The Psychology Department also offers graduate Breadth Courses.  Breadth Courses are 
especially rigorous Special Topics courses that must be reviewed and approved by the 



Department's Graduate Program Committee.  The four Special Topics courses listed here, 
including PSYC 6358 Spcl Topics: Psychology, are not intended to be Breadth Courses.  
That is, courses designated with the title "Special Topics" cover advanced topics in a 
manner appropriate for graduate study, but the writing and work requirements are 
generally not as demanding as the writing and work requirements of Breadth Courses. 



Sample Syllabus 

PSYC 6358. SPCL TOPICS: PSYCHOLOGY 

Topic: Polygraph & Lie Detection 
 

Professor: Stephen L. Crites, Jr., Ph.D. 

Office: 222D Psychology Building 

E-mail: scrites@utep.edu Phone: 747-6571 

Office Hours: Mon & Wed – 10:00-10:30 & 12:30-1:30 (and by appointment) 

 

Texts: 

 

Committee to Review the Scientific Evidence on the Polygraph, National Research Council of 

the National Academies (2003). The polygraph and lie detection. Washington, D.C.: National 

Academies Press. (http://www.nap.edu/books/0309084369/html/) 

Kleiner, M. (Ed.). (2002). Handbook of polygraph testing. San Diego, CA: Academic Press. 

Stern, R. M., Ray, W. J., & Quigley, K. S. (Eds.). (2001). Psychophysiological recording (2nd). 

New York: Oxford University Press. 

 

Course Overview: The objective of this course is to review the current state of scientific 

knowledge on the polygraph and its use in lie detection. In the course we will thoroughly review: 

the history and uses of the polygraph, the principle polygraph techniques, the physiological 

systems that are typically assessed using polygraphs, the accuracy and validity of the polygraph 

and ways in which these might be improved, countermeasures, and legal issues. We will briefly 

discuss some alternatives to the traditional polygraph. 

 

Classroom Procedures: This is a seminar course and class participation is a necessary and 

essential part of the course. To help facilitate classroom discussion and participation, you will be 

required to complete a thought paper over the assigned reading(s) before each class. In addition 

to the standard classroom participation and though papers, each student will select a relevant 

article for inclusion in the course, write a formal paper on this article, and guide discussion of 

this article during one class period. 

 

Grades: Grades will be based on the thought papers and class participation (50%), one formal 

paper (30%), and your classroom guided discussion (20%). 

 

Thought Papers: You must complete a single thought paper (1 to 2 pages) about the week’s 

reading or readings. These papers are due 2 hours before class starts (e-mail them to me). The 

objective of these papers is to encourage you to think critically about the readings and think 

about how ideas in the readings relate to your own research interests. There are no formal rules 

regarding the content or format of these papers. You may write about any topic or idea that 

occurred to you based on the readings –ideas that were unclear, ideas on which you agree or 

disagree with the author(s), research ideas related to the readings, thoughts about the practical 

importance of findings or ideas, ideas about how certain ideas might extend to other research 

domains, etc. 
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Formal Paper and Classroom Guided Discussion: Each student is responsible for selecting a 
relevant article, writing a formal paper on this article, and guiding discussion of this article 
during one class period. The article can be any scientific article that is relevant to the course. 
Identify an article that interests you and check with me to make sure it is fine. Then make it 
available to the entire class so everyone can read it before your assigned class discussion period
(about 1 week prior to class). One week before your assigned class, you will need to turn-in a 
formal paper in which you provide a critical and reasoned analysis of you selected article. I 
will provide you written feedback on this paper so you can revise and re-submit it.

Schedule:  

Wee
k Day Topic Readings
1 W Introduction & History CRSEP (2003) Ch. 1 & App. E
2 M Introduction & History

W Polygraph Interview Mitchell (2002)
3 M Polygraph Techniques & CQT Raskin & Honts (2002)

W Guilty Knowledge Technique Ben-Shakhar & Elaad (2002)
4 M Physiology SR&Q (2001) Ch. 3, 4, 12

W Physiology SR&Q (2001) Ch. 10 & 13
5 M CQT Example Patrick & Iacono 1989

W CIT Example Ambach et al. (2010)
6 M Validity CRSEP (2003) Ch. 2

W Validity CRSEP (2003) Ch. 3
7 M Validity CRSEP (2003) Ch. 4

W Validity CRSEP (2003) Ch. 5
8 M Japanese Approach Osugi (2011)

W Countermeasures Ben-Shakhar (2011)
9 M Alternative Procedures CRSEP (2003) Ch. 6

W Recommendations CRSEP (2003) Ch. 8
10 M Student Guided – Brandt TBA

W Student Guided – David TBA
11 M Student Guided – Carlos TBA

W Student Guided – Abbie TBA
12 M Student Guided – Amy TBA

W Student Guided – Julie TBA
13 M Student Guided – Steve TBA

W Student Guided – Stephanie TBA
14 M Student Guided – Misty TBA

W Student Guided – Serena TBA
15 M Student Guided – Eli TBA

W Student Guided – Skye TBA
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Kassin, S. (2004). True or false: 'I'd know a false confession if I saw one.' In P. Granhag and L. 
Stromwall (eds.), The detection of deception in forensic contexts (pp.172-194). New York: 
Cambridge University Press.

Patrick, C. J., & Iacono, W. G. (1989). Psychopathy, Threat, and Polygraph Test Accuracy. Journal of
Applied Psychology, 74(2), 347-355.
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Crime Studies. Journal of Experimental Psychology: Applied, 9(4), 261-269. 
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polygraph technique in a simulated distributed-crime-roles context. Journal of Applied 
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